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Introduction

Welcome to "Introduction to Education," a comprehensive and insightful textbook
designed to guide aspiring educators through the multifaceted world of education. As
we embark on this journey together, we delve into the rich tapestry of educational
theories, practices, and the evolving landscape that shapes the art and science of
teaching.

Education is not merely a process of imparting knowledge; it is a dynamic and
transformative force that shapes individuals, communities, and societies. In this
textbook, we explore the foundational principles that underpin effective teaching,
examining the historical, philosophical, and sociocultural dimensions that contribute to
the diverse and ever-changing field of education.

Our exploration begins with an in-depth examination of the historical roots of education,
tracing its evolution through different eras and civilizations. We navigate the intellectual
milestones that have shaped educational philosophies, from ancient pedagogical
approaches to contemporary educational theories. Understanding this historical context
provides a crucial foundation for educators to comprehend the challenges and
possibilities inherent in the educational landscape.

Moving beyond history, we delve into the philosophical underpinnings of education,
exploring the fundamental questions that educators grapple with: What is the purpose of
education? How do we define knowledge, and how should it be transmitted? These
philosophical inquiries form the bedrock upon which educational theories are built,
guiding educators in shaping their teaching practices.

As we progress, we turn our attention to the sociocultural dimensions of education,
recognizing that learning is deeply embedded in the social fabric of our communities.
Examining the impact of cultural diversity, socioeconomic factors, and technological
advancements, we address the contemporary challenges and opportunities that
educators face in fostering inclusive and equitable learning environments.



"Introduction to Education” is not just a textbook; it is a roadmap for aspiring educators
to navigate the complexities of their profession. With a focus on critical thinking,
reflective practice, and the application of theoretical knowledge to real-world scenarios,
this textbook equips future educators with the tools and insights needed to excel in a
rapidly evolving educational landscape.

Join us on this intellectual journey as we explore the foundations of education,
empowering you to become thoughtful, innovative, and compassionate educators who
play a pivotal role in shaping the future of learning.



Chapter 1: Educator as

a Professional

Chapter Learning Outcomes:

1.

Understand the multifaceted motivations and rewards of teaching, including
the personal and professional fulfillment derived from fostering student
growth, overcoming challenges in diverse educational settings, and the
intrinsic joy and love for the profession.

Comprehend and identify the principal factors contributing to teacher
attrition, understand the impact of low teacher retention on students and
educational systems, and recognize various strategies and interventions that
can be implemented by educational institutions and policymakers to enhance
teacher retention and stability in the profession.

Gain insight into the ongoing debate regarding the professional status of
teaching, including an understanding of the characteristics and standards of
a profession, the unique challenges and responsibilities faced by teachers,
and the societal and governmental perspectives on the professionalization of
teaching.

Understand the discrepancies between the ideal teacher training provided by
educational institutions and the real-world challenges faced by teachers,




including the need for practical experience in handling diverse classroom
situations, technology limitations, social issues, and gender differences in
students. Recognize the importance of bridging this gap through hands-on
experience, continuous learning, and adapting teaching methods to diverse
classroom realities.

5. Understand the key steps and requirements for becoming a teacher, including
obtaining the necessary degrees and certifications, passing relevant tests,
and exploring career opportunities after licensure. Recognize the importance
of personal qualities and continuous learning in the teaching profession.

6. Understand that being a highly qualified teacher involves a blend of personal
attributes like passion, dedication, and the ability to connect with students, as
well as meeting academic and professional standards set by governing
bodies. Recognize that effective teaching requires continuous personal and
professional development to adapt to changing educational standards and
diverse student needs.

7. Recognize the growing importance and effectiveness of non-traditional
educational careers, such as field teachers, educational coordinators, and
experts in various subjects, in enhancing student learning through creative
methods and real-world experiences.

1.1: Why Do Teachers Teach?

By Alyschia Conn

Why Teach?

Why do teachers teach? It is a rather simple question, however the question, what is a
teacher, must be addressed first. Merriam-Webster’s definition of a teacher is “one
whose occupation is to instruct" (Merriam-Webster, 2008, para. 1). That is a rather one
dimensional definition of a teacher, as teachers these days, offer so much more to the
class than just the information. They offer themselves. A collective definition of a
teacher, is someone who “yearns to help children learn, watch them grow, and make a

meaningful difference in the world” (Teacher Support Network, 2007, para. 2). This



definition must be the main reason as to why individuals pursue teaching as a career.
Generally the pay is low to fair, but the overall rewards are much greater, for as a
teacher one can touch the hearts of the young and open their minds in order to tap their

thirst for knowledge.

The Long Road
by Corey Leopold CC BY 2.0 license

The Long Road

Becoming a teacher is a lengthy process obtained by numerous routes, such as night
school or attending a four year college. Regardless of the process it is important to

obtain at least a Bachelors degree in the desired teaching area, as well as a teacher
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certification which should include clinical experience (Lewis, L., Parsad, B., Carey, N.,
Bartfai, N., Farris, E. & Smerdon, B., 1999, para. 3). The average starting salaries were
about $31,704 in the year 2003-04, whereas the average teaching salary was about
$46,597 for the year 2004-2005 (Pearson Education Inc, table). Compare this to the
average cost of living in the United States today which is continually rising (Boskey,

para. 3).

Teaching is not a pocket cushioning job, but one with long hours and a flat rate of pay.
The income of course, depends on where the teacher is instructing. Private schools
generally pay their teachers less for they do not need to have proper credentials,
whereas schools located in urban areas pay more for those with proper credentials
(Vedder, 2003, Public vs. Private, para. 1). Despite the lower pay for private school
teachers, it is the students, the teacher's individual commitment to faith, and the
freedom provided by not being governmentally run that attracts teachers (Vedder, 2003,
Public vs. Private). Considering the figures above, it is clear that teaching is not a
lucrative profession. It is the prerogative of these individuals to choose a career in
teaching, and often they have a strong motive behind their decision. Perhaps teachers
teach for personal gain, or they have the desire to spread knowledge, or to watch
children reach their full potential beneath their instruction. Regardless of the reason, the

reward must be substantial to compensate for the lack of monetary reward.

Passion

There are multiple factors in deciding to become a teacher. For one, it is a healthy
alternative to other professions as the TDA's research has found that about twice as
many teachers truly enjoy their work, as opposed to those who have careers in

marketing, IT and accounting (TDA, In Summary, para. 1). Although work is not truly,



work, if it is enjoyed. For example, Beth Ashfield, a math teacher, spoke of her job with
passion “I love my subject, but | know it’s not socially acceptable to say that... in school,
| can be as enthusiastic as | want to be. I'm able to convey that enthusiasm to the
students, to allow them to become confident and creative in their approach to the
subject” (TDA, Beth Ashfield, Maths teacher, para. 1). Becoming a teacher was
important for her, due to her great love of a particular subject, and the desire to share it
with others in hopes that they might discover the same for themselves. As a teacher
one is always learning, whether it is of one’s content material, or something new from a
pupil. Being a teacher requires an open mind, for the teacher is always the student. A
teacher guides his or her charges on a path to self discovery where they learn about the

world, and ultimately, themselves.

Love

Beyond passion, another reason that teachers teach is simply for the love of teaching.
As stated by (Liston & Garrison, 2003) Love is a “creative, critical, and disruptive force
in teaching and learning.” A teacher who loves his or her job will be a better teacher and
have a greater impact on the students he or she influences. Classroom efforts to
manage, instruct, and direct groups of twenty to thirty students frequently requires a
feelings for others and an intuition that connects teacher to student and to subject
matter. (Liston & Garrison, 2003) For the new teacher that multiple tasks entailed in this
activity can be overwhelming. (Liston & Garrison, 2003) For the experienced teacher
they can seem almost unconscious. (Liston & Garrison, 2003) This connection between
students and teachers can sometimes be a form of love and concern for the well being
of other human beings. A teacher must have a strong desire to see the well being of

young students is advanced and know that at the end of the day they have played a



small part in the bettering of these students. Most teachers truly have passion for what

they do, but they also have a love for it as well.

Teacher working with kids

by breity CC BY-SA 2.0 license

The Challenge

There are points when teaching becomes a challenge, but it is those that thrive on the
challenge of reaching kids who are truly the most effective. Though they may seem
under appreciated, the individuals who instruct in our country’s challenge-schools, or
schools located in poor urban areas, are very important. Laura Hendrickson conducted

a study that looked into high-challenge urban schools, and how good teachers affect the
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students education. It was obvious that with three years of quality teaching the students
performed almost nearly as well as those who were not situated in a high challenge
school. Often teachers leave such places due to their struggles with reaching the
children in those areas however, those that stayed had the following reasons;
"relationships with students, rewards, instructional focus, collegiality, feeling needed and
a desire to help others, challenges and parents" (Morris, 2007, Abstract para. 4). The
teachers took their responsibility to not merely be educators, but also to provide
different avenues of understanding so that all students could “master basic learning
objectives” (Cotton, 2001, para. 3). These objectives were acquired through the
encouragement and support of the teachers who established the connection between
the student’s effort and his or her outcome, as opposed to luck or good fortune. The
effort of these teachers was remarkable as they faced the challenges of the student’s
unstable and sometimes uneducated backgrounds and found ways to reach the children
by being flexible with their teaching style and creative with rewards (Cotton, 2001, para.

5).

Creativity Is Key

Beth Anders, once a physical education teacher, now heads the coaching faculty of the
field hockey team at Old Dominion University. Her view on teaching was similar to that
of Beth Ashfield, for she loves to teach and develop people. "Life is learning and to be
part of people developing and acquiring knowledge. Every person is unique and the
challenge is to find fun ways to guide individuals to learn and understand what they are
interested in learning" (B. Anders, personal communication, February 2, 2008). There
are many ways to be creative in the classroom, whether it is using projects, videos, and

presentations, but what if the creativity stemmed from the teacher?



Being creative is important in teaching, for the students are the audience. No one knows
this better than entertainers, who are creative and use their ingenuity to bring to life
rather dull aspects of education. This in and of itself is talent, and there are those who
devote themselves to that. Paul Keogh, a Modern Languages teacher had always
aspired to be an entertainer, however, he chose teaching as his profession instead. He
does not regret this choice for, he’s always got someone to perform for. He equated
teaching to entertainment, but more importantly he remarks, “I love to see them growing
personally, socially and academically” (TDA, Paul Keogh, Modern Languages teacher,
para. 3). This statement itself encompasses the point of education, for there cannot be

growth without learning, and learning stems from observing from someone of an

educated status higher than one’s-self.

Kangaroo Kids International Preschool graduation ceremony in Maldives (202)
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The Rewards

The rewards received by being a teacher are different than those received by someone
like a salesman for example. If a salesman is doing well, he makes his quota, and he
then earns his monetary bonus. It is possible that he receives a plaque to hang behind
his desk stating that he was the number one salesman for this period in time. Teacher’s
rewards are not so tangible, but rather, “they are rewarded more by witnessing their
students succeed and follow their dreams than by any plaque “ (Daily Egyptian, 2005,
para. 7). A group of school teachers who had participated in a study that looked into
why teachers taught in high challenge schools, jointly agreed that what their students
achieve under their instruction was reward enough for all the time that they devote to
their students. "Student achievement was another reward the teachers discussed as a
reason for staying. When their students were successful, the teachers felt incredibly
rewarded." (Morris, 2007, pg 58). The reward teachers receive is a feeling, and feelings
are more special and memorable than gold and silver plaques hung stoicly on a wall
proclamming an individuals success. For teaching, it is not about what the teachers can
achieve, but what they can get their students to aceive, and through their students,

reflects a teacher's greatest achievement.

In Conclusion

To address the opening question, why do teachers teach? The answer is simple, “they
teach for the love of children and to contribute to the well-being of all of us” (Teachers
are Important, 1998, para. 4). It is something inside them. It is a drive, a force, a

passion, a talent that they wish to dispel upon his or her students in order to watch them
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succeed. Choosing to be at teacher is not for the money, as a teacher's monetary
compensation is hardly adequate given all that they give to their students. Becoming a
teacher is almost like heading a calling. It is not for the light at heart, but rather, for
those who love children and people, who have a passion for education, and who love to
share in that passion. Teachers yearn to see the burning desire to learn, and love to see

the excitement of discovery, and that, is why teachers teach.
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1.2: Why Teachers Leavehe Profession

By: Sarah Wolff

Learning Objectives

* Reader should be able to identify key factors that influence a teacher’s decision to

stop teaching.
* Reader should be able to identify the effects of low teacher retention.

» Reader should be able to identify ways by which states and schools can boost

teacher retention.

Introduction

Why do teachers leave the profession? Teacher attrition has been on the rise for the
past two decades and it is no surprise that it has become a major concern.

(Brooks-Young, 2007). Every year, approximately one-third of the nation’s teaching



force turns over and the retention rate of new teachers after five years is only sixty-one
percent. (Kersaint, 2007). Researchers believe that teacher shortages are caused not
by lack of interest in teaching, but by too many teachers leaving the profession. (Williby,
2004). What must be addressed are the factors affecting teachers’ decisions to leave,
the effects on the students and schools of low teacher retention, and the possible

solutions to increase teacher retention.

Factors Influencing Teacher Turnover

According to Smithers and Robinson, there are five main reasons for teachers leaving
the profession: workload, new challenges, school situations, salary, and personal
circumstances. Among those five main reasons, workload was the most important factor
in affecting teacher turnover, while salary was the least important. (Smithers &

Robinson, 2003).

Introduction to Bioinformatics Teacher Workshop
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Workload

Being a teacher is not an easy job. Teachers must teach their students, as well as
complete paperwork, lesson plans, assessments, etc., and at times this can be
overbearing. There is an increase on assessment and accountability of teachers, which
means there is an emphasis on testing, evaluation, and passing state standards.
Teachers are required to teach to state standards and for their students to pass
standardized tests, adding another requirement to be placed upon teachers. Also, many
times, teachers are expected to sponsor a club or activity on top of everything else they
must do. This means spending more time at school working. Meeting these
requirements and juggling these tasks can be hard and frustrating, especially for new

teachers with little experience.

New Challenges

New Challenges often cause new, inexperienced teachers to leave the profession. For
the most part, their first few years in the classroom are spent trying to get organized, get
a grasp on the pace of teaching the material, and learning how to effectively manage a
classroom. Disruptive or troublesome students can make a teacher’s job that much
more difficult by having to deal with the students and in some cases having to take

disciplinary actions


https://www.flickr.com/photos/64704683@N04
https://creativecommons.org/licenses/by/2.0/

"D | musician vi irawing"

by The British Library CCO0 1.0 license

School Situation

School situation encompasses many different things. It can be how the school is run,
who runs the school, what type of programs are available to teachers, geographical
setting of the school, and much more. Geography can play a major role in affecting a
teacher’s decision on whether to leave the profession. In rural settings, the main
reasons for teachers leaving was due to cultural differences, the geography (i.e. being
too far away from a city or town), and professional isolation. (Williby, 2004). For urban
settings, the reasons for leaving were an emphasis to oversee extracurricular activities

and whether they were teaching at an at-risk school. How the school is run is also
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another factor causing teachers to leave. A lack of administrative support is damaging
to a teachers self-esteem, poor facilities cause teachers to become frustrated, and
insufficient mentoring leaves the teacher with nowhere to look for advice, and ultimately

cause teachers to leave.

Personal Circumstances

Since teaching requires a lot of time and effort, sometimes personal circumstances can
affect a teacher’s decision on whether or not to leave. The most common personal
circumstance that causes teachers to leave is family. This encompasses everything
from pregnancy, spending more time with family, and taking care of family. For women
who get pregnant while teaching, they may find it more cost effective to leave and
become a stay-at-home mother (Kersaint, 2007). For other teachers, quality time with
their family and taking care of their family is very important and the workload of being a
teacher doesn’t allow them much time to do this. Age is also another personal
circumstance that causes teachers to leave. Typically, it is younger teachers or older
teachers approaching retirement that usually leave the teaching profession. For older
teachers, there is a direct correlation with early retirement and pension-plans. (Ingersoll,
2001). This means that it is more likely for an older teacher to retire if they have a

pension plan.
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Effects of Teacher Turnover

The effects of teacher turnover is astounding, not only for the school systems, but for
the students as well. Teacher turnover can have a negative effect on student learning.
Schools usually hire last-minute teachers who are under-qualified and inexperienced.
(Kersaint, 2007). According to the National Commission on Teaching and America’s
Future, inexperienced teachers are noticeably less effective than senior teachers.
These new, inexperienced, and under-qualified teachers passing in and out of the
school systems can have an emotional and physiological effect on students and student

learning.
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The cost of teacher turnover is over $7 billion dollars a year. (NCTAF, 2007)

For the school systems, teacher turnover is a fiasco. It drains resources, diminishes
teacher quality, undermines the ability to close the gap of student achievement, and is
financially burdening. (NCTAF, 2007). Resources are drained due to the need of
experienced teachers to train and mentor new teachers. Financially, schools are
suffering from teacher turnover because of the cost of recruiting, hiring, advertising, and
providing incentives. (Harris & Adams, 2007). Ultimately, the effects of teacher turnover
on the school systems directly impacts the students; the financial cost of teacher
turnover takes money away from other projects that could be beneficial to the students,

the quality of teachers hired directly impacts student learning and student achievement,

and the school community and effectiveness can be destroyed.
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Boosting Teacher Retention

So now the question is, what can be done to boost teacher retention? Teachers leave
the profession for several reasons from lack of administrative support to poor facilities to

low pay. There are several steps schools can take to boost teacher retention.

To retain teachers that are inexperienced, schools can implement a well-organized
induction program. This type of program would include mentoring and peer review
evaluations. This allows teachers an outlet for help and instruction, as well as advice on
how to improve performance. These types of programs also prepare teachers on what
to expect and how to effectively do their job. Studies show that teachers who receive
intensive mentoring are less likely to leave than those who receive little to no mentoring.

(Williby, 2004).

Other ways to boost teacher retention include new administrative and organizational
strategies. Since workload is the major reason for teachers leaving the profession,
strategies such as job sharing or part-time work may be more appealing to some
teachers, or time to get work done during the school day through extended planning

time, etc.

Hiring incentives are also another way to boost teacher retention. Although salary is not
the biggest force driving teachers away from the profession, incentives would give them
more of a reason to stay. These incentives include: hiring bonuses, health insurance,

pension plans, and higher salaries.



Conclusion

All-in-all teacher turnover is a growing problem and must be solved. The reasons for
why teachers leave the profession vary from teacher to teacher, but there is no doubt
that something must be done to boost teacher retention. Teacher turnover effects
student learning, student achievement, and the school systems. The cost is astounding,
and new programs and strategies must be developed so teacher retention does not

become an even bigger problem than it already is.
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1.3: Is Teaching A Profession?

By Jessica M. Vasiliou

Introduction

Teaching as a profession has become a huge concern in our society. | would think all
parents would want their children to be taught by a professional. However, teaching as a
profession is the question that remains to be answered clearly. The academic society
needs to spell out a sense of professionalism in order to ease this concern. “Unlike
other professions where you make ‘machines’ work, this profession allows one to deal
with the most complex phenomena on earth. Ranging from most studious to most
mischievous students, the teachers need to maintain a balanced attitude and approach

in transforming them to mature individuals” (Kishore, 2000, paragraph 4).
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Professionalization of the teaching workforce is a major concern that needs to be
addressed because it is a field of significant knowledge. The process of teaching can

influence the lives of many students.

The Definition of Profession

Eliot Freidson, author of Professional Powers (1986), cautions, “a word with so many
connotations and denotations cannot be employed in precise discourse without
definition” (Freidson, 1986, p. 35). In trying to break down the debate about teaching as
a profession, we must first look at the concept of “profession.” Originating from the

Latin, professio, profession originally meant "the declaration of belief in or acceptance of
religion or a faith" usually related to religious beliefs (Dictionary.com). However, by the
sixteenth century, this rather narrow meaning expanded to include “body of persons
engaged in some occupation” (Dictionary.com). The meaning of profession seems to be
very unclear which is why people still cannot determine if teaching can be known as a

profession.

The noun profession, referring to an occupation, also dates back to at least the
sixteenth century, and is equally vague. Profession as a noun is defined as “a vocation
requiring knowledge of some department of learning or science” (Dictionary.com). It is
compared to a “learned profession” such as that of medicine and law (Freidson, 1986).
“Inherent within this context is the elite and prestigious connotation many hold of ‘the
professions’ to this day” (Freidson, 1986, p. 3). As Freidson said, “the original
professionals addressed each other and members of the ruling elite who shared some
of their knowledge and belief in its virtues. They did not address the common people or

the common, specialized trades. So it is our time” (Freidson, 1986, p. 3).



If we as teachers are going to be “professionals” in our occupation, we need to realize
that professionalism is for the most part a state of mind. Preparation is vital in the
teaching world in order to provide every student with a proper education. Hence, one
who calls themselves a professional teacher would want to conduct their classroom with
character and dignity. A professional teacher would take the time to produce an
intellectual exchange within their classroom. Professionals in education would want

students to learn from the methods, ideas and lessons presented in their classroom.
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A Professional Teacher

It is not easy to find someone who is opposed to the concept of teacher
professionalism. Juliane Brown, a teacher in Lancaster, Pennsylvania said, “| believe |
am a professional because | am a master at what | do, | love what | do and | make a
living at what | do. | engage in this activity known as teaching so much that it is what |
live for. Therefore, | believe that | am a professional.” Teachers are no longer being
seen as people who simply transport packages of knowledge. Rather, teachers are
evolving in a way that they are seen as information-holders and knowledge-makers,
possessing much skill, which newcomers to the world of teaching must strive to obtain
through experience, study, thought and reflection. Professionalism of teachers will

insure our students with the finest education yet.

“I believe | am a professional because | am a master at what | do, | love what | do
and | make a living at what | do. | engage in this activity known as teaching so much
that it is what | live for. Therefore, | believe that | am a professional" (Brown,2008,

January 28).

Teaching-Not a True Profession?

Some people have concluded that teachers need more training. For example, a
Bolton-born education expert claims, “Teaching should not be considered as a
profession because not enough training is given to those who go into it” (Bolton-born

education expert, Teaching not true profession, 2005, paragraph 1). Possibly to get to
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the point of teaching being a true profession more in depth education may be needed.
Many think that teaching cannot compare to that of a career in medicine and law in
terms of professionalism because it “has a shorter qualification route” (Phil Revell,
Teaching not true profession, 2005, paragraph 2). Perhaps in the future more years of

education will be needed to become a teacher.

Professional Versus Non-professional

A professional could be said to be a person who has an extremely developed talent or
skill (Buijs, 2005). All professionals whether it be a professional dancer or doctor receive
pay for what they are doing. On the other hand, a non-professional or amateur may not
receive pay (Buijs, 2005). A more significant contrast is that “being a professional
conveys the connotation, not only of a high level, but of a consistent level of
performance. Professional athletes or professional entertainers, for instance, can be
counted on to perform in diverse, and sometimes adverse, circumstances; they can,
and often do, perform regardless of personal mood, motivation, or even injury. Neither
the expectations nor the level of performance of a professional is demanded of an
amateur” (Buijs, 2005, p. 331). What is trying to be explained here is the fact that there

is a certain standard of performance for professionals that should be met, but does not

have to be met by that of an amateur or a non-professional.
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What is the American Government Doing?

The American government is very involved in improving the education systems
(Denlinger, 2002). However, the government may not be concerned with the right issues
when it comes to teacher professionalism. “Instead of looking at the real problem-poor
working conditions and low salaries- the government is arguing that we need to become
tougher on our teachers, demand more in terms of work, and do more testing to see if

teachers are doing their jobs” (Denlinger, 2002, p. 116). Low wages is the true dilemma
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in this field, which our leaders are refusing to admit (Denlinger, 2002). “Bush has proved
this by his approach to another, similar problem: low morale in the armed forces. To
cure that problem, has he argued that we need to demand more of our soldiers? No...
Instead, Bush has decided that we need to increase the salaries of our armed forces”
(Denlinger, 2002, p. 116). Denlinger went on to say, “His business logic is self-evident;
the only way to draw the best talent is to pay the best wages. It's not that the talent isn’t
there to staff our armed forces-they’ve just chosen to go where the pay and appreciation
matches the job’s demands” (Denlinger, 2002, p. 116). This is happening with our
college graduates who are graduating with a teaching degree. These graduates choose
to enter a higher-paying job and a career that they will have competitive wages, are
appreciated and gain rewards. If the salaries became more competitive in education
perhaps there would not be such a scarcity of teachers and “the quality of education

would improve markedly” (Denlinger, 2002, p. 117).

Conclusion

In the world of education, teachers are a guiding light to students. | think teachers are
miracle workers when it comes to trying to get every student to pass a test. Do doctors
get all their patients to pass their tests in terms of being healthy and physically fit? If
they did, | would consider doctors miracle workers as well. Teachers are also knowledge
workers, transporting much knowledge while shaping the minds of our youth and thus
have a responsibility and image to uphold. In today’s workforce, there are many options
available and college graduates are choosing careers simply because of the pay rather
than choosing something that they love to do. Whether looked at as a profession or not,
teachers should be respected for what they are doing just as doctors and lawyers are.

In order to maintain some structure of professionalism in the educational environment,

education systems need to take steps to make sure they handle this task efficiently.



According to Valeri R. Helterbran, EdD, an associate professor in the Department of
Professional Studies in Education at Indiana University of Pennsylvania, Indiana,
"identifying and engaging in professional strategies to develop one’s own level of
professionalism is important to the overall understanding of this topic and may be the
lynchpin that makes the difference in determining whether or not a teacher is a
professional. Teachers must decide who they are and how they want to be perceived in
the classroom. Becoming increasingly professional implies a commitment to change, to
strengthen, and to grow as a person and as an educator. It is equally apparent that it is
imperative for teachers, individually and collectively, to consider what they can do to
ensure that they are practicing the art and craft of teaching in a manner that is of service
to children’s achievement and society. A more thorough understanding of the attributes
of professionalism can serve as an introduction for preservice teachers and a reminder
to both novice and seasoned teachers to ensure that they conduct themselves as
professionally as possible. Professionals take ownership of their job responsibilities,
assignments, and personal conduct. Being a professional is a matter of personally
emulating and modeling the qualities we demand of our students and colleagues as
scholars, contributors, and owners of personal destiny. (Valeri R. Helterbran,

Professionalism: Teachers Taking the Rein, 2008, p. 126)"

Schools should...

-Train teachers regularly

-Create Teachers’ forums and encourage teaching communities



-Pay teachers adequately

-Treat them with respect

-Maintain schools properly

(Kishore, 2000, paragraph 6)

“Education is the only investment that will have highest return on investment”

(Kishore, 2000, paragraph 6).
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1.4: Teacher Training- ldeal vs. Reality

By Adrienne Scott

Introduction

Teachers have the rare opportunity to mold a person'’s life forever. It's no wonder that
with such a tremendous responsibility comes conflict. People are beginning to question
if what teacher candidates are learning is effectively preparing them for their career. The
question presented by this issue is clear, “do the ideal training teachers receive match
with the reality they will face?” The answer however, is not as clear. Critics believe that
institutions fall short when it comes to equipping teachers, not taking into account
certain factors. Some of these factors are gender, technology availability, classroom
experience, diversity, and social issues. On the other side are those who support
institutions and their teaching programs. These supporters believe that teaching
programs are sufficient and to make the programs any more specific would be
detrimental to future teachers. There is no clear right or wrong answer on this issue.
This chapter will serve as a source of information on the topic at hand. The goal of this
chapter is to educate you on the topic so you will be able to make a more informed

decision concerning teacher training, the ideal vs. the reality.

Go Teacher U.!

Teacher candidates often receive the best building blocks from their institutions. These
blocks are styles, methods, and techniques, which give teacher candidates a foundation
to build on. Many people criticize institutions for how they choose to prepare future
teachers. The critics believe that an unreachable image of what teaching will be like is

painted. In reality, institutions equip future teachers with all the tools they will need to



become an effective teacher. For example, a course on integrating technology into the
classroom might not be practical for teachers who will teach in inner-city schools, low
budget school districts, or in communities suffering from digital divide. However,
institutions realize that technology is becoming more accessible and that teachers need
to learn how to be flexible and adapt to whatever school district they are in. It is the job
of the institution to educate teacher candidates on the basics of teaching. Those
candidates will then be able to take their problem-solving and application skills, which

they also learn in college, and tweak the basics to appropriate their school.

Institutions educate future teachers on how to be effective in their classroom. The
bottom line is that there is no way institutions can prepare teacher candidates for
everything that might happen throughout their teaching career. The U.S. Department of
Education conducted a study of teachers’ reflections of their educational institutions.
They found that most teachers believed “there were issues for which no college or
university could have prepared them” (U.S. Department, 2008). Lisa Shipley, a seventh
and eighth grade teacher in Missouri, believes that her university prepared her the best
it could for the expected, but the unexpected is another story (U.S. Department, 2008).
Shipley states “college did not prepare me for the student whose mother was murdered
by a jealous boyfriend; for the student who witnessed a drive-by shooting; for the
student who was removed from her home because of an abusive father. These realities
do not exist in textbooks, yet they are, sadly, all too often the realities that people—with
real lives and real problems—bring into my classroom” (U.S. Department, 2008).
Teacher preparation programs prepare future teachers in an effective manner, it is unfair
for third parties to criticize this preparation because there is no way which teacher

candidates can be completely prepared for the emotional stress their new job will bring.



Even after participating in teacher preparation programs, individuals really must
complete on the job training in order to become more prepared and effective teachers.
One semester of student teaching generally does not adequately condition a future
teacher in that it is impossible for them to encounter every possible conflict, just as Lisa
Shipley had lamented (U.S. Department, 2008). It takes a fair bit of on-the-job training
or roughly two years to become competent at classroom management, and around six
to seven years to become an effective teacher (Wallis, 2008). This is where the harsh
reality of the real world comes into play as many teachers struggle in their early years
and consequently throw in the towel. “Between a quarter and a third of new teachers
quit within their first three years on the job,” and this is due to how under-prepared the
teachers are and what little support they receive from their respective schools (Wallis,

2008).

World
by kevin dooley CC BY 2.0 license
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Welcome To The Real World

In college, students are taught that boys and girls should be treated the same at all
times; however, in the classroom it is important for the teacher to make the distinction
between the two groups. This distinction should not be made to favor one group over
the other but to target each group with the specific teaching styles that will best reach
them. David Kommer, middle levels specialist at Ashland University, does not agree with
what teacher candidates learn in college. Kommer believes that it is essential for
teachers to be aware of differences in gender so that they are able to be “purposeful in
the treatment of each, and so they are able to send the healthiest messages” (Kommer,
2006). In fact, Kommer doesn’t even believe that boys and girls should be treated the
same, “Our goal is not to try to make boys and girls the same; we tried that several
decades ago. We might have more success if we teach boys and girls to respond to

each other as people” (Kommer, 2006).

Most colleges now require teacher candidates to take a course in technology
integration. This course is wonderful; it enlightens future teachers on how technology is
necessary and shows them how to use it to enhance the curriculum. The only problem
with this class is that it makes the assumption that all schools will have up-to-date
computer labs with various software and technology in every classroom. The reality is
that many teachers will graduate college and begin their teaching career in an inner-city
school, a school that doesn’t have the resources to provide students with constant
access to technology, or in a community suffering from digital divide. Digital divide is
“the gap between those who benefit from digital technology and those who do not”
(Smith, 2008). Digital divide may not seem that important but in reality it has a huge
impact on the poverty problem around the world. “Access to digital technology greatly

enhances the effectiveness and affordability of efforts to improve the water supply,



improve rural health and education, generate jobs and address any of the other
interrelated problems of poverty” (Smith, 2008). It is important for future teachers to be

educated on the digital divide and ways to close the gap.

“Everyone should be treated equal’, this is a quote that many people pride themselves
on, however, in education this declaration of equality could end up harming student’s
education. Teachers against prejudice (TAP), is an organization devoted to erasing
prejudice in school systems. TAP believes that future teachers need to be trained “to
create a level-playing field respecting the inherent right of all to self-identify rather than
be labeled” (Teachers, 2008). In the classroom, not every student is equal. Not every
student learns the same way or has the same experiences, and teachers who treat
them as though they do explicitly hinder their learning experience. Dr. Aretha Faye
Marbley, an associate professor at Texas Tech University, believes that “the future
welfare and the national security of our country depends not only on how well we
educate our children, but also on how well we prepare teachers for working with racially

and culturally diverse learners” (Marbley, 2007).

Institutions are not properly preparing teacher candidates for their future profession if
they are not altering course content to match the present workforce. When teachers first
enter a classroom they need to have knowledge about some of the social problems

affecting children today.

Future teachers should have even more knowledge about the social problems affecting
the specific age group they plan to teach. Melissa Luroe, a seventh and eighth grade
teacher in Maryland, feels as though her institution failed to prepare her for the social
issues her middle-school students were dealing with. Luroe confesses, “My children are
dealing with issues | never imagined when | was a 13-year-old. AIDS, abuse, neglect,

drugs, and sex are ‘buzz words’ | overhear in the hallways, classrooms, lunchroom, and



library” (U.S. Department, 2008). Luroe’s college did not prepare her for handling these
issues, but that will not keep her from tackling the problems, “as a teacher, mentor and

friend, | have to deal with these issues every day” (U.S. Department, 2008).

Lean ;
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Bridging The Gap

As you may recognize from the information provided on this topic, there is no right or
wrong answer when it comes to figuring out if teaching training is ideal. However,
choosing a stand on the issue is just the first step. Whether you support, oppose, or are
just undecided on your view of teacher preparation programs, you must realize that
many programs are not being finely altered. What this boils down to is that regardless of
what teacher candidates believe, they must find a way to bridge the gap between the

ideal and reality.
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Teacher candidates can help their ideal education become more like their future reality
by taking initiative. One way for them to bridge the gap is to make the most of the
experiences they do have. For future teachers this means devoting time to studying and
researching their subject and grade level and then putting those efforts into application
during observation and practicum. This also means that teachers should be
experimenting with different techniques and methods of dealing with children during
their field experiences. Another way for future teachers to take initiative is by seeking
outside opportunities to work with children and gain classroom experience. For some
this may mean getting a job substituting in public schools or working at a daycare center
while for others, it may mean getting a summer job as a camp counselor. Taking
responsibility is another way teacher candidates can help bridge the gap. Future
teachers should know about the social issues their students are facing. Some ways to
do this are by attending PTA meetings, attending school board meetings,
communicating with experienced teachers and community outreach programs, or simply

by watching the local news.

My opinion of whether or not institutions are properly preparing future teachers falls
somewhere between the two extremes. | believe that many colleges and universities are
doing a good job by equipping teachers with basics that they will be able to mold and
apply to many situations. However, it would be beneficial if these programs could focus
more on realities teachers will face and classroom management. Good teaching can
only go so far if the teacher can’t reach the children, whether its gender, technology,
diversity or social issues getting in the way. That said, educators need to stop blaming
their teacher preparation programs for not being ready for the work force and accept
some of the blame themselves. Our generation differs greatly from that of our parents,
so imagine how out of touch we will be with our students if an extra effort isn’t extended.

| believe that this extra effort is essential in a classroom to achieve effective learning.
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1.5: What do | need to do to become a
teacher?

Written by: Jasmine Tucay
"Those who can't do, teach..." - The School of Rock.

Learning Objectives

The reader will find out what makes a good teacher
The reader will learn about different types of degrees and the certificates that
are offered

m The reader will learn about the tests that one is required to take prior to
becoming a teacher

m The reader will learn about the career opportunities existing after getting
licensed

Introduction

"Those who can't do, teach, and those who can't teach...teach gym" (IMDb.com, Inc.,
2008). All silliness aside, in the movie "The School of Rock" the career of a teacher, in
so many words, chose the main character. Through various realistic, and unrealistic
events, he learned to love the profession. However, he lacked the credentials and

certification that teachers need to teach.

All right, so life isn't exactly like the movies, but this particular movie does show an
important point. There are certain steps that a person has to take before he or she can

be a licensed teacher.

In today's career driven society, there are always steps that you have to take to get
where you want to go. Becoming a teacher falls in line with this mentality. The first step

to becoming a teacher is taking the plunge and deciding that you want to be in the field



of education. After this decision, you want to find a university offering a program that will
earn you a degree and licensure to teach. While taking various classes, you'll be
required to take numerous exams to assess your competency on knowledge regarding
your future as an educator. After taking classes and teaching tests, you can receive

your degree(s) and find a school to start your career as an educator.

What Makes a Good Teacher?

There are many qualities and characteristics that make up a good teacher. Engaging,
caring and innovative are some things that may come to mind. According to Dr. Richard
M. Reis, a professor and executive director at Stanford University, the top priority of
teachers should be that they want to be good teachers. In his article he states that as
teachers "we respect students who really try, even if they do not succeed in everything
they do, so they will respect us, even if we are not as good as we want to be " (Reis,
2007). Your future students will know that you want to be a good teacher if you yourself
strive to become one. To supplement this point, "among 150 teachers in the first three
years of their careers aged under 26 reveals that 85 percent of this 'Generation Y'
probably or definitely want to be working in a school in 20 years, with only two percent
definitely not" (National College for School Leadership). With this being said, teachers

with enthusiasm are working in the education field today.

In addition, Reis adds that teachers should be good listeners as well (Reis, 2007). With
the varying ages, gender and personalities of your future students, it will benefit you and

the students you teach to listen to what works for them, and what to never try again.

There are many opinions on what goes into a good teacher, but only you can implement

the characteristics in your own teaching career.



Getting Your Degree

There are many programs that you can pursue on your way to get your degree. First
you would choose your specific grade level, then you would go onto taking your various
classes. For example, at Old Dominion University, there are a few different educational
tracks that you can pursue including: Pre-K - 3, Pre-K - 6, K- 12, K - 12 with an
emphasis on Special Education, and Secondary Education which includes 6 - 12

(Darden College of Education 2008).

After picking a program, you will be required to take different courses such as History
and Math, depending on your focus. For example, if you were pursuing a Bachelor of
Science Degree in Interdisciplinary Studies Teacher Prep. with a Concentration on
Pre-K - 3 Early Childhood Emphasis, you would be taking various general education
courses, major content courses and some classes focusing on professional aspects of
being a teacher (Old Dominion University Catalog, 2006-2008). Within the professional
education courses, you may be required to observe in the classroom among other
things. For example, during my observation period, | saw how a first grade classroom
was taught and managed. It was a rewarded experience that I'm glad is required for
teachers in the state of Virginia. | learned a lot and got to interact with the children as
well. Observing is just half the battle though. After some professional education

courses, you will still have other classes to pass.

Once you've graduated with your Bachelor's Degree, you may want to move on to take
your Master's Degree. You may be thinking that an extra year of school isn't going to
matter. There are two sides to this argument. According to Linda Gorman, a writer for
the National Bureau of Economic Research, " Teachers who entered teaching with a
master's degree, or who earned it within five years of beginning to teach, were as

effective as teachers without a master's degree" (Gorman). You may be one of the



people who has what it takes to make it as a teacher with four years of college and an
undergraduate degree. Contrary to this opinion, according to The Apple, teachers in the
United States with a Master's degree can get paid anywhere from $2,000 to almost
$10,000 more than what they would be getting paid with only a Bachelor's (The Apple,
2008).

According to The Apple, teachers in the United States with a Master's degree can

get paid anywhere from $2,000 to almost $10,000 more than what they would be

getting paid with only a Bachelor's - The Apple.

Scantron
by brianc CC BY 2.0 license
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Testing

There are many tests that are required for future educators to take. Two of the most
known ones in Virginia, that have many future teachers writhing in fear, are the Praxis 1
and 2. According to the Educational Testing Service, better known as ETS, the Praxis is
a test consisting of "rigorous and validated assessments that provides accurate, reliable
information for use by state education agencies in making licensing decisions" (ETS,
2008). Within these tests, you will be assessed on basic mathematics, reading and
writing skills in the Praxis 1, along with a specialized test that is more focused on the
path of education that you chose to go for in the Praxis 2 (ETS, 2008). Preparing for the
Praxis tests can be very intimidating, but your university may provide help with prepping
for the tests. Along with this, you can also purchase a study guide for the Praxis tests
online or your local bookstore. | found that practicing with old praxis tests was very

useful for helping me pass my Praxis tests.

After achieving a passing score on the Praxis 1 and 2 tests, you have a couple more
tests to pass. The Virginia Communication and Literacy Assessment (VCLA) and the
Virginia Reading Assessment (VRA) are two tests that assess your knowledge of
communicating and literary abilities and how well you can teach reading skills
(2008-2009 VCLA and VRA Registration Bulletin, 2008). These tests are required to be
taken by future elementary education and special education students that want to teach

in Virginia (2008—2009 VCLA and VRA Registration Bulletin, 2008).

Once you achieve passing scores on the tests listed above, you're ready to apply for a
teaching license. Applying for licensure is different for every state. For example, in the
state of Virginia, "An individual seeking licensure must establish a file in the Department
of Education by submitting a complete application packet, which includes official student

transcripts " (Virginia Department of Education, 2007). For a general list of what to do to



apply for your teaching license, you may want to visit a general website such as

Ehow.com (Reynolds, 1999 - 2008) or ask your university for information.

Venturing Into The Real World of Education

Now that you're licensed to teach, you can now start looking into finding a career.
According to the Department of Labor, "Job opportunities for teachers over the next 10
years will vary from good to excellent, depending on the locality, grade level, and
subject taught" (U.S. Department of Labor, 2007). The reason for the good outlook on

jobs is that many teachers may be retiring.

Along with finding a job as a teacher, you may want to further your career to become an
administrator to a school, or even a superintendent to a school district. For these job
opportunities to work out, you would have to go back to school again. Along with this,

you may want to try for your PhD in education.

You may also want to teach classes at a local recreation center, or do volunteer work
helping a teacher at a school around your neighborhood. Although it may not be a
paying job, | believe that everyone still has time to learn something no matter what
stage they are at in their lives. Along with this, you can gain experience, and give a local

teacher a helping hand.

Another career move could be possibly teaching overseas. There are many teaching
abroad programs and you could even become a teacher through the Department of
Defense or the Department of State (U.S. Department of State, 2008). "During 1995-96,
190 schools received grant assistance and technical support from A/OPR/OS. Because

they are private institutions, these schools hire their own staffs" (U.S. Department of



State, 2008) and many of these schools are overseas. Personally, | plan on trying this

program sometime in my near future career as an educator.

Conclusion

Although there is a long process in becoming a teacher, | believe that the product from
your hard work will be more than rewarding. Through the classes, the credentials, and
the tests, you get a license to teach students in a chosen state, or even all around the

world if that is where life takes you.

Much like Jack Black's Character in "The School of Rock", if the career of teaching does
choose you, or you choose it, what is most important in my eyes is the students that you
will be teaching. Whether you become an elementary school teacher, or a gym teacher,

the steps all boil down to deciding that education is in your intended career.
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1.6: Are the Best Teachers Highly
Qualified?

by Kelley Atkins

Introduction

What is teaching exactly? Some argue that it is a learned profession, others say it
requires many years of training. | believe it is a combination of both. “Teaching is, or
ought to be, a difficult and complex endeavor. When one considers what is expected of
a teacher in terms of end results- the preservation and improvement of our culture and
civilization-teaching is perhaps the most important job in a democratic society.” (Troen

and Boles, 34 and 35)

Personally Qualified

Teachers are a special kind of human beings. They are willingly entering a career with
minimum room for promotion, hardly any recognition from society, a dastardly amount of
pay, and in many cases, unfavorable working conditions. It takes a special person to
become a teacher, especially to become a good teacher. Anyone can become a
teacher, hence the phrase, “Those who can’t do, teach.” In order to become an
influential teacher you not only have to be highly qualified, you have to be highly
dedicated. In the book “Extraordinary Teachers, The Essence of Excellent Teaching,”
Fred Stephenson outlines the qualities of an extraordinary teacher:

1. Extraordinary teachers have a great passion for their work.
2. Extraordinary teachers know what to teach, how to teach, and how to improve.
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https://creativecommons.org/licenses/by-sa/
https://en.wikibooks.org/wiki/Foundations_of_Education_and_Instructional_Assessment

Extraordinary teachers excel at creating exciting classroom environments.
Extraordinary teachers connect exceptionally well with students.
Extraordinary teachers challenge students to reach their full potential.
Extraordinary teachers get extraordinary results.

2R

Stephenson, Introduction page xix.

Standards, degrees, laws, or any other structural requirement is not stated on this
inspiring list. The essence of teaching is wanting your students to excel, genuinely
caring about their success, and having the will to improve your own methods. It is a sad
misconception that anyone can teach, and that it takes minimal skill and talent. To be a
highly qualified teacher, one must be a dedicated, hard-working person, who is drawn to
teaching through a sense of high purpose and social conscience. “They genuinely like
children and want to help them achieve success.” (page 32 Troen and Boles) Aside
from these personal characteristics, a highly qualified teacher should also be
competent. This is the side of teaching that requires passing exams, mastering material,

and holding up to government standards.

Standards

"In my opinion, mastery of the subject matter and staying current, having a teaching
plan, and being organized, and developing one's communication skills are the
responsibility of every teacher. These are components of effective teaching that

teachers owe their students.

Keith J. Karnok, "Thoughts on College Teaching"

If our teachers are to become more highly qualified in an academic sense, we should

make it a priority to make the standards and/or qualifications as well as their



implementation more clear and concise. In a study performed to uncover the
“‘implementation of the highly qualified teacher provisions of the No Child Left Behind

Act,” the following was found:

*While the majority of teachers were aware of the state requirements for highly qualified
teachers, nearly half of the teachers said they had not received official notification of

their status.

m Special education teachers were almost four times as likely to report that they
were not considered highly qualified (15 percent) than were general education
teachers (4 percent).

m Nearly all teachers reported taking part in content-focused professional
development related to teaching reading or mathematics, but only 20 percent of
elementary teachers participated in more than 24 hours of professional
development on reading strategies, and only 8 percent participated in extended
training in teaching mathematics.

m About half of high school mathematics teachers (49 percent) said they received
no professional development focused on the study of mathematics content.

m States have been working to update their data systems, but most reported
difficulty tracking some data elements and in collecting and maintaining data on
teacher qualifications.

m A minority of districts provided targeted support for teachers who were not
considered highly qualified. About one-third of districts reported providing
increased amounts of professional development to teachers who were not
highly qualified with little variation by poverty or minority level or district size.

m Almost two-thirds (63 percent) of Title | instructional paraprofessionals were
identified as qualified; 28 percent did not know their status. Paraprofessionals in
medium- and high-poverty schools were notably less likely to have completed
two years of college or an associate degree (one of the three NCLB
requirements) than were paraprofessionals in low-poverty schools.

The No Child Left Behind Act had a meaningful and potentially influential purpose, but it
was not implemented to its full degree. If teachers were actually held to the standards it
provides, school systems today would be a completely different level of achievement.

Some of standards set by the NCLBA are listed below:



m Elementary teachers must pass a state test demonstrating their subject
knowledge and teaching skills in reading/language arts, writing, mathematics
and other areas of basic elementary school curricula.

m Middle and high school teachers must demonstrate a high level of competency
in each academic subject area they teach. Such demonstration can occur either
through passage of a rigorous state academic subject test or successful
completion of an undergraduate major, a graduate degree, coursework
equivalent to an undergraduate major, or an advanced certification or
credentialing.

"Good teaching requires a lifelong commitment to learning."

by Fred Stephenson, "Extraordinary Teachers, The Essence of Learning"

The NCLB was in effect from 2002 - 2015.

A new law called the “Every Student Succeeds Act” was enacted on December 10,

2015. It replaces NCLB and eliminates some of its most controversial provisions.

The Every Student Succeeds Act responds to some of the key criticisms of NCLB. One
is that NCLB relied too much on standardized tests. Another is that schools faced harsh

penalties when all of their students weren’t on track to reach proficiency on state tests.

At the same time, the new law keeps some aspects of No Child Left Behind. For
example, states are still required to report on the progress of traditionally underserved

kids. This includes kids in special education.

The new law is over 1,000 pages. But here are some of the most important things to

know:



State Authority: Under the new law, the job of holding schools accountable largely
shifts from the federal government to the states. But the federal government still
provides a broad framework. Each state must set goals for its schools and evaluate how
they’re doing. States also have to create a plan for improving schools that are struggling

or that have a specific group of students who are underperforming.

Annual Testing: States still have to test students in reading and math once a year in
grades 3 through 8, as well as once in high school. Students with IEPs and 504 plans
will continue to get accommodations on those tests. And only 1 percent of all students

can be given alternate tests.

Accountability: Under the new law, states may now consider more than just student
test scores when evaluating schools. In fact, they must come up with at least one other
measure. Other measures might include things like school safety and access to
advanced coursework. But student performance is still the most important measure

under the law.

Reporting: States have to continue to publicly report test results and other measures of
student achievement and school success by “subgroups” of students. That includes

students in special education, minorities, those in poverty and those learning English.

Proficiency Targets: From now on, states are required to set their own proficiency

targets. They will also come up with a system of penalties for not meeting them. But the
federal government will no longer require states to bring all kids to the proficient level on
state tests. States also won’t have to meet federal targets for raising test scores. These

changes will eliminate the harsh federal penalties schools faced under NCLB.



Comprehensive Literacy Center: The new law calls for the creation of a national
center that focuses on reading issues for kids with disabilities. That includes dyslexia.

The center will be a clearinghouse for information for parents and teachers.

Literacy Education Grant Program: The law authorizes Congress to give up to $160
million in literacy grants to states and schools. The grants will fund instruction on key

reading skills, such as phonological awareness and decoding.

Opt-Out: Opt-out is when parents decide not to have their child take a standardized
test. The new law doesn’t create a federal opt-out option for parents. But it also doesn’t
stop states from having their own opt-out laws if parents don’t want their children to take

state tests.

Conclusion

To become a highly qualified teacher is no easy task, in any sense of the term. Not only
do you have to meet government standards, which are evaluated and altered very
frequently, you also have to meet your own standards. Starting with personal
characteristics that include compassion, dedication, and patience is ideal. Combining
these attributions with standards provided by a higher power only completes the model.

Highly qualified teachers are indeed the best teachers, they are the only teachers.
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1.7: What are some non-traditional
educational careers?

m Jennfer Kidd, Jamie Kaufman, Peter Baker, Patrick O'Shea, Dwight Allen, & Old Dominion U
students

Learning Objectives

m Advantages and Disadvantages of non-traditional educators
m Creative Methods and Techniques
m Value of Feedback.

There are many new approaches to recruiting educators in high need subject areas
including alternative and expedited routes to teacher licensure and career switching
programs in order to gain the expertise of educators with previous professional work
experiences. Many people who are considering a career change look to teaching as a
way to incorporate and apply their existing knowledge in a content area. Many
elementary, middle, and high schools are actively accepting applications for teachers in
what the Virginia Department of Education calls the “critical shortage areas such as

mathematics, foreign languages, sciences, and technology education” (Education).
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However, there is yet another educational career opportunity that is emerging and

gaining respect and popularity in the classroom by the students and teachers!

What is a non-traditional educational career?

Classroom based teachers are taking their students outside of their classroom and
visiting science, nature, and history centers seeking more effective learning (Price).
These centers employ educational coordinators who deliver information to students
through unique and creative methods. These non-traditional educators, sometimes
called “field teachers” (Payne), bring a unique edge to the educational experience for

students and teachers alike.

Non-traditional educators integrate different learning methods to meet the needs of

different types of learners in a real world setting.

They incorporate new knowledge with social interaction by preparing exciting lessons
and creative activities for the students such as inside of the classroom or outside during

a field trip.

Non-traditional educators work with school teachers to meet the needs of the students
and lesson plans as well as work with a school system’s high expectations that the

experience will be worthwhile (Payne).

Are they effective?

Non-traditional educators who present information to students through field trips, guest
lectures, and other types of class demonstrations are gaining recognition for their

effective teaching styles.

Advantages



Non-traditional educators have some advantage over the traditional classroom teachers
and lesson plans. “Teachers teach daily. If there is an important message, a different
instructor can be a breath of fresh air to the students. If an important message is taught
incorrectly, you are sending the wrong message, and in my case, it could be

deadly.”(Packett, 2009)

Non-traditional educators are an expert within the subject matter being taught. They
generally present the same information to audiences on a regular basis. Packett
discussed his advantage of his work history and experience that provided his

concentrated knowledge base. It allowed him to "hone in on it and perfect it.”

Although field educators have advantages over a classroom based teacher, a
cooperative relationship can be established. Pre-visit and post-visit classroom based
lessons can emphasize the learning experience. Also, guest speakers and field
educators can give validity to the classroom teacher by repeating terms and lessons

that have been introduced in the classroom (Payne).

“‘we offer things that support and complement” what can be taught in the classroom.

Disadvantages

Non-traditional educators have a limited time to learn the types of students that are
present in a classroom or in a class group. This can present a disadvantage for an
instructor. Also acting as a disadvantage is the limited amount of time to present subject
material given the distance for travel or time restraints that surround the field trip or

classroom period.



Student Benefits

Non-traditional educators recognize that students learn in different ways and there is a
responsibility to teachers to present new knowledge in a way for all types of learners to
benefit. Some students need to have a reason for learning, some are able to learn new
facts without needing a personal connection, while some students benefit most from
exploring and learning firsthand (Payne). Non-traditional educators take these
differences into consideration and use various teaching techniques to connect to as

many individual students in a classroom.
Connection to their world

Students benefit from out-of-the-classroom opportunities that non-traditional educators
present for many reasons. The presentations allow students the chance to connect with
a new environment outside of the classroom. Also, students are eager to learn if the
lessons of the classroom can be applied to their real world (Payne). Teagle further
explains, “we are also teaching students the value of working in the field. History is not

just in books, but in the artifacts.”
Alternative to Lectures

Some non-traditional educators use constructivist principles and social interactions
using small groups as an alternative to lecture methods (Payne). Payne explains,

“Telling is not teaching”.
Small, interactive groups

He explained that during field trips, smaller groups led by parent chaperones and

teachers allow for easier orchestration of rotating stations, maximizing the amount of



learning for students and exposure to new material. “When I'm in the classroom, | tend

to have larger groups. When groups get large, retention goes down.”
A unique perspective

When students and teachers take field trips and visit farms, museums, and other
places, visitors "get the sights and smells and all of the student’s senses are filled"
(Packett, 2009). Teagle adds, “we offer a different perspective of the 1700’s and a
unique setting to the students. We are teaching kids how to make research and learning
a continuous process. We are unearthing new information every day, just as we’ve

shown them in the artifacts digging station”(Teagle, 2009).

Who are they?

Non-traditional educators come from a variety of backgrounds to teach a variety of
specialty subjects. They are safety educators, museum interpreters and curators,
history and environmental site educators, and trainers for advanced educational

workshops.

Andrew Packett, Public Relations Coordinator for Northern Neck Electric Cooperative,
has 20 years of experience as a non-traditional educator. Formerly a DARE Drug Abuse
Resistance Education officer for drug prevention, he currently teaches electrical safety
to elementary school children. Packett says “Who better to go into the classroom to

teach electrical safety, but me. It should be an expert in the field.”

After spending several years as an interpreter for Shirley Plantation, Virginia’s historic
first plantation, Robert Teagle is the Education Director and Curator for
[www.christchurch1735.org/ Historic Christ Church]. His years of experience in

interpretation and personal interest in Virginia history offer visitors a unique perspective.
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Some historical and environmental site educators use their settings' existing resources
as a tool for teaching. The Chesapeake Bay Foundation’s Port Isobel Island Study
Center and Fox Island Study Center offer the perfect setting for their Field Educators to

carry out Chesapeake Classrooms courses.

An interesting alternative is the National Park Service’s Teacher to Ranger to Teacher
program that draws from all perspectives as a traditional classroom instructor, a Ranger

student, and a field instructor (Interpretation and Education).

"Instructors draw upon their expertise as professional scientists, authors, historians,

artists, and adventurers" - National Park Service, Institutes and Field Schools

Advice from the experts
Pursue it!

Robert Teagle encourages all educators who are considering a non-traditional career to
"Pursue it!" He has created an impressive workshop for elementary age school children,
complete with take home art work and post-visit history fairs where children can win

exciting prizes.
Be Enthusiastic!

Andrew Packett encourages non-traditional educators to incorporate excitement into
their presentations. “I come into the classroom very enthusiastic! The level of
enthusiasm you must maintain, to capture students’ attention and keep it, can be

exhausting!”



Learn the Terms!

Packett also recommends familiarizing yourself with the public school system. Field
educators should target the curriculum. "You must address the Virginia SOL’s or you
may not get into the classroom." Also, if classroom experience is limited, a field
educator "must enter the classroom and observe the grade levels that you will be
presenting information to. You need to understand the terminology and acronyms in

current public school systems!"
Make it fun!

Teagle and Packett both agree that field experiences and guest speakers into the
classroom must include an element of entertainment. Make it fun! Use active learning

and hands-on stations.
Value of Feedback

Lastly, field educators place high value on post-visit feedback from classrooms and
teachers. Questionnaires can be completed by the students and teachers as well as
informal types of feedback such as thank you letters from the schools. Assessments
that occur during the educational sessions are also of value. Teagle says "kids provide
the best critiques". When performing activities with the children, he critiques his own
lesson plans and learns best by doing activities with the children. He concludes that he

uses this valuable feedback to help shape the content of future school groups.
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End of Chapter Summary

This chapter explored various aspects of the teaching profession, highlighting the
diverse paths and approaches within the field. It began with an examination of the
reasons behind choosing teaching as a career, emphasizing the multifaceted
motivations and rewards beyond financial compensation. The discussion then shifted
to the challenges of teacher retention, identifying factors contributing to teacher
attrition and strategies for enhancing teacher stability in the field.

The nature of teaching as a profession was scrutinized, noting the balance between
personal attributes and meeting academic standards. The chapter also delved into
teacher training, contrasting ideal educational frameworks with real-world classroom
challenges. This was followed by an overview of the steps required to become a
teacher, including necessary degrees, certifications, and tests.

A critical analysis questioned whether the best teachers are necessarily the most
highly qualified, suggesting that personal dedication and innovative teaching methods
are equally crucial. Lastly, the chapter explored non-traditional educational careers,
highlighting their growing importance and the unique, creative approaches they bring
to student learning.

Overall, the chapter provided a comprehensive look at the complexities of the
teaching profession, emphasizing the importance of passion, adaptability, continuous
learning, and innovative methods in education.
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End of Chapter Discussions/Exercises

1.

How do the motivations and rewards of teaching, beyond financial
compensation, influence the quality of education provided by teachers?
Discuss the impact of intrinsic motivations like passion for teaching and
making a difference in students' lives on the learning environment.

In light of the challenges in teacher retention and the apparent gap between
ideal teacher training and real-world classroom experiences, what strategies
can be implemented to better prepare teachers for the diverse and dynamic
challenges of modern classrooms? Consider both traditional and
non-traditional educational settings in your discussion.

Reflecting on the concept of non-traditional educational careers, how do
these roles complement and enhance the traditional education system?
Discuss the potential benefits and challenges of integrating non-traditional
educators, such as field teachers and educational coordinators, into the
standard curriculum.




Chapter 2: History of
Education

Chapter Learning Outcomes:

1. Understand the key educational philosophies and methodologies developed
during the 17th and 18th centuries, focusing on influential figures like Sir
Francis Bacon, René Descartes, Jean-Jacques Rousseau, and John
Comenius, and recognize their enduring impact on modern educational
systems.

2. ldentify the Common School Movement of the 19th century and its
contributions to the establishment of public education, and recognize the
significant roles played by key educational innovators like Horace Mann and
William Holmes McGuffey in shaping the first public school systems and
curricula.

3. Recognize the major educational advancements of the 20th century in the
United States, including the establishment of the G.I. Bill, the impact of Brown
v. Board of Education, the Elementary and Secondary Education Act of 1965,
Title IX of 1972, and the Individuals with Disabilities Act of 1975, and
understand their collective role in expanding educational access and equality
across diverse populations.

4. Recognize the pivotal role of technology in 21st-century education, including
the need for educators to integrate and adapt technological tools in teaching,
and the shift towards collaborative and technology-enhanced learning
environments.

5. Understand the evolution of teacher education from ancient times to the
present, highlighting the transition from informal to formal training, the




establishment of specific training programs, the progression of certification
standards, and the ongoing debate over professionalization in teaching.

2.1: What are the educational milestones of
the 17th and 18th centuries?

by Kim Rodriguez

Education in the 17th and 18th centuries was influenced primarily by theologians,
philosophers, and government which included the pedagogies of Sir Francis Bacon of
England, Wolfgang Ratke of Germany, René Descartes of France, Jean-Jacques
Rousseau of Switzerland, John Comenius (a.k.a. Komensky) of Moravia, and John
Locke of England. There were other groups of teachers that impacted education reform
during this period such as the Jesuits, the Oratorians, and the Puritan reformers;
however, discussion for this text will focus on the individuals who have made an impact
on education during this Age of Enlightenment. Ideologies and methodologies were set
forth and established as a result of these influences, many of which are in practice
today. For example, Comenius's ideas for separating students into three levels of
schooling based on age is popularly structured in today's school systems. We have
elementary, middle, and high school, as well as higher learning in colleges. The
milestones that were made have changed the way education is perceived and the way
in which teaching is conducted with great thought aimed towards what is best for the

student to become a contributing member of society.



Sir Francis Bacon (1561-1626)

Francis Bacon, Viscount St. Alban, son of Sir Nicholas Bacon

by lisby1 This work is marked as being in the public domain

Knowledge is power.—Nam et ipsa scientia potestas est - Sir Francis Bacon

Bacon observed that the educators of his time were close-minded and ineffective
because they presented themselves as orators of empty rhetoric rather than teachers of
factual scientific information based on proven theory. His approach to teaching included
a method he called empiricism, "the doctrine that knowledge derives from experience"
(Merriam-Webster). Bacon argued that pupils need to be prepared for life through
proper schooling so that they would be better able to function within, and contribute to,
their society. He believed that the science of life and the use of inductive reasoning
would best prepare a person for nearly all aspects of living. One form of inductive
reasoning and the empirical method that we use today is the Scientific Method, based
largely on Bacon's philosophies of observing, studying, and analyzing factual data

rather than relying on the ideas and guesswork of our own or others. The Scientific
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Method was originally named for him and is sometimes referred to as the Baconian

Method (Encyclopeedia Britannica).

Rene Descartes (1596-1650)

091717-34-Descartes-Philosophy | by The free media repository. | CC BY-SA 2.5 license

| think- therefore, | am (cogito ergo sum) - Rene Descartes

Descartes had a different approach in mind for teaching and learning than Sir Francis
Bacon's empiricist ideas. Unlike the analytically structured approach, he believed that
the basis for learning originates from human reasoning which must be the foundation for
all critical thinking and analytical practices. Arguably, one of his greatest achievements
is his work, La geométrie. Descartes La geomeétrie explains how to apply algebraic
computations to geometry, also known as Cartesian geometry today (O'Connor,
Robertson). His work focuses on these major points:

First step towards a theory of invariants

Algebra makes it possible to recognize problems in geometry

Algebra imports into geometry the principles of division and hierarchy method
Geometrical solvability is not possible without algebra

>N~

(O'Connor, Robertson)
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René Descartes also invented the way we plot points on a graph. This method is called
the Cartesian Coordinate System, which is used the same way all over the world for
purposes of mapping and graphing by plotting points (plot points horizontally first,
vertically second). Although Descartes might be best known as a great philosopher, his
most notable achievements are in the field of mathematics and much of his math theory

(as shown in the table above) is in use today.

Descartes awakened late at 11:00 each morning for most of his life due to an
undetermined illness; however, during his stay with Queen Christina of Sweden he
was requested to draw tangents each morning at 5:00. After a few months in this
environment, cold and early morning awakenings, he died of pneumonia (O'Connor,

Robertson).

John Comenius (Jan Komensky) (1592-1670)




"John Amos Comenius" by seriykotik1970 is licensed under CC BY-SA 2.0.

...the whole of the human race may become educated, men of all ages, all

conditions, both sexes and all nations. - Comenius

The above quote comes from Comenius's work Pampaedia, in which he emphasized
the belief that everyone should be educated to fulfill their lives, an ideal he called
Pansophism meaning universal wisdom. Comenius, once a bishop of the Moravian
Church, developed this philosophy shortly after escaping "religious persecution by
taking refuge in Poland, Hungary, Sweden, and The Netherlands" (Gutek). Comenius
was a leading philosopher of education during this period. He proposed the segregation
of schools according to age and grade levels. At seven to 12, pupils would enter a
"vernacular school" (Gutek) where there would be six different classes, one for each
age. During this time the pupil would learn "religion, ethics, diction, reading, writing,
math, music, economy, civics, history, geography, and handicraft" (Encyclopaedia
Britannica). In these lower levels, the pupil would hone his/her imaginative and
memorization skills. At 13-18, pupils would learn Latin, i.e. grammar. Courses involving
language arts and the sciences would be further studied. At 19-24, the pupil would
continue on to higher education at a university which Comenius believed each province
should establish. In 1657, Comenius's methods were incorporated into The Great
Didactic which emphasizes two schools of thought: the Arts and the Sciences.
Additional publications by Comenius were The Gate of Tongues Unlocked (1631), which
was used to teach pupils Latin from their native language; also Orbis Sensualium Pictus
(1658), which was a picture book for young readers. Comenius believed that children
learned best through sensory perceptions and pictures that identified with labeled

objects. Today, classes that are grouped by age, two primary schools of thought (arts
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and sciences), and the use of illustrated children's books to promote literacy is a nearly

universal ideal.

John Locke (1632-1704)

"John Locke, philosopher" by lisby1 is marked with Public

Domain Mark 1.0

Let us then suppose the Mind to be, as we say, white Paper, void of all Characters,
without any Ideas; How comes it to be furnished...? To this | answer, in one word,
From Experience: In that, all our Knowledge is founded; and from that it ultimately

derives itself. - John Locke

The above quote comes from Locke's An Essay of Understanding. His main idea was
that humans are born with minds that are "blank slates - tabula rasa, and empty of
ideas" (Gutek). Locke believed that the human mind should entertain initial thoughts that
should progress and yield to complicated thoughts and ideas. Locke believed that a
person must experience what he/she learns from life situations. His writings were very
important during the Age of Enlightenment because his thoughts focused not only on

education during that era, but also government. State education was a major concern


https://www.flickr.com/photos/60861613@N00/4008138043
https://www.flickr.com/photos/60861613@N00
https://creativecommons.org/publicdomain/mark/1.0/?ref=openverse
https://creativecommons.org/publicdomain/mark/1.0/?ref=openverse

for philosophers during that period and Locke's influence in politics may have helped

pave the way for his philosophies to take root in government planning for education.

Jean-Jacques Rousseau (1712-1778)

"Portrait de Jean-Jacques Rousseau (détail)" by zigazou76 is licensed under CC BY 2.0.

| hate books; they only teach us to talk about things we know nothing about. -

Jean-Jacques Rousseau

Rousseau helped bring about an educational revolution in France with his work "Emile".
In this book Rousseau talks about how children should be allowed to be outside in the
sunlight playing; this is where they learn the best. He also states that children have

stages of development as they grow and education should coincide with them. Before
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age 12 a child is limited in the complex thought so they should be taught simply.
Between ages 12 and 16 reason starts to develop and by age 16 children become
young adults; young adults should be taught a trade such as masonry or carpentry. A
child that grows up in this fashion will have the best possibility to develop to his full
potential. Rousseau also says that education begins at home and parents should not
preach but lead by example. For the most part Rousseau believes that children should

make their own decisions and their educators should be there for support.

Educating the Masses during the Age of
Enlightenment

During this era, philosophers and educators believed that deductive and inductive
reasoning was paramount in the teacher and learning process. Though most of the 17th
and 18th century pedagogies originate in Europe, these ideas made a great impact on
influential Americans such as Benjamin Franklin and Thomas Jefferson, who both saw
the importance of scientific, critical, and exploratory thought, as well as "a civic
education" (Gutek). So given all of these ideologies, many of which are closely aligned
to one another in some way, how did some leaders of nations comply? Below are some

examples of attempts that were made at that time.

In Prussia: Mandatory schooling for all children ages 5-14 was implemented under the
regime of Frederick the Great of Prussia. His minister was Freiherr von Zedlitz who
"supported the founding of new schools and the centralization of school administration
under an Oberschule Kollegium, or national board of education (1787)" (Encyclopaedia

Britannica).

In Russia: Catherine Il of Russia attempted to nationalize education. She issued an

education act in 1786 which called for two years of study in district schools followed by



five years of study in provincial schools. Religious instruction was absent from these
schools. Unfortunately, only half of the towns had the schools (approximately 250
towns). Alexander | implemented a system of education that was free and controlled by
the state, which led all the way through the university level. However, years later these

reforms came under re-consideration by conservatives.

In America: Benjamin Franklin and Thomas Jefferson, well-known Francophiles and
ambassadors to France, embraced and incorporated the new ideas which were
implemented in the European countries as much as possible and helped influence a
strong foundation for education in America. Compulsory education became paramount
in early America. Although most school instruction was initially deeply based on
religious modules from Puritanical influences, the later political separation of church and
state (First Amendment of the Constitution of the United States - Article [1] - [1])

removed religious instruction from state supported schools.

We take for granted that compulsory schooling in our world today is the norm; however,
evidence indicates that nearly 50% of all children in the world (ages 6-18) do not attend
school (Gutek). The United Nations Educational, Scientific and Cultural Organization
(UNESCO,) strives to help all children in the world to attend school and eradicate
illiteracy. While much success has been achieved by such organizations, there is still

much to be done.

Thomas Jefferson declared that John Locke, Francis Bacon and Isaac Newton were

the "three greatest men the world had ever produced" (Peterson, 1236).
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2.2: What are the educational milestones of
the 19th century?

by Amber Showalter
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Learning Objectives

1. Students should be able to identify the Common School Period and its goals.

2. Students should be able to identify two of the major innovators of education in the

19th century.

INTRODUCTION

The 19th century encompassed many changes in America. One change in particular
that influenced our education system was the beginning of the public school system.
This movement made education available to the masses. Reformers and education
innovators of the time worked tirelessly to make education public instead of private,
free, and state maintained. In this article we will review the era of educational history
known as the "common school movement, or the "common school period". We will also
discuss two of the major educational innovators that were integral in developing the first

public schools, or common schools and their curriculum.

THE COMMON SCHOOL PERIOD

The years 1830 until 1872 are known as the "common school movement" or the
"common school period." During this period in history, great changes were made in
public schooling in nearly every state of the union. The goals of the common school
movement were to provide a free education for white children, to train and educate
teachers, and to establish state control over public schools (Church, 1976). Prior to
common schools, the closest thing to public schools were the schools that existed in
some of the northern British colonies. They often only lasted for 10 —12 weeks per year,

favored boys, and were not free. As a result, race, gender, and family wealth greatly



influenced education (Stone, 2001). There were many arguments in defense of the
common school. As the immigrant population grew in the northern states during this
period, the common school was used to “Americanize” all foreigners (Payne). Yet
another argument for common schools was from advocates like Horace Mann. Mann
believed that a common education for all meant that society in general would be more
productive and prosperous. He once wrote that education “can raise more abundant
harvests, and multiply the conveniences of domestic life;...it can build, transport,
manufacture, mine, navigate, fortify;...a single new idea is often worth more to an
individual than a hundred workmen” (Church, 1976, p. 66). A typical day in a common
school would begin around 8:45 a.m. and last until 4 p.m. Usually breaks were taken for
recess and for lunch. The children learned from textbooks such as McGuffey Readers
and Webster’'s American Spelling Book. A teacher might receive $25 a month as salary

and would stay with families in the surrounding areas (Huntington, 2005).

HORACE MANN




"Group photograph outside of Horace Mann School" by Boston City Archives is licensed under CC BY

2.0.

Horace Mann was born in Franklin, Massachusetts in 1796. His education began in a
one-room schoolhouse and continued until he reached Brown University. He later
studied law and found himself in the political arena. He was soon appointed to the newly
formed Massachusetts State Board of Education in the position of Secretary. He served
as Secretary from 1837 until 1848 (Sass, 2008). Mann became known as the “Father of
the Common School” (Stone, 2001). He believed that education was a universal right for
all. Everyone should have the opportunity to attend school no matter what their social
class or income may be. Mann also advocated for a longer school year and the funding
of schools to be the responsibility of the state instead of the individual. He helped
establish laws for compulsory attendance and these laws were in every state by 1918
(Payne). Mann also advocated for a more trained and professional teacher. Training
institutions called normal schools were established for teachers. The first public normal
school was opened in 1839 (Church, 1976). Mann knew that the key to elevating the
standard of learning was to elevate the standards in which the teachers were trained.

He sought to make teaching a profession (Stone, 2001).

PROFESSOR WILLIAM HOLMES MCGUFFEY
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One of the key problems for educational reformers during the 19th century was the
creation of a curriculum. A small publishing company called Truman and Smith played a
vital role in the first textbooks for American children. Truman and Smith wanted to sell
textbooks, but first they had to find someone to write these books. Their search ended
with William McGuffey (Payne, The McGuffey Readers). McGuffey had already
published his first reader in 1841 that introduced children to his ethical code. The book
contained fifty-five lessons and the child modeled in this book was prompt, good, kind,
honest and truthful (Payne, The McGuffey Readers). The child depicted in the McGuffey
Readers was white and Protestant. The second reader appeared almost simultaneously
with the first. It had eighty-five lessons, sixteen pictures, and one hundred sixty pages.
There were lessons on a multitude of topics. Children learned about history, biology, and

even table manners (Payne, The McGuffey Readers). The secular tone of the McGuffey
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Reader was unlike any of the other Puritan texts from that era (Sass, 2008). Reformers
believed that the moral training of children occurred hand in hand with their academic
training. The McGuffey Readers provided the necessary lessons in conjunction with a
moral undertone. McGuffey Readers were called “eclectic readers” because they were
written from a number of sources. They were considered remarkable literary works and
had great influence (Payne). The McGuffey Readers have sold over 100 million copies

since 1836 (Church, 1976).

"The following stanza is copied from page 61 of the edition of 1844 to illustrate the

method of presenting words:

| like to see a lit-tle dog, And pat him on the head; So pret-ti-ly he wags his tail

When-ev-er he is fed."

(Vail, 1911, p. 6)

CONCLUSION

The 19th century was a turning point in American education. The beginning of public
schools, school reform and state funding were just a few of these changes. Innovators
and reformers sought to make education available to the masses and not just to the
wealthy and privileged. Innovators and reformers like Horace Mann and William Holmes
McGuffey made it possible for common schools to establish themselves as the first
public schools in the nation. This era and its innovators paved the way for our public

school system as we know it today.
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2.3: What are the educational milestones of
the 20th century?

by Veronica Montalvo

INTRODUCTION AND THE GROWTH OF EDUCATION

In the United States, the start of the twentieth century marked a movement towards the
inclusion of more people than ever into the educational system. In 1900, close to six
percent of teenagers graduated from high school (Thattai, 2001). States attempted to
increase that number by making that goal more accessible through the construction of
more high schools in both urban and rural localities (Wolfe, 2001). Laws were passed
that made school mandatory for children until elementary school; later it became
obligatory until the child became sixteen years old (Thattai, 2001). However, a good and
equal education was not yet widely available to all Americans. Marginalized groups
hovered at the fringes of the educational system. African-Americans received unequal
and inferior educations as compared to that of whites, as did other minorities and
students with limited-English-proficiency (LEP). Women were discriminated against, as

well as the handicapped, in being fully included in the educational system. Major
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developments in the twentieth-century education system include various rulings and
acts that promoted a fair and equal education for Americans that had been neglected

and marginalized.

G.l. BILL of 1944

"120807-N-VZ328-009" by Commander, U.S. 7th Fleet is licensed under CC BY-SA 2.0.

Established in 1944, the G.I. Bill was designed to provide assistance to veterans
returning from World War II. Although the educational provisions within the Bill were
originally intended as “another form of unemployment relief,” the educational system
experienced a drastic change in its perception by Americans (Clark, 1998, p. 173). Prior
to the influx of veterans in colleges and universities, a college education was perceived
as being a privilege of the wealthy and a mark of high status. The veterans returning
from WWII were viewed as everyday men, and to see and hear about them going to
college broke down that perception and made the dream of a college education more of
a reality for all Americans (Clark, 1998). According to Hess and McGuinn (2002),
“Education gained a new prominence after World War II” (p. 76). More students were
graduating from high school and going to college after the G.I. Bill passed (Hess and

McGuinn, 2002).
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Aside from changing the perception of college education and increasing enrollments,
the G.1. Bill led to the growth of community colleges and vocational schools (Wolfe,
2001). The 2.2 million veterans utilizing the educational benefits of the G.1I. Bill (Bound
and Turner, 2002) demanded a curriculum with classes more similar to what they had
been exposed to in the military. Practicality was a vital aspect in their desired education,
and schools responded by creating vocational programs to suit their needs (Clark,
1998). The G.I. Bill impacted future generations by making college more accessible to

the average citizen and by causing the expansion of the college curriculum.

BROWN V. BOARD OF EDUCATION, 1954

In 1954, the Supreme Court ruled that segregation in public schools was
unconstitutional in Brown v. Board of Education. The decision marked the beginning of
more educational opportunities for African-Americans, but these opportunities were still
severely limited. The Supreme Court declared that schools must desegregate, but did
not make a deadline or any guidelines as to when it must be complete (Carson, 2004).
A decade after the decision, less than 10% of black students were attending an
integrated school (Ravitch, 2000). Throughout the ‘60s and ‘70s, the government used
funds to force schools to desegregate or risk losing their funding (Carper, 2001), and by

1980, the practice of legal segregation for the most part had ended (Thattai, 2001).

Despite the long delay in achieving the goal of desegregation, the message that Brown
delivered impacted the educational system and future policy in civil rights (Carson,
2004). Brown revealed the potential for other minority groups to begin the struggle for
equal educational access (Gandara, Moran, and Garcia, 2004). Equal and fair
education began to be viewed as “the birthright of a free citizenry” (Hess and McGuinn,

2002, pp. 76-77), and more groups began demanding that right.



ELEMENTARY AND SECONDARY EDUCATION ACT OF
1965

education
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The Elementary and Secondary Education Act of 1965 sought to equalize the education
opportunities for all children. As the start of federal government grants to states for
education (Hess and McGuinn, 2000), the law attempted to compensate in some sense
for disadvantages due to inequities in the social system” (Wolfe, 2001). President
Johnson hoped that increasing and equalizing education for all children would one day
rid the country of poverty (Easley, 2005). Funds were provided to the states for services
for poor and minority students (Baker, 2001) as well as for “school library resources,
textbooks, and other instructional materials for school children" (Digest of Education
Statistics, 2006). In 1967, Title VII authorized grants to be given for programs for LEP
students (Baker, 2001). More than giving funds for different programs for the poor and
minorities, ESEA along with the Civil Rights Act of 1964 aided in providing funds for the
desegregation of southern schools who had refused to do so (Ravitch, 2000), more than
a decade after the Brown v. Board of Education ruling. ESEA served to make an equal

education more attainable for all classes and races.
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TITLE IX OF 1972

The place of women within the educational system was limited in terms of opportunities
and the material being taught. The Civil Rights Movement during the ‘60s and ‘70s led
women to protest more and demand equality in education. The Civil Rights Act of 1964
included the requirement that grants be given to the states in order for them to work
towards that gender equality in education, and in 1972, Title IX of the Education
Amendments was passed (Marshall, 2002). Title IX required that there be gender
equality in schools that received money from the government and that “curricula should
not stereotype girls’ and boys’ interests and careers” (Marshall, 2002, p. 712). In spite of
the worthwhile objectives of Title IX, it was a feeble mandate. No penalties existed for
schools that refused to comply, and a way to even supervise them was not set up until a

quarter of the century after the passage of Title IX (Marshall, 2002).

In 1974, the Women’s Educational Equity Act (WEEA) was passed. This act provided a
financial backbone to Title IX with funds granted to the schools and agencies in order to
fulfill the goals of Title IX (Women’s Educational Equity). Title IX and WEEA made great

strides in opening up more doors to education for women in the twentieth century.

INDIVIDUALS WITH DISABILITIES ACT OF 1975
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The place of handicapped children in schools improved in the twentieth century. Almost
five percent of students have a mental disability (Gunning, 2008), and with the 1975
Education for All Handicapped Children’s Act, they are able to receive a better
education (Keyes, Hanley-Maxwell, and Capper, 1999). The name later changed to the
Individuals with Disabilities Act (IDEA), but the goal of guaranteeing an education to
disabled students remained the same (Keyes, Hanley-Maxwell, and Capper, 1999). A
“free appropriate public education” or FAPE requires that “special education and related
services are provided at public expense” (McLaughlin and Thurlow, 2003, p. 436).
Disabled children must be placed in the least restrictive environment possible, meaning
that their educational environment is as close to that of their nondisabled classmates as
possible (Keyes, Hanley-Maxwell, and Capper, 1999). Individualized Education
Programs (IEPs) are used to monitor the learning disabled student’s progress, and in
1997, assessments became mandatory for disabled students in order to make the
schools more accountable for the students’ progress (McLaughlin and Thurlow, 2003). If

necessary, accommodations in the assessments may be used (Gunning, 2008). Thanks
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to IDEA, more disabled students are graduating than if IDEA had not been passed

(Special Education and the Individuals with Disabilities Education Act).

CONCLUSION

The twentieth century achieved a great deal in terms of including more groups that had
been previously excluded or marginalized. A great deal still remains to be done in
making education truly equal and accessible to every American, but the foundation has
been laid for more work in the twenty-first century. Each American deserves to have
equal educational opportunities, and as society progresses and more policies are

created, that goal may be achievable.
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2.4: What are the educational milestones of
the 21st century?

by: Jim Eason
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Teaching Technology: An Introduction

Modern technology is advancing at a blistering pace. New innovations are available to the public
so quickly that tech gadgets are obsolete within a year. Today’s society is practically run by
computers and other technologies. It is very important that we, as educators, prepare students
for the real life challenges that lie ahead for them upon graduating high school and even
university. New collaborative learning environments must also be incorporated to help them
achieve success. Nearly every job on the planet requires technological knowledge. “To be able
to compete for these positions, workers must have viable technology skills, and the educational

system must prepare students for this work” (Thomas, 2007, p. 4). We can't expect students to
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learn these skills on their own. Educators must instill proper techniques at early ages to make

sure they are ready for the workforce.

The Educator’s Role

"Large lecture college classes" by kevin dooley is licensed under CC BY 2.0.

Teacher education programs in the United States are trying to equip tomorrow's teachers
with the technology skills needed to impact learning in the classroom. Learning the skills is
not enough - teachers must learn how to integrate these skills in the classroom (Graham,

Culatta, & Pratt, 2004, p. 127).
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Modern teaching is much different from the methods used in years past. We must adapt our
teaching to the way students learn. As students learn about computers at younger and younger
ages, it is important that the educator is competent enough to teach to their level of learning.
“Teacher education programs in the United States are trying to equip tomorrow’s teachers with
the technology skills needed to impact learning in the classroom” (Graham, Culatta, & Pratt,
2004, p. 127). This article contends further that learning the skills is not enough- teachers must
learn how to integrate these skills in the classroom (Graham et al., p. 127). This article is
emphasizing that it is our job to learn this technology, and in turn, relay this knowledge to the

student.

Every school has some form of technology available for teacher use. These range anywhere
from an overhead and a VCR to network connected classrooms with Smart Board technology.
There are many strategies to implement technology. Students use the Internet to do research or
to expand learning of certain topics. This technology “allows students to have more control over
their own learning, to think analytically and critically and to work collaboratively” (Kosakowski,

1998).

Repetition is also an imperative use of this technology. Lessons can be delivered using a variety
of sources. Teachers can present material, and then follow up with online games and quizzes.
Regular and special education classes benefit from this type of learning. Students usually learn

more, and more rapidly (Kosakowski, 1998).

Cooperative Learning

Cooperative learning is another method of teaching considered vital to today’s educational
environment. Students can be put into small groups to complete certain tasks. “Cooperative
learning is beneficial because knowledge is exchanged and converges through social
interaction” (Weinberger, Stegmann, & Fischer, 2007, p. 416). When the grade of an entire
project depends on the group as a whole, students are encouraged to share opinions and

knowledge. This offers a less competitive learning environment. Weaker students or those that



are less apt to share ideas openly or take part in classroom discussions are encouraged to
participate. This helps build self confidence in those students. Computers are a tool that
teachers can use to create their cooperative learning classroom. “Students have shown overall
positive effects of learning with computer based technology on student achievement, attitudes

towards learning, and self concept as compared to traditional instruction (Lou, 2001, p. 452).

Learning with Technology

It is important to note that there is a difference between learning from technology and learning
with technology. Learning from technology is simply looking at a machine — whether it is a
computer or an overhead projector — and gaining knowledge. Learning with technology puts the
problem solving skills in the students’ hands. The technology gives them the resources they
need to analyze material and draw their own conclusions. This gives them the opportunity to
expand on the given lesson. This is vital to life after school. It gives them the chance to solve
real world problems by “exploring, analyzing, and interpreting information” (Lou, p. 453). This
doesn’t suggest that learning from technology should be avoided. Using computers for
information is akin to having an expert in the classroom other than the teacher. Other benefits
are “decreased instruction time, and an increase in the equity of access to quality instruction”
(Lou, p. 453). This type of environment will give the teacher one on one time with the weaker

students, which will keep them from falling behind in the curriculum.
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Teacher Perspectives on Technology

Teachers generally view technology as an advantage, but there are problems associated with
the desire to use technology. One such problem is availability. Many school systems have
limited resources and only purchase a limited supply of technological tools. Often there are
several teachers wanting to use the same tools at the same time. Another thought teachers
state is that it affects their planning time. Teachers with more experience with technology
themselves believe that the lesson planning time is shorter, while those with less experience
with the use of technology believe it takes longer to prepare a lesson when incorporating
technology. Teachers also express that students are more engaged when forms of technology
are used and they gain a greater understanding of the material. The students learn the given
material faster. When students have the opportunity to learn from technology, they tend to grasp
the content quicker and the teacher is able to cover more material in a shorter amount of time.
Technology aids in the reinforcement of content with extra practice with more "drill, practice and

hands-on learning" (Oncu, Delialioglu, Brown, 2008).
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A (maybe not so) Fictional Look into the Future

In this section let's throw the research aside and see where all this technology can take us. We
already have podcasts of class lectures. How far off will it be before this technology goes into
secondary and even middle schools? I'll explain: Some university students can get a degree
online - never stepping into a classroom. What about homeschool students? More and more
parents are taking their children out of public and private schools and opting to teach their
children themselves. What about the mothers that would like the opportunity to homeschool, but
lack the knowledge or education to do it themselves? This is where podcasts come in! Parents
can download lessons that their child would normally be getting at school. They can follow along
with the teacher and make sure their child keeps up with the workload. He or she can take the
tests at home and then the parent can submit his or her work for grading. Video conferencing is
prevalent in business. It would be a great start if a student can experience this first hand in
middle school. He can because a new program could be implemented so that children from
foreign countries can now learn from American schools via a video conference inside a middle
school classroom. Students can be put into cooperative learning groups with a student from
Russia, one from Kenya, and one in Brazil. They can break down language barriers and even
learn multiple languages from communicating across the globe. Simple things like getting
homework assignments from your teacher from a text message are not far off in the future if it's
not here already. We already live in a global work environment. Is global education far behind?

This last question will leave people debating for years to come.

Conclusion

It is imperative, as modern day educators, to adapt teaching styles to the many ways students
learn. The days of just standing in front of the class to deliver material are now gone. This
practice is no longer adequate. Ever changing technology has given students renewed
motivation in the classroom to fill their minds with information. Teachers must also be open to

learning. Most students learn early on how to use technology devices. They have access to an



unlimited amount of information on the Internet. It is the responsibility of adults, especially
teachers, to guide them and help them decipher what information is accurate and pertinent to
their studies. Teachers must have the knowledge to be their guide in these endeavors.
Students, teachers, parents, administrators, and even state and local governments must work
collaboratively to ensure students are getting the quality education they deserve; an education

that will prepare them for the world outside of school grounds.
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2.5: What is the history of teacher
education?

by Rebeca Coleman

Learning Objectives

m Students should be able to understand the beginnings of teacher education,
starting in the ancient times.

m Students should understand the progression from few requirements to many
requirements to teach.
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Introduction

Teacher education has changed quite a bit over the last few hundred years. Teachers
have gone from scholars to men and women in a schoolroom to trained educators from
specific schools. Over time though, the gift of being able to teach stayed true in those

teachers.

Before the Seventeenth Century

In earlier times, priests and prophets taught noble and wealthy children skills that were
needed to excel in business and politics. Priests were treated well because of their
great knowledge. The first private teacher was Confucius in the fifth century BCE. In
Ancient Greece, knowledge was considered very sacred and the same ideology passed
through the time of Christianity. Education was not very popular among lower classes of
people until after the Middle Ages. The Roman Catholic Church took responsibility and
created centers of learning, which eventually became the great universities of Europe,

including Cambridge (John’s 2003).
The Beginnings of Specific Training

"Children are guilty of unpardonable rudeness when they spit in the face of a
companion; neither are they excusable who spit from windows or on walls or

furniture." St. John Baptist de la Salle (de la Salle, 1695)

Specific teacher training originated in France in 1685 by St. John Baptist de la Salle
(Teacher 2007). The training spread through Europe through the monitorial system,

which is the method of education where there are a number of students at a bench, a



monitor (older student) who is instructed by the teacher and then instructs the younger
students, and then the teacher (Teacher 2007). It spread through Europe thanks to
August Hermann Francke and Johann Pestalozzi. It came to the United States in the
early 1800s through this system (Teacher 2007). Schools could be a student’s room in a

wealthy household or a one-room schoolhouse for poorer groups of children.

Teacher Education Moves to the United States

Teachers were predominantly male before the early 1800s. Men were taught to read
and write from the early days of language, and women were not taught very widely until
the nineteenth century. This made it very difficult for them to teach. If a person could
read and write, that person was basically qualified to teach. Teachers were chosen

based on their moral quality by the local government (John’s 2003).

In the 1820s, teacher training became important in the universities and academies in
the United States. Women could only be taught in teacher training academies, while
men could be taught in universities (History 2007). Samuel Hall created the first private
normal after-high school teaching school which taught teachers in 1823. The first
government funded normal school was created in Massachusetts in 1837 (John’s 2003).
Henry Barnard and Horace Mann helped the spread of more normal teacher-education
schools (Teacher 2007). More and more universities then began to take note and
included teaching schools within them. By the end of the eighteenth century, there were
127 state-supported normal schools and a larger number of private normal schools

(Angus 2001 p. 6).

Teachers were starting to be required to be certified in the late nineteenth century
(Angus 2001 p. 4). Pennsylvania was the first state in 1834 to require tests to show

general knowledge of arithmetic, writing, and reading (Ravitch 2003). And by the middle



of the nineteenth century, most other states required this sort of testing. This was a
huge development because before this testing came about on the state level, teachers
only had to prove themselves to the cities and counties and that usually rested upon a
teacher’s morality. By mid-century, the test also started to require history, spelling,

grammar, and geography (Ravitch 2003).

Teaching Styles and Schools

There were two different types of teaching styles-eastern and western. Eastern normal
schools mainly taught to young women with no prior teaching experience, and aimed at
teaching them for elementary education. The western normal schools taught mainly
older students, especially more men, and the teaching was aimed at getting young
women better jobs and then young men better administrative jobs (Angus 2001). This
difference in teaching led to a change from normal schools to teaching schools in the

late 1800s. There also became more requirements to attend teaching schools.

The first two graduate schools in education were established at New York University
(1887) and then Teachers College, Columbia University (1888), and since then graduate
programs have increased exponentially (Teacher 2007). Graduate schools gave the
idea to teachers to consider themselves as a profession, which became a very

controversial idea in the twentieth century, and continues to remain one today.

The Twentieth Century

By the beginning of the twentieth century, there came the idea to make teaching more of
a profession, with specific standards for certification. At this point, every state had
different standards. There also was dispute because, since the creation of graduate

programs, teachers wanted to be considered a profession, just like law and medicine,



but they were not considered such to the professional world. This was mostly because it
was such a new idea for it to be a profession, and also there were no specific standards
yet. So the American Council on Education established a National Teachers
Examination in the 1930s (Ravitch 2007). This was very controversial. There was a
large setback with this test because of World War Il. There was a teacher shortage, and
school systems did not have the luxury of caring if a teacher was properly certified or
not. After World War Il, though, it became more received. The requirements for having

the testing became more rigorous (Angus 2001 p. 21).

Arguments

Some people argue that teachers should better themselves and should learn the latest
teaching research to stay on top of everything, much like in the medical field with new
medical advancements (Ravitch 2007). People like this argue that teaching cannot
become a viable profession until such measures are taken to learn from history and
continue to learn from research. Some people question the competency of teacher’s

policy analysis (Martinez 2008).

My Beliefs

"What is nobler than to mold the character of the young? | consider that he who knows
how to form the youthful mind is truly greater than all painters, sculptors and all others

of that sort." St. John Chrysostom (Chrysostom)

| believe that teaching is a profession in itself. | think it is important along with law and
medicine in the professional field. Where would doctors and lawyers be without the

teachers who taught them? | believe that teachers should educate themselves and keep



up-to-date on current research and ideas. Technology is wonderful and should be
integrated into classrooms, especially with younger generations now growing up entirely

in a technologically advanced world.
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End of Chapter Summary

This chapter explored the significant developments in education and teacher training
from ancient times to the 21st century.

m 17th and 18th Centuries: Key educational philosophies and methodologies
emerged, influenced by figures like Sir Francis Bacon, René Descartes, and
Jean-Jacques Rousseau. These laid the foundation for modern educational
systems, including the categorization of students by age and the emphasis
on empirical and rational thinking.

m 19th Century: The Common School Movement in America marked the start of
public schooling, making education accessible to a broader population.
Innovators like Horace Mann and William Holmes McGuffey were pivotal in
establishing these schools and their curricula.

m 20th Century: Major advancements included the G.I. Bill, Brown v. Board of
Education, Elementary and Secondary Education Act of 1965, Title IX of 1972,
and the Individuals with Disabilities Act of 1975. These acts collectively
expanded educational access and equality, especially for marginalized
groups.
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m 21st Century: The focus shifted towards integrating technology in education,

emphasizing the need for educators to adapt teaching styles to technological
advancements and collaborative learning environments.

History of Teacher Education: Evolved from informal training by priests and
prophets in ancient times to formalized teacher training programs and
certification processes. The role of teachers transitioned from imparting
basic literacy to becoming professionally trained educators. The 20th century
saw a push towards professionalizing teaching.

This chapter highlights the dynamic nature of educational development and teacher

training, underscoring the constant evolution to meet societal needs and

technological advancements.

End of Chapter Discussions/Exercises

1.

Role of Key Figures in Educational Reform: How did influential figures like Sir
Francis Bacon, René Descartes, and Horace Mann shape the course of
educational history, and what modern educational practices can be directly
traced back to their philosophies and methodologies?

Impact of Legislation on Educational Equality: Discuss the effects of
landmark legislations such as Brown v. Board of Education and the
Elementary and Secondary Education Act of 1965 on the inclusivity and
accessibility of education. How have these laws changed the educational
landscape in terms of opportunities for marginalized groups?

Technology in 21st Century Education: Given the rapid integration of
technology in educational settings, what are the potential benefits and
challenges of this shift for both students and educators? How should
educational systems evolve to effectively incorporate technological
advancements while maintaining core educational values?




Chapter 3: Educational

Philosophy

Chapter Learning Outcomes:

1.

Understand and differentiate between various educational philosophies and
their impact on teaching methodologies. This includes recognizing the
diverse approaches such as Idealism, Realism, Perennialism, Essentialism,
Pragmatism, Progressivism, Social Reconstructionism, Existentialism, and
Constructivism. Develop an ability to connect these philosophies with
practical teaching strategies and classroom management.

Understand the dual aspects of education’s purpose: to provide essential
skills for success as mandated by government policies like standardized
testing, and to foster individual growth and social development beyond the
classroom. Recognize the balance between structured curriculum and the
development of personal talents and opinions.

Grasp the essence of Plato's impact on education through his development of
the Socratic method and educational philosophies outlined in “The Republic.’
Understand the basics of dialectic teaching, which emphasizes interactive
learning through question-and-answer dialogues to stimulate critical thinking
and reasoning.




4. Understand Constructivism as a learning theory where knowledge is actively
constructed by the learner, integrating new information with existing
knowledge. Recognize key elements such as Piaget's cognitive schemes and
Vygotsky's sociocultural perspective with the Zone of Proximal Development
and scaffolding. Appreciate the practical application of Constructivism in
classrooms, emphasizing student collaboration, connecting new concepts to
real-life contexts, and the importance of balancing guidance with independent
learning.

5. Understand the fundamental differences between teacher-centered and
student-centered teaching philosophies. Teacher-centered approaches, such
as essentialism and perennialism, emphasize the transmission of knowledge
from teacher to student, focusing on traditional subjects and authoritative
instruction. Recognize how these approaches influence classroom dynamics,
curriculum design, and the role of the teacher in facilitating learning.

3.1: What are philosophies of education?

by Dionne Nichols

"Philosophy and Inspiration” by liguidindian is licensed under CC BY-NC-SA 2.0.
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Introduction

What makes a teacher? Teaching is like a salad. Think about it. If you were to attend a
party for any given holiday, the number of and variations to each salad recipe that might
be present for consumption could outnumber those present at the party. There are so
many different ways to teach, varying circumstances to take into account, and
philosophies to apply to each classroom. And what better way to have a positive impact
on the world than to offer knowledge for consumption? The term ‘teacher’ can be
applied to anyone who imparts knowledge of any topic, but it is generally more focused
on those who are hired to do so (teach, n.d., n.p.). In imparting knowledge to our
students, it is inevitable that we must take into account our own personal philosophies,
or pedagogies, and determine not only how we decide what our philosophies are, but

also how those impact our consumers.

Lessons in Pedagogy

Early teacher education classes frequently separated the concept of philosophy into
separate schools (Roberson, 2000, p. 8). “Philosophy has been taught in the theoretical
realm rather than the practical sense,” meaning that the ideas were placed before the
teachers without the scaffolding to create a bridge into the classroom (Roberson, 2000,
p. 7). The teachers, as students, were given a body of thought and expected to translate
that into lessons for their own students. Once you have the idea, how do you apply it to

teaching?

An analogy is one of a teacher's most useful tools. It helps the instructor relate a
difficult concept to something the students will already have the infrastructure for,

thus enabling the students to cement the ideas in their mind.



What, exactly, are education philosophies? According to Thelma Roberson (2000), most
prospective teachers confuse their beliefs with the ideas of teaching (p. 6). Education
philosophies, then, are not what you want to do in class to aid learning, but why you do
them and how they work. For example, Roberson’s students state they “want to use
cooperative learning techniques” in their classroom. The question posed is, why? “[l]s
cooperative learning a true philosophy or is it something you do in the classroom
because of your belief about the way children learn?” (Roberson, 2000, p. 6).
Philosophies need to translate ideas into action — if you want to use certain techniques,
then you need to understand how they are effective in the classroom to create that
portion of your education philosophy. It helps to have an overview of the various schools

out there.

Philosophies of Education have traveled down a tree of branches. The first four support
branches of philosophy are the Idealist school, the Realist school, the Pragmatist
school, and the Existential schools of thought (Ornstein, 2003, p. 99). It might help to

look at the tree and its individual branches rather than read about them...

m Idealism - focuses on a subject-matter curriculum emphasizing the great ideas
of the culture. You must ponder ideas to make them whole (Ornstein, 2003, p.
99).

m Realism - A subject-matter curriculum stressing objective knowledge and
values. Reality is objective, meaning everyone should obtain the same results
regardless of what he does or how he consider concepts (Ornstein, 2003, p.
101)

m Perennialism - Focuses on human concerns that have caused concern
for centuries, revealed through 'great works' (Ornstein, 2003, p. 110)

m Essentialism - Rooted partially in Idealism, as well - Emphasizes skills
and subjects that demonstrate the cultural heritage and contribute to
society (Ornstein, 2003, p. 110)

m Pragmatism - Instruction is organized around problem-solving following the
steps of the scientific method - emphasizes the need to act on concepts by
testing them (Ornstein, 2003, p. 104).



m Progressivism - Instruction features problem solving and group activities
- The instructor acts as a facilitator as opposed to a leader (Ornstein,
2003, p. 110)

m Social Reconstructionism - Instruction that focuses on significant social
and economic problems in an effort to solve them (Ornstein, 2003,

pg.110)
m Existentialism - Classroom dialogue stimulates awareness - each person

creates an awareness gleaned from discussion and encourages deep personal
reflection on his or her convictions (Ornstein, 2003, p. 108).

Perennialism

Perennialists are instructors who feel that the knowledge that has been passed through
the ages should be continued as the basis of the curriculum, like the classic works of
Plato and Einstein. Perennialists base their teachings on reason, logic, and analytical
thought. Only information that stood the test of time is relevant. They do not illicit
student input. The classes most likely to be considered under this approach would be

history, science, math, and religion classes (Educational Philosophies in the Classroom,

pg.1).
Positivism

The instructors whose teaching philosophies are based on documented facts and
tangible truths are normally those who would be in the math and science departments.
These teachers do not feel that religion and the supernatural should be a part of the
thinking process. The idea of uncertainty and the unknown is considered illogical

(Educational Philosophies in the Classroom, pg.1).

Behaviorism

Behaviorists believe in rewards and punishments as an approach to controlling the

teaching environment due to their belief in the intrinsic nature of humans to react to



internal or external stimuli. This teacher-centered system ultimately allows the students
to be controlled by the educator, who makes the environment pleasant or unpleasant

depending on the students' behavior (Foundations of Education, pg.1).

Essentialism

Essentialists believe that there is a universal pool of knowledge needed by all students.
The fundamentals of teaching are the basis of the curriculum: math, science, history,
foreign language, and English. Vocational classes are not seen as a necessary part of
educational training. Classrooms are formal, teacher-centered, and students are
passive learners. Evaluations are predominately through testing, and there are few, if
any, projects or portfolios. These instructors easily accept the No Child Left-Behind Act

because test scores are the main form of evaluation (Foundations of Education, pg. 1).

Progressivism

This is a student-centered form of instruction where students follow the scientific
method of questioning and searching for the answer. Evaluations include projects and
portfolios. Current events are used to keep students interested in the required subject
matter. Students are active learners as opposed to passive learners. The teacher is a
facilitator rather than the center of the educational process. Student input is
encouraged, and students are asked to find their interpretation of the answer

(Educational Philosophies in the classroom, pg.1).

Reconstructionism

This student-centered philosophy strives to instill a desire to make the world a better
place. It places a focus on controversial world issues and uses current events as a

springboard for the thinking process. These students are taught the importance of



working together to bring about change. These teachers incorporate what is happening
in the world with what they are learning in the classroom (Educational Philosophies in

the Classroom, pg.1).

Constructivism

Active participation is the key to this teaching style. Students are free to explore their
own ideas and share concepts with one another in nontraditional ways. “Hands on
activity [...] is the most effective way of learning and is considered true learning”

(Educational Philosophies in the Classroom, pg.1).

Humanism/ Existentialism

Also a student-centered philosophy, this educational method is based on the idea that
the students should be presented with choices about the learning process. The student
is engaged in all aspects of learning and works together with the teacher and her peers
to develop a curriculum and evaluation system that allows for individual interests and

abilities (Educational philosophies in the Classroom, pg.1).

Your philosophy of education is what you believe about education and the way

children learn.” - Roberson pg 4

In addition, the ‘constructivist’ school of philosophy, rooted in the Pragmatic pedagogy
and branched off from the 'Social Reconstructivist' school, has gained much popularity.
Around the turn of the century (early 1990s), many teachers felt the rote memorization

and mindless routine that was common then was ineffective, and began to look for



alternate ways to reach their students (Ornstein, 2003, p. 111). Through the
constructivist approach, "students “construct” knowledge through an interaction between
what they already think and know and with new ideas and experiences” (Roberson,
2000, p. 8). This is an active learning process that leads to deeper understanding of the
concepts presented in class, and is based on the abilities and readiness of the children
rather than set curriculum guidelines (Ornstein, 2003, p. 112). Constructivism
"emphasizes socially interactive and process-oriented 'hands on' learning in which
students work collaboratively to expand and revise their knowledge base" (Ornstein,
2003, p. 112). Essentially, knowledge which is shaped by experience is reconstructed,
or altered, to assist the student in understanding new concepts (Ornstein, 2003, p. 112).
You, as the teacher, help the students build the scaffolding they need to maintain the

information even after the test is taken and graded.

Four Philosophies in Assessment

Once you know how you want to lead your classroom, it is important to consider how to
assess your students' progress. And when we think of school, we automatically consider
the threesome subjects, Reading, Writing, and ‘Rithmatic. In all aspects of learning,
however, the ability to communicate comes to the forefront. Communication is used in
class discussion as well as unit test short answers. Writing is present in almost all
subjects in some form, and writing translates to communication. Richard Fulkerson
(2000), in his article “Four Philosophies of Composition,” questions whether “a [...] set
of four philosophies of composition might exist, each one stressing a different element

in the communicative transaction” (p. 3). Fulkerson’s schools of communicative
philosophy fall into the following categories:

m Expressionism: a way of writing that demonstrates the students’ thoughts and
can be led by “non-directive teachers, some of whom insist that one neither can



nor should evaluate writing” or more hands-on teachers who “design classroom
activities to maximize student self-discovery” (p. 5). This school of thought
emphasizes the student.

m Rhetorical: this school states that good writing is adapted to achieve a specific
reaction from the audience (p. 6). This is focused on the connection between
goal and process in completing assignments, and it emphasizes the audience.

m Mimesis: states that “a clear connection exists between good writing and good
thinking” and focuses on logic and reason as exemplified in the completion of
assignments (p. 5). This school emphasizes a well-rounded student in that
research, prior knowledge, and the ability to recognize both sides of an
argument are necessary for success (p. 6).

m Formalism: this school focuses primarily on the form of the assignment — it
disregards content to the extent that poor grammar can distract the audience
from absorbing the content, and therefore, the work is judged “primarily by
whether it shows certain internal [mistakes]” (p. 4).

While most teachers fall primarily into one school of composition pedagogy, Fulkerson
(2000) points out that it is necessary to hold on to them all when he states “they are not
mutually exclusive” (p. 6). The trick is to learn when each is applicable and to what

extent it should be employed.

Hooked on Phonics?

So, you know how you want to lead your class, and you have an idea as to which kind
of 'grader' you are. What next? Another area where teachers have struggled is simply in
helping their students learn to or improve their reading. How do we teach reading? The
two battling schools of thought are between those who support Whole Language, and
those who support Phonics. “The disputes have been dubbed the Reading Wars, and
the participants call them ‘vicious™ (Collins, 1997, n.p.). Several states have even

intervened and enacted laws mandating one or the other.

But what are they? Just as their names state, the difference is in how the words are

read. Phonics was taught primarily in the 1970s (Collins, 1997, n.p.) and studied the



individual components of each word, called ‘phonemes,” which are the “smallest
meaningful sounds in a language” (Collins, 1997, n.p.). “Cat, for example, has three:
“kuh-aa-tuh” (Collins, 1997, n.p.). A reader needs to understand how the words are
broken up and that each letter has its own sound in order to read (Collins, 1997, n.p.).
Phonic teaching focuses on code learning. Once the students understand the ‘code,’
and how the words phonemes are put together, they are supposed to be able to

understand the entire word.

Whole language advocates disagree with the process of breaking each word down.
They feel readers cannot focus on every letter in a word, or every word in a text (Collins,
1997, n.p.) and made their opinions known during the 1980s (Collins, 1997, n.p.). If they
did, “and if they tried to translate what they saw into sounds, reading would be much too
cumbersome” (Collins, 1997, n.p.). Instead, whole language teachers instruct their
students in ‘skipping strategies’ — ways of guessing which word comes next to fill in any
blanks (Collins, 1997, n.p.). Overall, reading is considered an organic process by which
the students learn phonics “only when a question about phonics comes up in the course
of reading” (Collins, 1997, n.p.). Whole language focuses on the meaning behind the

words.

Which is better?

Just as in many other walks of life, statistics and studies show that one philosophy of
teaching will prevail over another. The National Assessment of Educational Progress, as
stated in J. Collin’s article (1997), claims that “from 1971 to 1980 there was a steady
improvement in the reading comprehension of nine-year-olds. However, during the

1980s...the scores did not improve and rather declined” (n.p.).



The 1990s brought the topic full circle. It was then that Marilyn Adams, a cognitive
psychologist, wrote a book describing the best methods to teach learning. “Programs
that combined systematic phonics instruction with meaning emphasis seemed to work
best of all” (Collins, 1997, n.p.). The key to reading is that words need to be recognized
so the brain can interpret the meaning behind it (Collins, 1997, n.p.). Thus, putting the
two methods together was necessary for correct comprehension of the concepts

presented.

What else do | need to know?

We've discussed the accepted definition of pedagogy, varying schools of thought for
assessment, and the difference between reading philosophies. Your salad components
are increasing by number exponentially. But what toppings do you add to your thought
salad? What else do you need to consider when you are setting up your classroom,

your teaching styles, and your lessons?

Teaching is the hardest job you can have. You are in a position to touch hundreds of
lives over the course of a career, and yet, how do you succeed? The fact remains that
‘when a teacher and his/her students face each other in the classroom they must truly
work with each other” (Cadenas, 1999, n.p.). How else can you ensure that the students

are learning what you are teaching?

The first thing to keep in mind is your own knowledge basis. Cadenas (1999)
recommends that you “renew and refresh your knowledge of the subject matter” (n.p.) to
stay on top of changes and help you incorporate them into your lessons. Our world
changes so rapidly that to stay on top of technology, your field of expertise, or even
other areas that can be integrated into your subject matter, it is necessary to take a

class or attend a seminar every once in a while (Cadenas, 1999, n.p.).



Next, “prepare interesting, colorful, captivating lesson plans and deliver them with
gusto” (Cadenas, 1999, n.p.). An entertaining teacher will help cement information into a
student’s memory with much more ease than one who is monotone or inactive
(Cadenas, 1999, n.p.). The more entertaining you are, the deeper a connection you will

make with your students, as well.

In addition to the captivating lesson, make sure “it [is] a number one priority to ensure
that your student can follow the lesson” (Cadenas, 1999, n.p.). This will assist all your
students in grasping the information you are placing before them in class, and will help
you reach students of all learning styles (Cadenas, 1999, n.p.). You don’t want to end up
teaching only to the auditory learners and leaving the visual learners to fend for

themselves!

Last, “help your students to put their learning to use immediately” (Cadenas, 1999, n.p.).
Show them how the lessons you are teaching are applicable to them so they feel like
school is worth an investment of time and energy (Cadenas, 1999, n.p.). If nothing else,

have them help each other out in class to reinforce the lesson!

[You] may spend as much as 60 hours a week creating lesson plans, teaching,
advising students, grading, supervising extracurricular activities and meeting with

colleagues and parents” Valerie Marchant — Time

Conclusion

You are ready to graze at a Fourth of July picnic. You walk over to the table, and you
see an array of salads ready for you to dive into them. How do you pick which ones you

want to sample now or save for later? How do you narrow the choices down?



Educational philosophies are as abundant as salads at any holiday spread. And even
though the difference between one potato salad and the one next to it is an addition of
mustard, the two are by no means exactly alike. Your classes will be just as diverse.
You will have students from all economic classes, with differing levels of English
language ability, and all bringing various and beautiful experiences to your class. How

do you reach each individual?

Knowing who you are as a teacher before you enter the classroom will help significantly.
Teaching is so much more than just the content. Teaching is a learning curve on
philosophy that will never be finished. Just as your classroom will change every year,
continue to alter your philosophies. See what works for you and your students on a
collaborative level. In the words of J. W. Apps, “a working philosophy is never
completely developed, the ultimate working philosophy never reached. We’re
always moving toward, hopefully, a more complete, and thus more useful,
working philosophy.” (The Educational Philosophies of Training and Development

Professors, Leaders, and Practitioners, pg. 1)
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3.2: What is the purpose of education?

By: Karen Herndon

Introduction

Have you ever asked yourself what the purpose of education is? It is believed to be a
question that is highly thought about but in reality it is not. We tend to focus on the tasks
at hand rather than the overall goal. Many will find that when asked specifically what
education’s purpose is, the answer in return is nothing outside of the course curriculum
(Bass, 1997). Well you may be questioning why this is. In order to provide an answer
we need to consider both sides of the topic. On one hand the government controls the
educational system which enforces the use of mandatory testing to evaluate each
student as well as the educational institution. In other words, emphasis is placed on
providing students with the skill that they will need to succeed. On the other hand, there
is the belief that children should not only be presented with the abilities to learn but they
should be able to expand what is given through individual growth and development
beyond materials obtained from the classroom. Their inner talents need to be brought

out and polished (Minor, 2007).

“Do not then train youth to learn by force and harshness; but direct them to it by what
amuses their minds so that you may be better able to discover with accuracy the

peculiar bent of the genius of each." ~Plato (Minor, 2007)
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Government Effects on Education’s Purpose

If one looks closely at the government’s heavy involvement in what to teach and what
not to teach children it’'s the administering of assessment tests. These tests do not allow
a child to form opinions on subjects which in turn impedes social growth and
development. The government forces school districts to meet certain minimal
requirements so unfortunately the focal point has become mainly to teach material that
students will need to know in order to obtain passing scores on standardized tests
(Bass, 1997). This is attributed to the government’s implementation of laws such as the
No Child Left Behind Act (NCLB) (A Firsthand Look at NCLB, 2006). Students are
expected to follow certain guidelines and curriculum; however teachers are pressed for
time. In order to ensure they achieve all of the mandated guidelines and curriculum they
teach only what they are required to. This leaves little time to introduce material to
students that may be beneficial to them in the long run (Bass, 1997). For example the
NCLB has received strict criticism for focusing too much on testing and not enough on
actually teaching and allowing the student to further their knowledge. It has been
brought up that the NCLB’s ignorance towards equity has caused problems. For
instance one school system may possess funding which would make it easier to obtain
the minimum passing score versus a school system that lacked funding. (A Firsthand

Look at NCLB, 2006).

Social Development’s Role in Education

Education is not only being presented with material to learn but to also expand one’s
knowledge of themselves and their surroundings. It appears that the growing trend
today in school systems is to teach students particular course work with little to no

regard to instruction on how this material could relate to life. Since most subjects utilize



textbooks they are heavily relied upon and do not allow the student much freedom to
think outside the box (Lim, 2005). Children will naturally form opinions from the material
that is presented and being able to express these opinions will only help them to grow
socially and eventually fit in with the rest of the world. Social growth is very important
because when it is time for the child to become independent if they have not developed
that part of their life then interaction with other people and situations could be quite
daunting. Most parents and parental guardians do want their child to follow a structured
curriculum; however, they still want their child to have time for recreation and family.
Childhood is an important part of everyone’s life. It encourages social interaction and
development as well as teaching them to be independent. People that are deprived of
their childhood regret it when they grow up which could negatively impact their lives and

the lives of others (Lim, 2005).

“The only purpose of education is to teach a student how to live his life-by
developing his mind and equipping him to deal with reality. The training he needs is
theoretical, i.e., conceptual. He has to be taught to think, to understand, to integrate,
to prove. He has to be taught the essentials of the knowledge discovered in the
past-and he has to be equipped to acquire further knowledge by his own effort. ~Ayn

Rand

(Yero, 2001-2002. p. 1)



Thomas Jefferson’s View

"Biography of Thomas Jefferson (Third President 1801-1809)" by Tony Fischer Photography is
licensed under CC BY 2.0.

With regard to the purpose of education Thomas Jefferson was one of the biggest
advocates of the principle that ignorance and political liberty could not co-exist.
Jefferson believed the purpose of education was to properly prepare young minds so
they would be able to make educated decisions and uphold the integrity of the country.
He insisted on providing four main subjects to elementary school students. Geography,
arithmetic along with reading and writing made up these subjects. These subjects were
deemed crucial for the proper development of children in order to function later in life.
One example of this is that Jefferson believed that children needed to be given proper
education in order to become informed voters. He supported free education through
taxation as well as equal opportunity education. Jefferson believed the purpose of

education was not to segregate but to educate (Jewett, 1997).
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Evaluating Student Assessment

Getting back to assessment and student evaluation drives one to consider whether we
are going about education wrong as a country by placing so much importance upon
standardized tests. As previously stated, it has been debated whether The No Child Left
Behind Act does little to expand the constantly developing minds of our youth (A
Firsthand Look at NCLB, 2006). A child’s mind can be compared to a sponge, in that
they need to soak up information and substance in order for it to expand, otherwise, it
dries out. If you observe the examinations and how students are generally evaluated in
today’s school systems, you will see that the vast majority of them are made up of
multiple choice questions. Since there is typically only one correct answer, it is almost
impossible for the child to reflect upon the question and develop a view that they can

grow from or share with others if they so choose (Yero, 2001-2002).

In Summation

When considering both sides of the purpose of education you may want to reflect on the
words of Plato when he said: “Do not then train youth to learn by force and harshness;
but direct them to it by what amuses their minds so that you may be better able to
discover with accuracy the peculiar bent of the genius of each (Minor, 2007).” However,
the government’s involvement in education has had positive impacts on students since
the NCLB has forced teachers and other school officials to focus on all children
including those with special needs (A Firsthand Look at NCLB, 2006). No matter what
side of the river you are on with regard to your opinion on this topic, it is hard to discredit
the fact that one purpose (if not the main purpose) of education is to prepare the youth

for their future and ours.
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Learning Objectives

Readers should be able to define the Socratic method

Readers should be able to give an example of the dialectic method

Readers should be able to describe Plato’s educational thought as outlined in
The Republic

Overview of Plato

Considered by historians to be one of the most influential minds of Western thought,
Plato described the Socratic method of instruction and further developed this dialectic
method in his later years. (Smith, 1997). The Socratic method is basically a learning
method using a question and answer dialogue between the teacher and student. The
idea is that the ensuing debate exposes flaws in reasoning and brings forth a better
understanding of the issue. Plato improved on the Socratic method in his later years
and developed a philosophy of education as outlined in The Republic that became the

hallmark of a European liberal arts education.

427 to 347 BC. Plato was born in Athens in 427 BC. When his father died, his mother
married Pyrilampes, a friend of Pericles. Plato began to pursue a political career, but
became disillusioned with the politics of the time. Evidently, he was good at athletics,
poetry and drama. In 409 BC he met Socrates, and according to Plato, he was one of
Socrates' more outstanding students. Socrates did not follow the then current trend of
the Sophist method of teaching which used rhetoric or persuasion to dictate learning to
their students. The Sophists asked high fees for their teaching while Socrates charged
nothing. Plato, while mistrustful of the Sophists, did share their interest in investigating
values rather than physical science. In 399 Socrates was brought to trial for corrupting
the minds of youth because of his skepticism regarding religious deities. He was
convicted and sentenced to death. Socrates committed suicide rather than face
execution. Plato wrote about the trial and Socrates' decision not to try to escape from
prison. After this Plato traveled extensively studying religion, geometry and astronomy.
In 387 BC he returned to Athens and founded a university that included philosophy,
physical science, astronomy and mathematics. Plato also developed a philosophy of
education for prospective rulers requiring them to be philosophers first and rulers
second as detailed in The Republic He is thought to have died at the age of 80 in 347
BC. (GradeSaver).



Figure 3.3.1: Bust of Plato Read a short biography or read a more detailed
one. (CCO, Wikimedia)

Socratic Method

The Socratic method is a dialectic method of teaching, named after the Greek
philosopher Socrates, in which the teacher uses questions to get the student to think
about what he/she already knows and to realize what they do not know. This question
and answer session stimulates the brain, engages the learner, and can bring new ideas
to life. As one educator stated, “Think of it as the relentless pursuit of truth through
unceasing questions. To engage in a dialectic method, establish your goal to clearly

understand truth and get on with it.” (Kern, 2008).

Today, law schools are trying to find better ways to teach their students the important
concepts they will need in the future. The Socratic Method is one of the ways a lot of
teachers have found to be most useful. Since the Socratic Method is the basis for which
courts handle cases, it seems only fitting to have the students at a law school learn that
way. In a courtroom a series of questions are asked to get the judge and/or jury to see
the truth of the situation at hand. The teacher likes using the Socratic Method in their

classes because they believe it helps the students get into the mindset of being a
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lawyer, plus they believe it helps the students learn and retain the information better.
"One of the principle benefits that the Socratic Method confers is to allow large bodies of
students to engage in "active learning." "Students learn better when they are actively
involved in the learning process" rather than passively taking notes and the teacher

dispenses information." (Jackson, 2007).

Here are some Videos on Plato

These links will take you to some very interesting videos about Plato and Socrates.

1. Watch this clip, Plato The Encyclopedia Channel. YouTube.
2. Watch this clip, Socrates How Stuff Works.
3. Watch this clip, Socratic Method in Law school Pacific McGeorge School of Law

Faculty. YouTube.

Dialectic Method Example

The benefits of this method are that the student becomes engaged in the learning
process and contributes in developing the answers (led by the teacher). This is in
contrast to didactic learning in which the teacher tells the student what they need to

know.

Begin with a question that has several possible answers or is ambiguous so that you
can begin asking the question in different ways until the students reason out the answer

you wish them to learn. Then encourage them to ask themselves other responses.
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For example: High School class discussion after reading the Noah’s Ark story from the

Old Testament:

Teacher: What is a covenant?

Possible answer: An agreement.

Teacher: | agree to meet you for lunch, is that a covenant?

Possible answer: Sort of.

Teacher: What was the covenant God made to Noah?

Possible answer: God promised never to destroy the world by a flood.
Teacher: Does a covenant imply something more than an agreement?
Possible answer: A promise

Teacher: Yes, a covenant is an agreement with a promise. | made an agreement to

meet you for lunch and | promise to be there no matter what.

Notice in this example the student has come up with the answer. If the teacher had
simply told the student the definition of a covenant, chances are the student would
simply not care to remember the meaning. In this example, the student is more likely to

remember the meaning since he/she was involved in finding the answer.

Note

Go to this link for a specific example that was used in a 3rd grade elementary math

class.


http://www.garlikov.com/Soc_Meth.html

Thoughts on the Republic

Plato believed that a teacher must care deeply for the student and have a good
understanding of the subject being taught. In The Republic Plato outlines a lifelong
learning process for rulers that begins with learning to read, write and do mathematics
at age six. As the child grows, music and sports are added. At age 18 military services
are added. At age 30 the ruler should study philosophy and politics. It is not until age 50
that the ruler should rule. This lifelong liberal arts education would ensure that the ruler
had experience and wisdom in order to make just decisions. The Republic is mostly
about defining justice and the different types of justice. Only a philosopher-King can
dispense the appropriate justice. This method of instruction became useful during the
Middle Ages in the royal classes, and can be seen in the British royal family today. The
British males are required to do military service, attend university, and work in civil
service for many years before they take over the role of King. An interesting note is that
the current Queen of England, Elizabeth, was reluctant to hand over the reins to Phillip

until after he had a wife and family, and has not yet retired. (Jowett)



"Raphael, Plato and Aristotle" by profzucker is licensed under CC BY-NC-SA 2.0.

Here are some other interesting links on Plato

These links will take you to some very interesting videos about Plato and Socrates.

1. Click this link, Plato Biography Kraut.
2. Click this link, Plato Outline Kemerling.

3. Click this link, Socratic Method in Law Schools Jackson.

Summary

Both the Didactic and Dialectic methods are necessary for teaching. There are many
times when telling the student what he/she needs to know is the only way to impart
information. However, the dialectic method is essential for engaging students in

interactive learning, in giving them some ownership of discovery in the learning process.


https://www.flickr.com/photos/82032880@N00/14770960794
https://www.flickr.com/photos/82032880@N00
https://creativecommons.org/licenses/by-nc-sa/2.0/?ref=openverse
http://plato.stanford.edu/entries/plato/
http://www.philosophypages.com/ph/plat.htm
http://ssrn.com/abstract=986343

The dialectic method can provide an opportunity for debate of issues, exploration of
ideas and use of higher thinking skills. Since the object of learning is to be able to
discern and make decisions based on knowledge, the dialectic method is critical for

growth of knowledge.
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3.4: What is constructivism?
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What is Constructivism?

The root word of Constructivism is “construct.” Basically, Constructivism is the theory
that knowledge must be constructed by a person, not just transmitted to the person.
People construct knowledge by taking new information and integrating it with their own
pre-existing knowledge (Cooper, 2007; Woolfolk, 2007). When trying to learn the

applications of Constructivism, it is good to know the theory first.

Jean Piaget’s Theory of Constructivism
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"Jean Piaget" by josemota is licensed under CC BY-NC-SA 2.0.

Jean Piaget was one of the major constructivists in past history. His theory looks at how
people construct knowledge cognitively. In Piaget’'s theory, everybody has schemes.
People organize and structure knowledge and information. This organization, or
structure, of knowledge and information is known as a scheme. For example, “food” can
have a scheme. It can be organized into different food groups such as the following:

bread/ pastas, fruits, vegetables, meats, dairy, and sweets (Kail & Cavanaugh, 2007).

According to Piaget’s theory, one way people construct knowledge is through
assimilation. People assimilate when they incorporate new knowledge and information

into pre-existing schemes. Here is an example. A child sees a car and learns that it can
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be called a vehicle. Then the child sees a motorcycle and learns that it can be called a
vehicle as well. Then the child sees a truck and calls it a vehicle. Basically, the child
developed a scheme for “vehicles” and incorporated trucks into that scheme (Kail &

Cavanaugh, 2007).

Another way people construct knowledge, according to Piaget’s theory, is through
accommodation. People accommodate when they modify or change their pre-existing
schemes. Here is an example. A child sees a dog (a furry four-legged animal) and
learns that it can be called a pet. Then the child sees a cat (a furry four-legged animal)
and learns that it can be called a pet as well. Then the child sees a raccoon (also a furry
four-legged animal) and calls it a pet. Afterwards, the child learns from his or her
parents that a raccoon is not a pet. At first, the child develops a scheme for “pet” which
includes all furry four-legged animals. Then the child learns that not all furry four-legged
animals are pets. Because of this, the child needs to accommodate his or her scheme
for “pet.” According to Piaget, people learn through a balance of assimilation and

accommodation (Kail & Cavanaugh, 2007).

Lev Vygotsky’s Theory of Constructivism
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"Lev Vygotsky" by josemota is licensed under CC BY-NC-SA 2.0.

Lev Vygotsky was another major constructivist in past history. While Jean Piaget’s
theory is a cognitive perspective, Vygotsky’s theory is a sociocultural perspective. His
theory looks at how people construct knowledge by collaborating with others. In
Vygotsky’s theory, people learn and construct knowledge within the Zone of Proximal
Development. People have an independent level of performance where they can do
things independently. Likewise, people have an instructional level of performance where
they can do things above the independent level with the help and guidance of others.
The range, or zone, between these two levels is the Zone of Proximal Development

(Cooper, 2007; Kail & Cavanaugh, 2007; Woolfolk, 2007).

In the Zone of Proximal Development, assistance needs to be given by another person.
This assistance, help, or guidance is known as scaffolding. Because the zone has a

range, assistance needs to be given, but not too much. If not enough assistance is
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given, a person may not be able to learn the task. On the other hand, if too much
assistance is given, the person may not be able to fully construct the new acquired
information into knowledge. For example, a child needs help doing math homework.
With no help, the child may not be able to do it. With too much help, the homework is
done for the child, so the child may not fully understand the math homework anyway

(Cooper, 2007; Kail & Cavanaugh, 2007; Woolfolk, 2007).

Constructivism in the Classroom

In the classroom, the teacher can use Constructivism to help teach the students. The
teacher can base the instruction on the cognitive strategies, experiences, and culture of
the students. The teacher can make the instruction interesting by correlating it with real
life applications, especially applications within the students’ own communities. Students
can work and collaborate together during particular activities. The teacher can provide
feedback for the students so they know what they can do independently and know what
they need help with. New concepts can be related to the students’ prior knowledge. The
teacher can also explain how new concepts can be used in different contexts and

subjects. All these ideas are based on Constructivism(Sherman & Kurshan, 2005).

Research shows that constructivist teaching can be effective. According to research
conducted by Jong Suk Kim at Chungnum National University in Korea, constructivist
teaching is more effective than traditional teaching when looking at the students’
academic achievement. The research also shows that students have some preference
for constructivist teaching (Kim, 2005). Again, when the theory of Constructivism is

actually applied in the classroom, it can be effective for teaching students.

Response from the Author



According to the research, incorporating constructivist teaching into the classroom is a
good idea. Allowing students to work together can be beneficial; however, there may be
a problem with time management if the classroom management is not under control.
Correlating new concepts to real life applications is a great way to further develop
students’ schemes. Again, the problem with doing this may be time management. With
all the material that needs to be covered throughout the school year due to standardized
testing, it is possible that real life applications can become “irrelevant” because they

won’t be on the standardized tests.

Based on Constructivism, it can be argued that rote memorization is not real learning.
Rote memorization requires no assimilation or accommodation. It is like putting
information on a solitary island all by itself. Once the information has served its
temporary purpose, it will just float away. By assimilating new information into

pre-existing schemes, this problem can be avoided.

The last point is that it is not the sole responsibility of the teachers to educate the
students. According to Constructivism, students have some responsibilities when
learning. A student may be quick to blame the teacher for not understanding the
material, but it could be the case that the student is not doing everything he or she could
be doing. Because knowledge is constructed, not transmitted, students need to make
an effort to assimilate, accommodate, and make sense of information. They also need
to make an effort to collaborate with others, especially if they are having a hard time

understanding the information.
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3.5: What is the difference between
teacher-centered vs. student-centered
philosophies?

By: Hope Gibbs

Learning Targets

Readers will be able to understand the differences of teacher-centered philosophies and

student-centered philosophies.

Introduction

In today’s school, there are essentially two types of teaching philosophies. Both types
will be different in their teaching styles; however, both want the best for their students.
So what kind of teachers am | talking about? | am talking about teacher-centered and
student centered teachers. Their philosophies are different. What type are you? Your

ideas and attitudes about education will help shape what kind of teacher you want to be.
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Students vs. Teachers

Even though both teacher-centered and student-centered teachers help the students
learn, they are like night and day in their approaches. Teacher-centered philosophies
focus around essentialism and perennialism. Some of the most popular
student-centered philosophies include progressivism, social reconstructionism, and
existentialism. According to Mary P. Driscoll, “teacher-centered and student-centered
views put primacy on the learning of the student, and all other aspects of the learning

environment and instruction are planned from that initial standpoint” (1999).

What are Teacher-Centered Philosophies?

Teacher-centered philosophies are the ones you are probably most familiar with. These
philosophies focus on what the teacher wants his or her students to learn. There are a
lot of factors that determine what kind of teaching philosophies to use. Shawn A.
Faulkner and Christopher M. Cook state that “the state tests seem to drive the

curriculum and warrant more teacher-focused instructional methods—Ilecture,
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worksheets, and whole-class discussion” (2006). We remember this from our own
experiences in school. Do you remember when you were in class and the teacher was
in front and she lectured to you? Every student remembers taking notes off of the
blackboard. These are just two examples of teacher-centered practices. Kathy Brown
clarifies that “the teacher-centered approach is associated chiefly with the transmission
of knowledge” (2003). Getting the knowledge out and to the student is the main focus.
The students are accountable for what they have learned and the teachers are also.
Teachers are in control and they plan out activities and learning strategies according to
specific times during the lesson (Teacher Vision). Teacher-centered philosophies that
are mostly used in teaching include essentialism and perennialism. Let us briefly look at

these two philosophies.

1. Essentialism in the Classroom

In the excerpt of the book Teachers, Schools, and Society: A Brief Introduction to
Education, authors David Miller Sadker, Ph.D and Karen R. Zittleman, Ph.D state how
“‘Essentialism strives to teach students the accumulated knowledge of our civilization
through core courses in the traditional academic disciplines” (2007). What this means is
that our society has certain viewpoints and practices that schools must pass down to
students in a more authoritarian way. According to William Gaudelli, who is an assistant
professor of social studies education at the University of Central Florida, “essentialists
concern themselves with teaching students how to survive, succeed in their lives, and
not be a burden to others” (Gaudelli, 2002). Essentialist teachers believe that what they
teach will help their students in real-life situations as they grow older (Gaudelli, 2002). In
the classroom, you will most likely see traditional subjects such as math, English,
science, and history as the foundations of learning. “Essentialist teachers rely on

achievement tests scores to evaluate progress and teachers expect that students will



leave school not only with basic skills, but also disciplined, practical minds that are
capable of applying lessons taught in school in the real world” (Sadker and Zittleman,
2007). In essence, teachers want their students to be able to use what they have

learned in school and use it appropriately in the real world.

2. Perennialism in the Classroom

Perennialism and essentialism may sound somewhat alike, but perennialists are in fact
different in their approaches. “Perennialists recommend that students learn directly from
the ‘Great Books' — works by history’s finest thinkers and writers, books meaningful
today as when they were first written” (Sadker and Zittleman, 2007). “Perennialist
generally prefer a past orientation, because it tends to be based on historical truth,
rather than conjecture about the present and guessing about the future” (Gaudelli,
2002). This means that perennialists believe that a student can be influenced by such
heroes in our past like Washington and Lincoln. In a perennialist classroom, the teacher
will focus on the importance of reading and will often use the underlying reading lessons
to make a moral point (Sadker and Zittleman, 2007). These teachers want to teach their

students how to be excellent leaders in society just like history portrays.

What are Student-Centered Philosophies?

Student-centered learning is just what it says. It is basically learning by doing. Teachers
believe that education should be child-centered. According to Julie K. Brown, she
basically says that “student-centered instruction is when the planning, teaching, and
assessment revolve around the needs and abilities of the students (2008). This is quite
the opposite from what you have just read. “Regardless of variations in developmental
levels, all children are exposed to the same content in the same time period and the

teacher’s role is to facilitate growth by utilizing the interests and unique needs of



students as a guide for meaningful instruction” (Teacher Vision). According to Becky A.
Smerdon and David T. Burkam, “students develop analytical skills that can be applied to
other problems and situations, rather than accept their teachers’ explanation” (1999).
This technique gives the students the chance to use their abilities and experiences to
solve problems and find new ways of learning. One example of this would be if a math
teacher lets his or her students work in groups to solve different problems or let
students create their own test. With student centered learning, students and teachers

are committed to working together and finding the best achievable way of learning.

1. Progressivism in the Classroom

“Progressivisms build the curriculum around the experiences, interests, and abilities of
students, and encourage students to work together cooperatively” (Sadker and
Zittleman). The progressivist teacher would use games like Monopoly or Jeopardy to
illustrate important points. Unlike Perennialists, Progressivists do not believe in teaching
“Great Books,” but use “computer simulations, field trips, and interactive websites on the
Internet to offer realistic learning challenges for students, and build on students’ multiple
intelligences” (Sadkier and Zittleman, 2007). Many props are used to expand the
students’ abilities and to make them think a little differently. Instead of just lecturing to
students, teachers try to find more interesting ways to communicate important learning
techniques and this “affords students opportunities to explore ideas and construct
knowledge based on their own observations and experiences” (Smerdon and Burkam,
1999). Teachers ultimately serve as their students’ guide and they want their students to
use problem-solving strategies they have learned in class to help manage the

challenges of life.



2. Social Reconstructionism in the Classroom

“Social Reconstructionism encourages schools, teachers, and students to focus their
studies and energies on alleviating pervasive inequities, and as the name implies,
reconstruct into a new and more just social order” (Sadker and Zittleman, 2007). Social
reform is the key to this type of philosophy and social challenges and problems help
guide teachers with their message. A social reconstructionist teacher wants to not only
inform their students, but rouse emotions and point out the inequalities that surround
them and the world (Sadker and Zittleman, 2007). The teacher engages the students to
discuss and address problems such as poverty, homelessness, violence and many
more issues that create disparity. The teacher’s role is to explore social problems,
suggest alternate perspectives, and assist students’ examinations of these problems
(Sadker and Zittleman, 2007). For example in the classroom, “one group of students
might analyze news coverage of racial and ethnic groups of a community or students
might arrest and trial records in order to determine the role race plays in differential
application of the law” (Sadker and Zittleman, 2007). The main focus of this philosophy
is to help students find ways to improve society. The teacher wants the student to value
society and realize that there is unfairness in the world and it is important to be aware

and act as advocates for those who are being judged.

3. Existentialism in the Classroom

Existentialism is another student-centered philosophy. “Existentialism places the highest
degree of importance on student perceptions, decisions, and actions” and individuals
are responsible for determining for themselves what is true or false, right or wrong,
beautiful or ugly (Sadker and Zittleman, 2007). To sum it up, students make choices and

then take the time to evaluate those choices. “The teacher’s role is to help students



define their own essence by exposing them to various paths they may take in life and by
creating an environment in which they can freely choose their way” (Sadker and
Zittleman, 2007). This philosophy means that students think for themselves and are
aware of responsibilities assigned to them. Existentialism philosophies say no to
tradition and focus on the students’ unique talents. The teacher views each student as
an individual and students learn how to achieve their full potential by trying new

concepts.

Conclusion

There are many philosophies that come along with teacher and student-centered
teaching. Which one is the best? It depends on the content being taught. Research
indicates that teachers’ personal and professional characteristics are related to how
they teach (Smerdon and Berkam, 1999). The way a teacher feels comfortable with the
subject matter may influence him or her on how the subject will be taught. The most
important goal is to teach the students and help them prepare for life after school. Both

teacher-centered and student-centered philosophies can achieve that for the student.
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End of Chapter Summary

This chapter presents an insightful exploration of various educational philosophies
and teaching methodologies, underlining their unique approaches and impacts on the
learning environment.

m Constructivism, highlighted for its emphasis on knowledge being actively

constructed by the learner, contrasts sharply with teacher-centered
philosophies like essentialism and perennialism, which focus on knowledge
transmission from teacher to student. Plato's influence through the Socratic
method introduces an interactive, question-based learning approach, further
enriching the educational landscape.

The chapter also delves into the differences between teacher-centered and
student-centered philosophies, where the former prioritizes structured,
content-focused teaching and the latter emphasizes student engagement and
individual learning experiences.

The rich tapestry of educational theories and practices offers diverse
perspectives on teaching and learning, underscoring the importance of
aligning educational strategies with specific learning objectives and student
needs.

End of Chapter Discussions/Exercises

1.

How do the principles of Constructivism, as advocated by theorists like Piaget
and Vygotsky, challenge or complement traditional teacher-centered
educational philosophies such as Essentialism and Perennialism? Discuss
the potential impacts of these contrasting approaches on student
engagement and learning outcomes.



https://socialsci.libretexts.org/Courses/Fresno_City_College/Education_30%3A_Introduction_to_Education_(Perez)/03%3A_Educational_Philosophy/3.05%3A_What_is_the_difference_between_teacher-centered_vs._student-centered_philosophies
https://creativecommons.org/licenses/by-sa/
https://creativecommons.org/licenses/by-sa/
https://en.wikibooks.org/wiki/Foundations_of_Education_and_Instructional_Assessment
https://en.wikibooks.org/wiki/Foundations_of_Education_and_Instructional_Assessment
https://socialsci.libretexts.org/@go/page/86260
https://en.wikibooks.org/wiki/Foundations_of_Education_and_Instructional_Assessment
https://en.wikibooks.org/wiki/Foundations_of_Education_and_Instructional_Assessment
https://creativecommons.org/licenses/by-sa/4.0/

2. Reflect on the Socratic method introduced by Plato and its relevance in
modern education. How does this method of inquiry and dialogue align with
or differ from current student-centered teaching philosophies like
Progressivism or Existentialism?

3. Considering the differences between teacher-centered and student-centered
philosophies, what are the potential advantages and disadvantages of each
approach in preparing students for real-world challenges and lifelong
learning? How can educators balance these approaches to meet diverse
student needs and educational goals?

Chapter 4: Educational
Reform

Chapter Learning Outcomes:




Understand the impact of educational reform on classroom dynamics,
specifically focusing on the integration of technology in teaching methods.
This includes the transition from traditional teaching techniques to the use of
digital tools like podcasts, PowerPoints, and online platforms for enhancing
student engagement and learning.
Understand the concepts and characteristics of magnet and charter schools
as innovative forms of public education. This includes recognizing how these
schools differ in student selection processes, the advantages and drawbacks
they present, and their impact on educational diversity and achievement
compared to traditional public schools.
Gain a comprehensive understanding of school vouchers, including their
definition, the arguments for and against their use, and the effectiveness of
voucher programs in education. This encompasses recognizing the purpose
of vouchers in offering families the choice of schooling, the debate on
whether they promote equal opportunity and improve educational quality
through competition, as well as the concerns about potential violation of
church-state separation, funding impacts on public schools, and lack of
accountability in private schools.
Gain an understanding of the key advantages and disadvantages of
homeschooling. This includes recognizing the flexibility and customization in
education, the incorporation of religious and moral values, and the potential
for a safe learning environment. Conversely, be aware of the challenges such
as the significant time and financial commitments for parents, potential lack
of socialization and exposure to diverse viewpoints for children, and the
question of adequate academic rigor and breadth in teaching.
. Understand the key aspects and implications of the Every Student Succeeds
Act (ESSA), which replaced the No Child Left Behind Act (NCLB). This
includes recognizing ESSA's focus on advancing equity for disadvantaged and
high-need students, mandating high academic standards for all students, and
enhancing communication between schools and parents. Additionally, be
aware of ESSA's promotion of local innovative educational approaches,
investment in preschool education, and maintenance of accountability for
low-performing schools.
Understand the multifaceted purpose of schooling, which encompasses not
only intellectual development through academic subjects but also the
cultivation of social skills, good citizenship, and positive behavior. Recognize
that schools play a crucial role in shaping a child's social interactions, ethical
understanding, and ability to function in a diverse society.




7. Comprehend the dynamics and implications of for-profit schools and
corporate sponsorships in education. Understand that for-profit schools aim
to apply business efficiency to education management, while corporate
sponsorships can provide financial support to schools in exchange for
various forms of recognition.

Introduction

California has implemented protocols for visiting K-12 schools and entering classrooms,
aligning with the state's commitment to educational reform. Visitors are required to
adhere to strict safety measures, which may include health screenings, mask mandates,
and physical distancing, to ensure the well-being of students and staff. These protocols
reflect California's dedication to maintaining safe learning environments while also
recognizing the importance of educational reform. Visitors, including policymakers and
educational leaders, are encouraged to engage with classrooms and observe innovative
teaching practices, curriculum enhancements, and student-centered approaches that
are at the heart of ongoing efforts to improve the quality and equity of education
statewide. These visits serve as valuable opportunities for collaboration, dialogue, and
the exchange of ideas to drive meaningful educational reform and progress in

California's K-12 schools.




4.1: What are the effects of educational
reform in the classroom?

By Sharon Manana
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Introduction

Now more than ever, students have become progressively more infused with the use of
technological advances both in the home and at school. In fact, a study by the Kaiser
Foundation found that the typical 8-18 year-old lives in a home with 3.6 CD or tape
players, 3.5 TVs, 3.3 radios, 2.9 VCRs/DVD players, 2.1 video game consoles, and 1.5
computers (Rideout, Roberts, & Ulla, 2005). As teachers, we can integrate technology
in our curriculums and utilize these devices as a source for learning. Podcasting is
commonly used as one such medium since educators use them to convey complex

information for material that would be less interesting if it appeared in print (Villano,
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2008, p. 2). With each passing day, teachers are changing their teaching methods as
technology advances beyond the use of chalk and into the era of Power points. This
benefits the students because technology integration has popularized itself as an
innovative way to learn while keeping the students actively engaged. Furthermore,
student interaction and discussion groups are other non-traditional approaches to
teaching. The following sections will cover the various ways of teaching in the
classroom with the help of technology integration, student interaction, and discussion

groups.

Facts

The Kaiser Foundation also conducted several studies about how much media the

majority of U.S. teenagers use. The results were as follows:

The Youth and Media Statistics
Uses the Internet 87%
Hours a day playing video games 6.5

Uses the Internet at school 78%
Downloads music from the Internet 64%
Uses Instant Messaging 66%
Have a cell phone 39%
Have created a personal Web Site or Web Page 32%
Have an MP3 player 18%
Have a hand held device that connects to the Internet 13%

(Rideout, Roberts, & Ulla, 2005).



These are not surprising results considering the average student listens to their iPod
while text messaging, navigating the Internet, watching television, and doing
homework(Rideout, Roberts, & Ulla, 2005). Although technology used in this sense has
been characterized as distractions by some, it can also be a means for us as teachers

to stay connected with our students, while helping them learn.

Out with the Chalk, In with the... Technology?

For many years, teachers have had rows of students, chalkboards, and red apples on
their nicely organized desks. Times have changed and instead of the student asking the
teacher where Samoa is located, the student can easily navigate the Internet to find its
geographical setting, governmental structure, history, and population capacity. Some
teachers are adamant about not changing the way they teach primarily because
students are relying more on technology and less on teachers (Teacher, 2005). For this
reason, manufacturers like Apple and Microsoft are working with educators to make
technology advantageous for everyone. Power points, iPods, and podcasts are some of
the technological aids teachers use to help their students learn (Hitlin, Lenhart, &
Madden, 2005). Teachers are slowly straying away from primitive methods of teaching
and have turned to alternative techniques. For example, instead of passing out
handouts in classrooms, teachers save paper by posting the handouts on Blackboard,
even making it accessible for the students who missed class. Even teachers who are
not accustomed to using Blackboard as a teaching tool, have agreed that it is
convenient (Teacher, 2005). As the world vastly advances in the Digital Age, it is our job
as teachers to keep up with the times by erasing the chalk marks and using the laser

pointers.



The "T" Word

"It's much more important to give teachers a

sense of the range of possible uses of technology and where any given technology

activity may lie in that continuum" (Bledsoe, 2008).

Technology integration in schools has become a common phenomenon. It means,
"Using computers effectively and efficiently in the general content areas to allow
students to learn how to apply computer skills in meaningful ways."(Holland, 2005).
Teachers are now using iPods for testing, podcasts for lectures, and Text Messaging for
quizzes (Carstairs, M., 2007). A couple of years ago, these devices would be the reason
teachers said, "Power Down," as students walked into classrooms but as of late, those
two words are losing their significance. Research indicates that technology integration is
a ground-breaking and exciting way to teach especially since students have become
increasingly involved in their learning process(Holland, 2005). Also, technology
integration has made learning a global enterprise for both counterparts, the student and
teacher. A student in Japan can communicate with their teacher in Hawaii via Instant
Messaging, a webcam, or even a cell phone. This is one of the remarkable ways
students and teachers can stay connected. Technology integration has molded teaching
into a simplified process and made learning an experience for academic success.
Despite the praise it receives from both the student and the teacher, technology
integration has confounded the recipients of the Digital Age (The Children's Partnership,

2000).
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The Downside to Technology

Unlike students, adapting to technology is not an innate trait for most teachers. In fact,
some teachers are required to take courses to familiarize themselves with technological
terms, the use of computers—software and hardware, the World Wide Web, Microsoft
Word, Excel, Power point, etc. (Holland, 2005). The Digital Divide doesn't just apply to
low-income households, foreign-born people, and the under-educated; it also
encompasses the wide gap between student and teacher (The Children's Partnership,
2000). Because of this partition, many teachers have become oblivious to the ways in
which students "beat the system." A prime example of this stupor is cheating. It has
always been education's malignancy and every teacher's worst nightmare. For
centuries, students have come up with multiple ways to double-cross the educational
system and the use of technology has made cheating even easier. Rebecca Boone
wrote a compelling article about one of the ways in which students use technology to
cheat; iPods. Teachers who confiscated iPods have found answers to tests embedded
in song lyrics, while others were recorded as part of the songs. The growing number of

students' cheating caused some schools to ban the devices first in classrooms, then on
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school grounds (Boone,2007). "With ESL English, some astute students use cell
phones for 'dictionaries', and the situation does occur when a student says 'dictionary’
when seen texting" (Carstairs, 2007). In incidents like this, the student texts to get the
answer to a question and since the teacher is unaware of how manipulative some
technology is, they wont know that the student is cheating. It is equally imperative for
teachers as well as students to familiarize themselves with technologies' capabilities so

that any exploitation in the educational system can straightforwardly be avoided.

482 bit ly NGNJIB.

""Any sufficiently advanced technology is indistinguishable from magic.”Arthur C. Clarke" by katerha
is licensed under CC BY 2.0.

Remain Mundane Or Divert to the Digital Age?

Incorporating technology in one's curriculum is not mandatory for teachers but it is
unquestionably beneficial for students. It is our job as teachers to prepare students for
the future and real life experiences. Technology is an immense part for both aspects
and for us to shun away from the idea is fundamentally unwise. Some teachers find
technology undeniably difficult to use and that is understandable (Teacher, 2005). It is

not by any means an easy task to grasp every part of technology but even the
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diminutive steps count toward a greater feat. Most teachers today have practiced the
use of Powerpoint in lectures as opposed to having their backs to the classroom as they
fervently write on the chalkboard (Holland, 2005). For the most part, technology can
make teaching pleasurable for both the student and the teacher but it is up to the
teacher to make the first move; they can remain mundane in their teaching tactics or
divert to the digital age. Ultimately, the goal is to teach the student in a way that is

efficient, effective, and advantageous.

Supplementary Ways to Teach

The use of technology is certainly a great way to teach but other methods have proven
to be just as superior. Research shows that student interaction and group discussions
are other resourceful ways for students to learn (Picciano, 2002). This may be because
of the peer-to-peer understanding students have with each other that they would not
otherwise have with their teacher. Levels of competence, assessments, and difficulty
are readily shared between students more so than with their teachers. For this reason,
when students learn from each other and discuss their findings, teachers are no longer
confined to the traditional way of teaching but broaden the students' potential in terms of
what they can contribute to the classrooms' learning experience (Hitlin, Lenhart, &
Madden, 2005). In-person discussion boards or the ones found on Blackboard.com
encompass the notion of student interaction on a couple of levels. For one, they
encourage students to talk amongst themselves and rarely involve the teacher's input.
They also promote social skills required in most real-life situations thus preparing the

student for life after school(Picciano, 2002).



Summary

The amount of time students spend with the media and technology has grown
immensely over the years (Rideout, Roberts, & Ulla, 2005). Teachers are no longer
limited to one way of teaching their students and can simply incorporate the use of
technology in their everyday learning. Also, student interaction and discussion groups
are two different ways students can learn without necessarily following the traditional
guidelines of what a typical classroom would look like; this refers to a teacher lecturing
for a long period of time without any student input (Picciano, 2002). The use of all three
teaching techniques make learning an efficient, effective, and advantageous way for
students to learn. On the other hand, the use of technology in classrooms can be an
arduous and time-consuming task but the benefits are well worth the efforts (Holland,
2005). Teachers are not required to use any alternative teaching methods in their
current curriculums but students would appreciate new and creative ways to learn in

order to be successful both in and out of school.
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4.2: How do magnet and charter schools
represent new visions of public education?

By: jyaeg001
Learning Objective

m Define the terms "magnet school" and "charter school."

m Explain how the school populations of magnet and charter schools are
chosen.

m List the pros and cons of magnet and charter schools.

m  Summarize what the research about these two forms of education reveals.

m Explain the concerns that teachers and parents should have about magnet

and charter schools.

Introduction

In the early 1980s, the National Commission on Excellence in Education issued a report
card for the public schools of the United States that showed a sharp decline in students’
achievement scores (Noll, 2005). As a response to the news that the United States was
no longer a leading country in preparing its youth for the future, educational reforms
were initiated in many public school districts. Magnet schools and charter schools were
two approaches that stirred excitement among parents and many educators. Exactly
what are these alternative forms of education termed magnet and charter schools? Who

is allowed to attend magnet and charter schools? What do proponents and critics say
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about magnet and charter schools? According to the research, how to magnet and
charter schools compare with traditional public schools and what are the implications of

the research findings for parents and teachers?

What is a magnet school?

A magnet school is designed to do just what its name suggests: attract students. Within
any student population, there are children with a variety of interests and career
aspirations. Magnet schools offer specialized curriculums that appeal to particular
student groups, such as young people who want to study in depth such areas as foreign
languages, drama, computer technology, or advanced sciences. These schools are
under the umbrella of a larger school district and may even be housed in an existing
school that also offers a traditional curriculum (Villaverde, 2003). Magnet schools
receive at least part of their funding from the sponsoring public school district. In
addition, because magnet schools can assist in attracting racially mixed student
populations from different socio-economic backgrounds, federal government grants
related to desegregation are available to help support the costs of some schools

(Villaverde, 2003).

Who is allowed to attend a magnet school?

The student population of magnet schools can be chosen in more than one way. The
enrollment process often begins with the parents of an interested student filling out an
application. Some districts choose students solely on the basis of a lottery that includes

applicants from different income levels, neighborhoods, ethnic backgrounds, gender,



and races. Other districts also have application requirements related to minimum
academic achievement levels. Parents list their first, second, and third choice for
magnet school attendance on their applications. Waiting lists are compiled for those
students who do not receive immediate placement. With these restrictions, free choice

is more accurately termed controlled choice (Archbald, 2004).

What is a charter school?
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"Charter Street Ragged School and Working Girls Home" by BinaryApe is licensed under CC BY 2.0.

A charter school is a “publicly funded school that is typically governed by a group or
organization under a contract or charter with the state...In return for funding and
autonomy, the charter school must meet accountability standards” (National Center for
Education Statistics, 2007, par.2). The charters list the school’s goals, details about the
programs offered, specifics about student body selection, and the criteria that will be
used for assessment (Buckley and Schneider, 2007). The charters have time
constraints that typically range from three to five years. At the end of that time period,
the charter-granting overseers, such as state officials, make a continuance decision
based on how the terms of the charter have been met. A charter school may be founded

by teachers or administrators within a school district, by a group of parents, or even by a
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private or community organization. Federal grants are available to assist with the initial
costs, and funds also come from the school districts whose students are being served
by the charter school (Peterson, 2003). Like magnet schools, most charter schools are
focused on providing more effective, innovative programs than parents are offered in

traditional public schools (Buckley and Schneider, 2007).

Who is allowed to attend a charter school?

Since charter schools receive state and federal funding, they need to meet the same
diversity requirements as public schools and “reflect the social/ethnic makeup of their
district” (Noll, 2005, p. 226). There is an application process that may require meeting
certain other criteria, such as passing an audition if the charter school has a curriculum
that emphasizes theatrical arts. Many schools have no restrictions and often choose the
student population on the basis of lottery outcomes. Using the lottery is a way to fairly
decide who gains admittance to these schools with much smaller enroliments than most

public schools (Noll, 2005).

What do proponents say about magnet and charter

schools?

1. Proponents of magnet and charter schools believe that these schools provide
much-desired options for parents who are dissatisfied with the job that public schools
are doing. Magnet and charter schools are especially appealing to those parents whose
children are from lower socio-economic backgrounds and have been placed in schools

with below average achievement statistics (Peterson 2003).



2. Magnet and charter schools encourage competition and make public schools more
aware of and more involved in improving their curriculums, teachers’ performance, and

administration procedures (Villaverde, 2003).

3. When compared with most traditional public schools, both magnet and charter
schools offer better student-teacher ratios and smaller, more personal school
environments that help prevent student dropouts and capitalize on students’ interests

(Noll 2005).

The director of the organization called Friends of Choice in Urban Schools stated
about alternative schools that they “provide choices for parents, opportunities for
teachers, and better schooling right now to some kids, rather than making them wait

for yet another system-wide overhaul” (Buckley and Schneider, 2007, p. 285).

What do critics say about magnet and charter

schools?

1. These special schools can drain school districts’ budgets and result in districts having
less money to meet the needs of a much larger percentage of students (Peterson,

2003).

2. Magnet and charter schools have failed to attract diverse student populations that
match the composition of the communities’ school districts, and the existing diversity

requirements are not being enforced (Archbald, 2004).

3. The average achievement scores of students in magnet and charter schools are not

higher than those of traditional public schools (Buckley and Schneider, 2007).



What does the research reveal about magnet and

charter schools?

1. Use of public funds and effects on school districts: A Western Michigan
University study (1998) concluded that "charter schools may not be living up to their
promise of educational innovation and more effective use of public money” (Noll, 2005,
p. 227). An extensive UCLA study of California charter schools (1998) in ten school
districts found “no evidence that charter schools can do more with less” (Noll, 2005. p.
226). Marc Bernstein, a New York school district superintendent, explains that when
money is taken from public school districts for the operation of charter and magnet
schools, “there are but two choices: raise taxes or reduce programming. Either choice

has serious consequences for public education” (Noll, 2005, p. 228).

2. Diversity of student populations in magnet and charter schools: A 2003 study of
magnet schools across the nation was reported in Sociology of Education. The
researchers examined the effect of magnet school choice on the socio-economic
stratification in school districts with magnet school as compared with the
socio-economic stratification in school districts without magnet schools. The study did
not find a positive growth in the socio-economic redistribution of students as a result of
offering magnet school choices (Archbald, 2004). Similar research findings of charter
schools were reported earlier in a Minneapolis study (1997) and a Texas study (2002).
The reason for this failure of specialty schools to redistribute students more equitably
along socio-economic lines was believed to be due to parents’ reluctance to have their
children bussed long distances and due to parents’ reluctance to “face the prospect of
their child being in a small minority...parents were likely to sort themselves along
racial/ethnic lines” (Buckley and Schneider, 2007, p. 122). A 2004 study of magnet

schools reported in the Journal of Education for Students Placed at Risk found that



magnet schools did not significantly affect racial and class segregation because many
magnet schools have entrance requirements that can only be met by students from

higher income areas (Neild, 2004).

3. Achievement: Magnet and charter schools typically attract higher achieving
students, so it could be predicted that achievement scores of students attending these
schools would be higher than students in traditional public schools. However, a
November 2004 report by the National Assessment Governing Board concluded from its
testing of elementary students in public school and elementary students in charter
schools that the average achievement scores of those students enrolled in charter
schools were lower than those students in public schools (National Education
Association, 2008). The UCLA study of seventeen California charter schools (1998),
mentioned above, also did not find an increase in academic scores (Noll, 2005). Finally,
in 2006, the Public Policy Institute of California studied the magnet and charter schools
in the city of San Diego and concluded that “on the whole, there was no systematic
improvement or deterioration in test scores from participating in a choice program”

(Betts and Rice, 2006, p. 184).

Conclusion: What are the considerations for parents
and teachers in relation to magnet and charter
schools?

There are success stories among the many magnet and charter schools started across
the nation, but the overall research findings concerning average achievement levels are

not favorable to these school reforms. Parents may want to consider using their

influence to encourage school districts to offer innovative educational programs for all



students, rather than creating or encouraging separate schools. Teachers may need to
voice their concerns about the financial resources that are siphoned from the school
districts for these unproven schools that serve a small proportion of the community’s
children. This outflow of tax dollars affects the curriculums that public schools can
afford. Both parents and teachers should be concerned about the fact that specialty
schools can further segregate children along racial, socio-economic, and ethnic lines
since school choice can often mean choosing to attend a school with students of the
same backgrounds. Rather than creating the diversity that was intended by these
school reforms, school choice could actually foster the growth of the very prejudices that

a free public education for all was meant to eliminate.
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1. Readers will learn what school vouchers are.

2. Readers will learn what proponents of school vouchers say.
3. Readers will learn what opponents of school vouchers say.
4

Readers will learn if school vouchers work.

What are school vouchers?

A school voucher, also called an education voucher, is a certificate issued by the government by
which parents can pay for the education of their children at a school of their choice, rather than
the public school to which they are assigned(Wikipedia). School vouchers can also be
considered scholarships funded by the government, private organizations, or both. These funds
are given directly to the family instead of the public schools. Parents then have the choice to

choose whatever public or private school they would like their child to attend (Coulson 1998,).

There has been heated controversy on the subject of educational vouchers. There are many
variables to be considered. One to be considered is who would receive school vouchers? Is
everyone with school aged children eligible or do we target specific groups? There are many

plans being proposed as to how to use school vouchers. One being restricting vouchers to
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private schools that will accept vouchers as full payment and limiting vouchers to low income

families, children with disabilities, and those attending substandard schools (McCarthy,2007).

Proponents of School Vouchers

One of the arguments for school vouchers is that low income families should have the same
opportunity to send their children to any school they desire as do wealthy parents (Messerli
2008). Proponents of school vouchers argue that vouchers targeted to low income families more

clearly serve the goal of enhancing equal opportunity (Howell, West, & Peterson, 2008).

" Support for vouchers is highest among African Americans and Hispanics. Within these two

groups, supporters outnumber opponents by as much as five to one." (Howell,2008)

Another argument for school vouchers is that through competition public schools will be made
better (Matus, 2008). Competition between school will increase, thus forcing public schools to
be more efficient and public schools will be compelled to teach values such as hard work,
respect, and discipline(Messerli,2008). Milton Friedman, a Nobel Prize winning economist,
argued that school quality would improve with free-market competition as the student and their
money would go to good schools and leave the bad ones behind(Boyd,2006). Market pressures
will improve education for everyone because incompetent schools will be

eliminated(McCarthy,2007).

Yet, another argument is that private schools would help improve children's values and their
academics. Private schools have a certain reputation and a proven history of results. Private
schools do not have an accountability to the government, but to the parents of their children. If
they do not do well, the parents can remove the children. This kind of dynamic forces the private
schools to do better(Messerli,2008). Another factor to consider is that private schools are not
bound by the same government regulations as public schools are and can therefore have more
flexibility in their teaching methods.(Messerli,2008). Statistically, parents of voucher students are

more satisfied with their current schooling than non voucher parents. Parents are more satisfied



with the overall school performance in discipline, academics, class sizes, and racial mix(Rouse,

Burrow,2009).

One more argument for school vouchers is that it would bring more diversity and equality into
the schools(Messerli,2008). Howard Fuller, Ph.D, Director of the Institute for the Transformation
of Learning at Marquette University in Wisconsin, states that "we should focus vouchers on poor
and working class families who do not have the resources to move if they live in communities
where schools do not work, nor do they have the resources to put their children in private
schools."(Boyd,2008) It is true that poor and minority students are limited to their educational
choices and are forced to go to failing schools(Boyd,2008). African-American students who
participated in the voucher program in New York City Schools Choice Scholarship Program
stated that they were more satisfied, the classrooms were more diverse, and they received

higher scores on their test compared to students in public schools (Boyd,2008).

Opponents of School Vouchers

One of the arguments against school vouchers is that they violate the 1st Amendment which is
the separation of church and state. Most private schools are religious and the majority of school
vouchers go to religious schools, therefore, government funding to religious schools violates the
1st Amendment.(Messerli,2008). There have been many court decisions opposing and
supporting the inclusion of religious schools. "The central question concerning the legality of
state-supported school voucher plans under the U.S. Constitution is whether the inclusion of
religious schools violates the First Amendment's establishment clause by allowing government
funds to flow to religious institutions. Claims have also been made that free exercise and equal
protection rights are abridged if religious schools are excluded from voucher programs that
allow nonsectarian private schools to participate." (McCarthy,2007) The Supreme Court
answered that question in 2002 when it upheld the decision in, Zelman v. Simmons-Harris.The
Supreme Court decided that the Cleveland Scholarship Program which allowed public funds for
private education was neutral in providing choices to families and answered the establishment

clause question in 2002(McCarthy,2007). In other words, it was not unconstitutional to provide



public funding for religious education if it is the parents choice. However, a state is not required

to include secular schools if other private schools are participating (McCarthy,2007).

In the Washington DC Opportunity Scholarship Program the statistics showed that of those
who participated:

m 65% went to Roman Catholic schools
m  17% went to other religious schools

m  18% went to non-sectarian schools

(Wolf,Gutman,Puma,etc.,2007)

Another argument against school vouchers is that public schools will lose their fundings. This
would be devastating to schools who are already underfunded. As it is, public schools are
underfunded and cannot keep up with the rising cost of books, technology, security, and, salary.
To take even more money away would be detrimental(Messerli,2008). Arguments for vouchers
are that a "an education voucher system should be no more expensive than the current system
as the state (or other public entity) would simply send a voucher check to schools for each
participating child rather than to the local public school or district. However, if implemented on a
large scale, there may be other, less appreciated costs that would depend critically on the
design of the program." (Rouse, Barrow,2009). What else needs to be kept in mind is how the
programs are handled. Who would fund the transportation of children, the record keeping, the
monitoring of enroliments and, the handling of voucher disputes when amounts are varied.
These factors could actually exceed what is being estimated now and would not make school

vouchers "cost-neutral"(Rouse, Barow,2009).

Yet, another argument against school vouchers is the right for private schools to discriminate.
Unlike public schools, private schools are not required by law to accept everyone. Therefore,
they could discriminate between who they can accept or make their standards higher to make it

harder for certain families to get in (Messerli,2008).



One more argument against school vouchers is ironically the same as the argument for school
vouchers. This is that private schools are not accountable to the government. The argument is
that private schools do not have to follow that same rules and regulation and teaching methods
proposed by the government. This in turn leaves private schools with no accountability to

anyone and their performance cannot be monitored (Messerli,2008).

Do School Vouchers Work?

The jury is still out on whether or not school vouchers improve academics in students. Although
there are some reports on successes,the "empirical evidence regarding the impact of vouchers
on parent choice, student achievement, and fiscal school management is inconclusive and
incomplete" (McCarthy,2007). A report that came out by the Department of Education stated
that there were no significant differences in math and reading scores compared with students
that were not on a voucher system. This report was focused on the Washington Dc Opportunity
Scholarship fund a year later (Wolf, Guttman, etc.,2007). Even the longest running voucher
programs in Milwaukee, Wisconsin(1990)and Cleveland, Ohio(1990) showed insignificant

results when it came to students academic success (McCarthy,2007).

Conclusion

The school voucher debate has been a controversial topic for many years. Both the proponents
and opponents carry equally weighted arguments. As to whether these arguments can be
adjudicated through data and research remains unclear. The only data we have received is from
small samples and it has been inconclusive. It is impossible to know what the data would show
with a larger sample and over an extended period of time. Though, it would be interesting to

see!
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4.4: \What are the benefits and drawbacks of
homeschooling?

By: Megan Galligan

Introduction

Many believe that home schooling has its roots in the 1960s though the 1970s when
educational reform became an issue on the national forefront (Dobson, 2000, paragraph
5). Actually, until 1852, public school attendance was not mandatory. It was only in 1852
that the state of Massachusetts made the first compulsory attendance law and
eventually all other states followed suit. (All About Parenting). Parents are faced with
the option to send their children to public or private schools, or to keep their children at
home to educate the children themselves. The parents must consider many aspects of
education to make this decision including their educational aptitude as teachers, the

possible social effect on the children, the production of good citizens, the attention the
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children need to learn, and the external pressures of the school systems placed on the

children.

Currently 3%-4% of the US school-going population is homeschooled. 51% of
homeschooled students are female while 49% are male. White students make up the
bulk of homeschooled students at 68%. Hispanics make up about 15%; Black students
account for 8%; Asian students make up about 4%. Until 2019, the number of
homeschooled students had been growing by 2% to 8% each year. From 2019 to the

fall of 2020, the percentage of homeschooled students changed from 3.4% to 9%.

Pros of Home Schooling

"Homeschooling - Gustoff family in Des Moines 020" by lowaPolitics.com is licensed under CC

BY-SA 2.0.
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Home schooled children had many more freedoms than other children in public school
settings. They have Educational freedom giving them choices to learn what they want
with subjects that interest them. They have physical freedom to have more hands on
experiences such as field trips to museums or aquariums. Religious freedoms is one of
the largest gains of home schooling for most families. They have the opportunity to
incorporate their religious and spiritual beliefs without standards and rules to abide by.
According to the Journal of College Admissions, home schooling is the fastest growing
forms of educating children (Ray, 2004, paragraph 2). It is estimated that there are 1.7
to 2.1 million students in grades k-12 that are enrolled in home school as of 2003 and
that number seems to be growing every year (Ray, 2004, paragraph 2). Home schooling
began as a way for parents to have more control over the curriculum being taught to
their children (Cooper and Sureau, 2007, paragraph 9). There were two major view
points considered when deciding to remove a child from public school and continuing
the education at home. Parents either believed that public schooling developed topics
that conflicted with the religious teachings or believed that they, as parents, could serve

as a better educator for their children (Cooper and Sureau, 2007, paragraph 9).

In an article written by Michael Romanowski, a professor at Ohio Northern University, he
states that “No other factor in life will have more of an effect on a child's life than the
family, and home schooling enables the family to play its important role more
actively”(2001, paragraph 6). Home schooling also allows the parents more of and
opportunity to become involved in all aspects of the child’s life because they become
the focal point in all aspects of their life. In Romanowski’s article, he also states that the
intensified relationship with the parents will extend to other siblings that are also being
home schooled. He believes that the since of communication is strengthened which

allows a more personal relationship (2001, paragraph 7).



There is also the argument that home schooled individuals grow up to become more
well rounded citizens. According to a separate article by Romanowski, 71 percent of
people who were home schooled were involved in community service(2007, paragraph
14). Moreover, only 37 percent of individuals who were educated in the public school
system were involved in public service activities (Romanowski, 2007, paragraph 14).
The percentage variations also exist when examining topics such as young voters aged
eighteen to twenty-four, contributions to a political party, and active participation in local

politics (Romanowski, 2007, paragraphs 15,16,17, and 18)

Another reason for parents choosing the option of home schooling is for the protection
of their children. It seems that reports of violence in schools in the news and media are
increasing. For example, weapons being brought into public and private schools;
increase in gangs; bulling and fights have become more violent; and acts against
students are being video taped and broadcast on the internet. These are a few of the
reasons why some parents feel that public as well as private schools are no longer safe.
Although news reports of such violence seems to be increasing, the percentage of
violent acts occurring in public schools has decreased; yet students’ absence due to
fear of violence has increased. According to the National Indictors for Education
Statistics, “There is some evidence that student safety has improved. The victimization
rate of students ages 12—-18 at school declined between 1992 and 2005. However,
violence, theft, drugs, and weapons continue to pose problems in schools” (“Indicators
of School Crime and Safety,” 2007). Furthermore, some parents who home school do
so as a way of protecting their children from the exposure to drugs, alcohol, tobacco,
and premarital sex. Parents who home school are able to teach their children about
these issues in a way that supports their beliefs. By home schooling their children they
believe that they can provide them with a well rounded education in the safety of their

own home.



Public education uses a set curriculum to teach all children in a given classroom. The
classroom is filled with a variety of learning styles, interests, and abilities. For the parent
who has chosen to educate their child at home, the curriculum can be catered to meet
each child's individual needs, interests and learning style. There is also the element of
time. More personalized time is given to the child at home and there is not the waisted
time standing in line for lunch, recess, others to finish their work, etc. and therefor much
of the schoolwork is completed much earlier in the day, leaving time for real life learning

experiences. (All About Parenting).

| have also discerned that parents who are teaching their children at home also have
the benefit of the one-on-one interaction with the child. The child does not need to pace
them self with the other members of the classroom. They have the freedom to spend

extra time on a troubling topic or to speed through a trivial part of a subject.

Amos Bronson Alcott, a teacher and writer from the 19th century once said, "A true
teacher defends his pupils against his own personal influence". Is this possible when

it is a parent teaching their child?

Cons of Home Schooling



"Homeschooling - Gustoff family in Des Moines 004" by lowaPolitics.com is licensed under CC
BY-SA 2.0.

On the other side of the issue there are many downsides of homes schooling that need
to be accounted for. Parents who home school their children struggle with time
constraints for getting all of the work load done by one person. This can consist of
creating a schedule, activities, learning, and hands on projects/trips. Aside from time
restraints there are many financial restraints as well, having one parent in the working
world and one in the teaching world can cause some financial strain. In the article “The
Pros and Cons of Homeschooling” Isabel Shaw says, “Surprisingly, most home
schooling families believe that the brief loss of income is well worth the satisfaction of
watching their kids grow and learn in freedom.” In an article by Susan Orloff, she states
that there are certain things learned in the school setting that do not occur in other
environments but they “...in the school setting they are happening every day” (Orloff,
2005, paragraph 5). These things include making friends, learning to follow directions,
and becoming able to handle deadlines. Orloff also states that she has “All too often...

seem home schooling as an escape from school and pressures that structured
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environment demands” (Orloff, 2005, paragraph 7). However, note that many home

schoolers participate in peer groups that allow for some of these things to happen.

Another factor that should be considered in the choice to home school is that added
financial burden. Families spend an average of $400 per child each year to cover costs

of curriculum, softwar, field trips, materials for projects, etc. (All About Parenting)

If the reason behind taking the child out of public school and beginning home school is
to decrease the pressures that the public school produces, it could only lead to the
future detriment of the child. The child needs to be able to develop coping skills to deal
with the trials that life would present. Set backs allow a person to grow and develop the
skills to combat similar situations in the future. Taking the child out of public education
for this reason only teaches the child to escape their problems, not how to learn from

them.

Based on the data provided by the Home School Legal Defense Team, 92% of who
parents make the decision to home school their children intend to have the child’s entire
education at home, grades K-12 (Ray, 1997). Although the majority intend to complete
they education at home, only 26% of students can claim to have over ten years of their
schooling at home (Ray, 1997). These statistics seem to imply some type of
inconsistence in schooling. On average, of high school graduates who were home
schooled can claim 6.9 years of home schooling (Ray, 1997). This seems to require
quite an adjustment for the children in school. They are required to go in between home

and public school and make the required modifications socially and academically.

In Romanowski’s article, “The Strengths and Limitations of Home Schooling”, he states
that “To receive a complete education, students need to engage in discussions, share

ideas, compete, and work with other students” (2001, paragraph 19). He believes that in



order to strengthen the ideas, a person must get feedback and criticism on those ideas.
The original idea seems to change, expand, and grow with the input of others. He also
introduces the idea that the parent that becomes the primary educator might not have
the proper background to adequately teach the upper level subject to the children
(Romanowski, 2001, paragraph 24). He questions whether parents have the ability to
teach their children “...higher levels of math, complex biological terms, or an in dept
analysis of American history” (Romanowski, 2001, paragraph 24). A parent may be
knowledgeable in some of the subjects required, but it would be astonishing if they were

skilled enough to teach in all areas.

Home Schooling and the Federal Government

Once an isolated practice with little support, home schooling “has now reached a level
of unprecedented visibility, politicization, and publicization” (Cooper, p. 111). Parents
and advocates have gained significant legal, political, and social ground, substantially
raising public awareness. Subsequently, the increase in home schooling’s power and
popularity has caused state and local educational leaders to adjust some of their
policies. This has brought considerable criticism from supporters of the “democratic,
public control of education” (Cooper, pg 112). They claim home schooling “denies
democratic accountability” (Cooper, pg. 112) and is “detrimental to the common good”

(Cooper, pg. 115).

Despite political pressure to conform, homeschool families have become well
informed, active, and influential - all qualities that are critical to the public life of

society (Cooper, pg. 132).



In light of this fiery opposition, how far legally and constitutionally can the federal
government go to regulate home schooling and overturn parents’ rights? Twenty years
ago, home schooling was considered a crime, and although many states began
legalization in 1999, the court controversies are far from over. The cases range in
variety and often address attendance, parent qualifications, supervision, and

dual-enrolment in public facilities (Cooper, pg. 123).

In most recent legislation, the Second District Court of Appeals in Los Angeles, CA
stated in February 2008 that “children ages six to 18 may be taught only by credentialed
teachers in public or private schools — or at home by Mom and Dad, but only if they
have a teaching degree” (Kloberdanz-Modesto). California’s governor, Arnold
Schwarzenegger, defended parents’ rights for the well-being of their child and
guaranteed protest (Kloberdanz-Modesto). This decision is merely another pull by the

federal government in the tug-of-war being played with home school advocates.

Conclusion

There seem to be many considerations before deciding which type of schooling is best
for a child. What seems to be the overriding factor is that all children are different. It
depends of the individual when deciding if home school is a plausible option. There
seems to be pros and cons that balance each other. The benefits and the detriments
are comparable. The education of children seems to be an extremely important and
personal decision that all parents face. Yet, will this decision stay in the parents' hands?
The constant influx of court cases addressing the uses and abuses of homeschooling

makes the future of home schooling unpredictable.
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4.5: Every Student Succeeds Act (replacing
NCLB)

by Elizabeth Donoghue

Note

“No matter what your circumstance, no matter where you live, your school will be the
path to promise of America. ... [We are] challenging the soft bigotry of low
expectations. ... We will leave no child behind.” --- George W. Bush in his
acceptance speech to the Republican National Convention, September 9, 2004 .

("Text of Bush Speech", 2004)
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"We must fix the failures of No Child Left Behind. We must provide the funding we
were promised, give our states the resources they need and finally meet our
commitment to special education." --- Barack Obama in his speech, “What’s Possible

for Our Children,” May 28, 2008 ("Text of Obama Speech",2008, para. 17)

Introduction

The No Child Left Behind Act of 2001 was a major emphasis of the Bush Administration
education policy. ("How to Fix", 2007) The law was meant to hold schools accountable
for student progress, and, in fact, to expect that all children will be able to perform at or
above grade level in reading and math by the year 2014. ("Key Policy", 2002; "How to
Fix", 2007)

After the passage of No Child Left Behind (NCLB), many educators and politicians
loudly expressed their disagreement with the law and its regulations, while others
lauded the accomplishments of successful schools around the country. The Obama
administration began implementing its agenda, which was critical of aspects of the No
Child Left Behind legislation. In 2015 President Obama signed into law the Every
Student Succeeds Act (ESSA) to replace NCLB.



"No child left behind" by waitscm is licensed under CC BY 2.0.

The Pros and Cons of NCLB

List of the Pros of No Child Left Behind

1. It added structure to educational programs nationwide.

Although the standards were set by the states, No Child Left Behind became one of the
first concentrated efforts to improve the standing of US students compared to the rest of
the world. By creating standardized testing results, students could be compared via
performance to identify learning gaps. That allowed more students to receive an

individualized plan to improve their learning opportunities.
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2. It held teachers and administrators accountable for student performance.
Before No Child Left Behind, it was easy to write off some kids as being “bad learners”
or “troublemakers.” With standardized testing requirements applying to everyone, the
goal was to provide each student with a learning opportunity that suited them. If
teachers or administrators could not provide that opportunity, the legislation offered

remedies that would benefit students.

3. Socioeconomic gaps had less influence with this legislation.

The overall goal of No Child Left Behind was to provide students in disadvantaged
areas an equal opportunity to learn compared to other students in the US. Children with
special needs could receive detailed IEPs. Low-income families received resources
without a large budget commitment. Bilingual teachers were brought into communities

where English wasn'’t the first language.

4. Teacher qualifications were emphasized during NCLB.

In past generations, the only thing required to become a teacher was experience and
perhaps a license. After No Child Left Behind, there were incentives in place to
encourage teachers to pursue higher-level credentials. Teachers with a better
education, in theory, can teach their own students in a better way. The goal of these
improvements was pretty basic: to get the best-possible teachers in front of students in

every community.

5. Resource identification became easier.

No Child Left Behind also made it possible for schools to be incentivized to find
students who required extra help with their education. It wasn’t just about losing money
if test scores didn’t “make the grade.” Free supplemental help gives a child a better

foundation for life without requiring a family or household to find extra financial



resources. Extra teaching assistants and other classroom assets could be directed

toward these students as well, ensuring the best possible school experience.

6. It gave parents a better understanding of their schooling options.

Many parents have their public school assigned to them based on their current
address. With No Child Left Behind, families realized that they had more options than
the assigned school. They could transfer students in-district to the best schools if there
was room. They could go to a charter school if their district was consistently bad. In
some areas, students could even go to a different school district to receive a better
education. This process allowed parents to make better decisions because they had

more information.

7. Minority students could provide an equal contribution.

Even in school culture, there is a majority vs minority culture in place. By providing
minorities with an equal learning experience, students could learn more about one
another. They could get to know different cultures and ethnicities in the safety of the
classroom. That learning support even included information about different religions. It
was a process that allowed every student to feel like they were contributing to the

learning process.

8. It improved student test scores.

For the United States as a whole, No Child Left Behind brought about a general
improvement in test scores since it was fully implemented in 2002. The test scores for
minority students have shown some of the highest levels of growth since its first
implementation. Although test score improvements have been happening since the
1980s and some may argue NCLB had no influence on this trend, it hasn’t hurt test

scores either.



9. Schools were required to report their data.

NCLB required schools, at the end of the 2002-2003 school year, to begin supplying an
annual report card with a wide range of data. Student achievement information was
required to be reported by sub-group demographics. Each school district had to break
down the information on a school-by-school basis. In return, a $1 billion grant program

was initiated to help states and school districts offer reading programs in K-3.

"no child left behind" by chizang is licensed under CC BY-NC-SA 2.0.

List of the Cons of No Child Left Behind

1. Many schools tied student performance to teacher salaries.

If students didn’t perform well, then teachers received poor marks on their annual


https://www.flickr.com/photos/22418992@N00/3467832079
https://www.flickr.com/photos/22418992@N00
https://creativecommons.org/licenses/by-nc-sa/2.0/?ref=openverse

review. That offered the potential of losing a raise or even a job because students were
under-performing. Since teachers have no real control over who is assigned to their
classroom, many felt like this process kept them from teaching. They felt forced to
“teach to the test” just so they could protect their own livelihood. It became a process
that was intended to help students, but wound up hurting many learning opportunities

instead.

2. The best students in a classroom were often ignored.

If a student could pass the standardized testing requirements and didn’t need much
help understanding the school work, then teachers and administrators often “passed the
buck” on these achievers. Parents were given homework and instructions in some
instances so that the teachers could focus on getting the grades of the other students

up to an acceptable level.

3. The students with the worst grades in a classroom were often discarded.
Teachers and administrators would also pay little attention to the students with the
poorest grades. The idea was that the best students would already pass and the
students with the worst grades would never make it anyway. That meant many
classrooms focused on teaching a core group of students that could potentially make

the grade, leaving all other students to their own devices.

4. It created teacher shortages in many communities.

In a large urban area, strict teaching requirements are not much of an issue. There is a
large enough population base to find the necessary instructors. In small, rural
communities, teacher shortage areas became a real problem. It is an issue that is still
plaguing many districts today. Specific subject areas are seeing shortages as well. For

the 2016-2017 school year, the State of Washington listed 18 specific subject areas



where there is a shortage of teachers, based on reporting from the USDE Office of

Postsecondary Education.

5. Smart children do not always perform well on standardized tests.

Testing is not an accurate reflection of a child’s ability to perform. Some children know
the material, but the structure of the test is confusing to them. Audio portions of a
standardized test may be affected by the quality of the equipment being used.
Something as simple as a malfunctioning set of headphones can be enough to change
a student’s scores. Children with learning disabilities or special education needs were

not excluded from the data either in many states.

6. It changed the goal of learning.

In the past, a grasp of the material being learned was the most important part of the
school day. After No Child Left Behind became law, the emphasis shifted to teaching
students how to properly take a standardized test. This created a limited range of
knowledge for an entire generation of students. They know enough to pass a test, but
do not really understand the subject matter that they tested successfully on. It’s like
knowing how to cook on paper, but not understanding how to turn the stovetop on when

trying to make something in real life.

7. The structure of NCLB was more about money than student learning.

Some schools just didn’t bother to care about what No Child Left Behind mandated.
Since the only pull was Federal money, there were some districts that chose not to take
the money so they wouldn’t be liable for the outcomes. In a December 2003 report by
the New York Times, school districts in 3 Connecticut towns turned away a total of

$133,000 to avoid what one superintendent called a “bureaucratic nightmare.”



8. Teachers could be involuntarily transferred.

Districts that had schools which were poorly performing had the option to replace their
teachers. In 2007, an addition to No Child Left Behind allowed school districts to go
around existing contracts to involuntarily transfer teachers from their preferred school to
one that was performing poorly. In larger cities, the new schools could be more than an
hour away and the teachers would be responsible for the added commuting costs. This
issue created many rifts between teachers and administrators and many households

saw that rift as an argument about money and nothing more.

9. It never really addressed the core issues behind poor student learning.

The No Child Left Behind legislation made three core assumptions about how students
were failing to meet expectations: 1) that the curriculum was at fault; 2) that teachers
and administrators were not performing as expected; and 3) that students were not
spending enough time in a classroom environment. Factors such as large classroom

size, poor building condition, or even hunger were not part of the legislation.

10. School funding was driven into test-related subjects.
Students in schools that were struggling to reach NCLB score mandates funneled
money away from creative subjects. Instead of funding art or music, private tutoring and

after-school programs that worked on homework with students was funded.
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Every Student Succeeds Act (ESSA)

The Every Student Succeeds Act (ESSA) was signed by President Obama on
December 10, 2015, and represents good news for our nation’s schools. This bipartisan
measure reauthorized the 50-year-old Elementary and Secondary Education Act
(ESEA), the nation’s national education law and longstanding commitment to equal

opportunity for all students.

The new law builds on key areas of progress in recent years, made possible by the

efforts of educators, communities, parents, and students across the country.

For example, today, high school graduation rates are at all-time highs. Dropout rates are

at historic lows. And more students are going to college than ever before. These
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achievements provide a firm foundation for further work to expand educational

opportunity and improve student outcomes under ESSA.

The previous version of the law, the No Child Left Behind (NCLB) Act, was enacted in
2002. NCLB represented a significant step forward for our nation’s children in many
respects, particularly as it shined a light on where students were making progress and
where they needed additional support, regardless of race, income, zip code, disability,
home language, or background. The law was scheduled for revision in 2007, and, over
time, NCLB’s prescriptive requirements became increasingly unworkable for schools
and educators. Recognizing this fact, in 2010, the Obama administration joined a call
from educators and families to create a better law that focused on the clear goal of fully

preparing all students for success in college and careers.

ESSA Highlights

President Obama signs the Every Student Succeeds Act into law on December 10,

2015.

ESSA includes provisions that will help to ensure success for students and schools.

Below are just a few. The law:

m Advances equity by upholding critical protections for America's disadvantaged
and high-need students.
m Requires—for the first time—that all students in America be taught to high

academic standards that will prepare them to succeed in college and careers.



Ensures that vital information is provided to educators, families, students, and
communities through annual statewide assessments that measure students'
progress toward those high standards.

Helps to support and grow local innovations—including evidence-based and
place-based interventions developed by local leaders and
educators—consistent with our Investing in Innovation and Promise
Neighborhoods

Sustains and expands this administration's historic investments in increasing
access to high-quality preschool.

Maintains an expectation that there will be accountability and action to effect
positive change in our lowest-performing schools, where groups of students are
not making progress, and where graduation rates are low over extended

periods of time.
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The Pros and Cons of NCLB

List of the Pros of the Every Student Succeeds Act

1. It continues to advance equity within the K-12 public school population.

Before the 1960s, the best education went to students who had connections, money, or
both. After the U.S. government made every child a priority, the goal was to provide
equal access to the systems that could help the next generation be able to read and

right. The Every Student Succeeds Act works to uphold the critical protections that are
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in place for students who come from disadvantaged families. There are also supports in
place to provide assistance for high-need students who may struggle in the traditional

classroom environment.

2. The ESSA requires all students to be taught to high academic standards.

Before the implementation of the Every Student Succeeds Act, individual planning for
students meant that they would receive an education based on their evaluated
capabilities. If you had a child in special education classes, then their requirements to
graduate might be entirely different than a student in the school’s gifted program. This
legislation mandated for the first time in the United States that all students in the country
were to be taught to the same high academic standards. The goal of this process is to

prepare more K-12 students for their upcoming career or time in college.

3. It provides a vehicle for better communication between schools and parents.
The implementation of the Every Student Succeeds Act meant that the vital information
that students produce in the classroom are distributed to families, communities, and
educators so that everyone knows where a student’s progress is at any given moment.
The K-12 student receives updates about their progress as well. Although this has
caused teachers, administrators, and parents to talk more often, the real benefit here
are the annual statewide assessments that measure the progress of each child with the

high standards that are in place for their future success.

4. This legislation helps to promote local innovative methods.

Different communities must approach education in a way that best suits the needs of
their district and the families they serve. The goal of the initial laws passed in the 1960s
were to create more equality through civil rights legislation. It provided grants to districts
that provided services to low-income students, including money for library books,

textbooks, and educational centers.



Now the money goes toward place-based and evidence-based interventions that local
teachers, administrators, and leaders create to encourage more educational
opportunities. This benefit is consistent with the Promise Neighborhoods and Investing

in Innovation programs that support public schools across the United States.

5. It expands the investments made into preschools in the United States.

The historic investments made into the country’s preschools over the past decade are
formalized in the Every Student Succeeds Act. This option is a fantastic solution for
many families because it introduces young children to a consistent routine and
structure. Most of the supported programs teach kids a variety of social, emotional, and
cognitive skills. They also get to practice language learning in a safe environment,

giving families an opportunity to start getting ready for kindergarten.

The Every Student Succeeds Act provides over $250 million in allocations for preschool
grants. Although critics suggest that this amount is not enough to cover all of the needs
for students in the birth-to-4 demographic, this figure is still significantly better than what

was previously available.

6. The ESSA maintains the same emphasis on accountability.

One of the primary reasons why the United States continues to fall with regards to the
quality of education that a child receives is because there was a lack of accountability in
the system. No Child Left Behind took meaningful steps to correct this issue, but there
were also unreasonable standards in place that sometimes required 100% achievement

rates — a near impossibility for some schools.

The Every Student Succeeds Act works to maintain the expectation that schools must
be held accountable for the quality of the education they offer. This process works to

create positive changes in the lowest-performing schools where students struggle to



make progress. The expected outcome is to increase graduation rates over an

extended period of time.

7. The federal government can still participate through grant stipulations.
Although states have the option to create their own solutions in the ESSA, the federal
government still controls the purse strings of the grants. Updates to the template for
grant approval went through in 2017 to encourage specific results. One of the most
important changes made in the most recent update was to encourage the hiring of
effective, in-field, experienced teachers whenever possible. Research finds that the best
teachers typically look for employment opportunities away from the schools that
underperform according to the local standards. This update encourages more funding to
the districts who can encourage good teachers to come to the schools that need the

most help.

8. It discourages the use of test results as a criterium for teacher performance.
Under No Child Left Behind, teachers were often graded based on the results that their
students could achieve on the standardized tests. This issue caused many educations
to teach subject information to the expected tests instead of providing a well-rounded
approach that encouraged advanced learning outcomes. The Every Student Succeeds
Act works to move away from the idea that a teacher should get a raise or not based on

the fact that a random set of students could or could not meet particular expectations.

List of the Cons of the Every Student Succeeds Act

1. It maintains the status quo in many areas where previous attempts already
underperform.
Even though the ESSA does improve the accountability concept in education across the

United States, the 1,061-page bill, which is about 400 pages longer than the previous



legislation addressing these issue, does not radically vary from earlier efforts to improve
outcomes. This law relies on testing to create accountability outcomes, which can be an
unreliable way to measure the success or failure of a student. The only primary change
in this area is that it shifts the responsibility of implementation from the federal

government to the states.

2. There is no effort made to address the root causes of inequality.

Because the Every Student Succeeds Act emphasis accountability in the K-12 system
by looking at testing scores and classroom environment, the root issues that cause
inequality don’t get fixed yet again. When economic disadvantages are tied directly to
the performance of a student, then the problems in public schools can only be fixed

when there are ways to improve the standard of living in each community.

Although the ESSA is better because it takes a critical aim at the test and punish
strategies that many schools were using under No Child Left Behind, a few valuable

programs won’t counter the adverse impacts that poverty has on many communities.

3. It removed the stipulation for adequate yearly progress.

Supporters of the Every Student Succeeds Act celebrate the fact that it provides more
flexibility on the testing requirements placed on public schools. It also eliminates one of
the vital areas of accountability that were used to ensure compliance with the
expectations of No Child Left Behind. Under the ESSA, there is no longer the
requirement to report adequate yearly progress on the test score gains from the student

body.

There are some exciting changes that could support a better classroom environment in
the future. The preschool development grants for low-income families is one of the

strongest components of the measure. It even includes an arts education fund. When



the states are given the requirement to hold their schools accountable, then who holds

the overseers accountable as well?

4. There are more ways to mask inequalities in the ESSA.

Poor families and their communities show high levels of resilience, but that is not
enough to help them achieve better results. All of the schools that received an F rating
in North Carolina had a student population that was more than 50% low-income
children. In 2013, the U.S. saw low-income children, defined as living in a household
earning no more than 185% of the poverty threshold, became the majority of students in

the public school system.

States will be testing 95% of children and intervening in the lowest-performing schools.
Classrooms can then select the students who they believe will perform the best on the
required tests, masking the results that the under-performing students achieve. Those
who must take the test then feel like they are being given more work, so it encourages

K-12 students with defiant personalities to tank the test on purpose.

5. It does not stop the process of school closures in some communities.

The testing mandates found in the Every Student Succeeds Act continue to make a

retreat from the anti-poverty focus included in the original legislation from the 1960s.
The Johnson administration said that poverty was the greatest barrier to educational
opportunities. In cities like Newark, NJ, accountability doesn’t mean taking the Title |
approach that was in the original spirit of the law. It involves more testing, additional

school closures, and potential long-term trauma to the kids because they receive the

blame for the outcomes instead of the adults.

6. When schools close because of the ESSA, it hurts vulnerable students the

most.



The communities and neighborhoods that see school closures most often are the ones
that need this resource available to them. When the city of Chicago closed almost 50
elementary schools because of issues involving performance, African-American
students were the majority population in 90% of the districts. What is even more
disturbing is that about 60% of the impacted schools had a high concentration of special

needs schools.

The answer from the ESSA is to replace the underperforming schools with charters.
This educational approach offers mixed results through a preference for autonomy.
Children with disabilities and those with English language barriers tend to struggle the

most in this environment.

7. It keeps the federal government on the sidelines.

The obligation to education all children, no matter what their economic circumstances
may be, gets weakened when the federal government decides to sit on the bench. The
Every Student Succeeds Act creates a patchwork system where each state, territory,
and district can potentially use a different system of accountability. This inconsistency
creates the potential for unequal practices, which means the government has no way to

intervene if there is resistance to certain kinds of reforms.

“If we really want our children to become the great inventors and problem-solvers of
tomorrow, our schools shouldn't stifle innovation, they should let it thrive ... by using
visual arts, drama and music to help students master traditional subjects like English,
science and math.” --- Barack Obama in his speech, “What’s Possible for Our

Children,” May 28, 2008 ("Full Text", 2008, para. 15)
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4.6: What is the purpose of school?

BY: Jennifer Scarce

Learning Objectives

m Reader will recognize the social effects of school on a child's life.
m Reader will recognize the intellectual effects of school on a child's life.

m Reader will know when the first school came into existence.

WHAT IS SCHOOL?
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1. an institution where instruction is given, esp. to persons under college age: The

children are at school.
2. an institution for instruction in a particular skill or field.
3. a college or university.

4. a regular course of meetings of a teacher or teachers and students for instruction;

program of instruction: summer school.
5. a session of such a course: no school today; to be kept after school.

6. the activity or process of learning under instruction, esp. at a school for the young: As

a child, I never liked school.
7. one's formal education: They plan to be married when he finishes school.
8. a building housing a school.

9. the body of students, or students and teachers, belonging to an educational

institution: The entire school rose when the principal entered the auditorium.

10. a building, room, etc., in a university, set apart for the use of one of the faculties or

for some particular purpose: the school of agriculture

BACKGROUND

The first public school came into existence in the mid-nineteenth century. Its founders
called it the “common” school. Common schools were funded by local property taxes,
charged no tuition, open to all white children, governed by local school committees, and

subject to a modest amount of state regulation(Tyack,2001). Students often went to the
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common school from ages six to fourteen, although this could vary widely. The duration
of the school year was often dictated by the agricultural needs of particular
communities, with children being off when they would be needed on the family
farm(Katz, 1987). Typically, with a small amount of state oversight, each district was
controlled by an elected local school board. Traditionally a county school superintendent
or regional director was elected to supervise day-to-day activities of several common
school districts. Since common schools were locally controlled, and the United States
was very rural in the nineteenth century, most common schools were small one-room
schools(Kaestle, 1983). Common schools had a single teacher (usually female) and all
the students were taught together, regardless of age. Common schools typically taught
reading, writing, arithmetic, history, geography, and math. Evaluation of students was
very varied (from 0-100 grading to no grades at all), but an end-of-the-year recital was a
common way that parents were informed about what their children were

learning(Cremin,1980).



"Rochdale Primary School 20 April 12" by pgcap is licensed under CC BY-NC-SA 2.0.

THE INTELLECTUAL IMPACT OF SCHOOL

What's the purpose of school anyway? This is a question that every child asks at some
point in their adolescent years. After all, what is appealing to a child about going to bed
early, getting up early, and sitting in a desk for six and a half hours a day? Children don't
understand how important going to school really is, but the importance of education is
quite clear. Education is the knowledge of putting one's potentials to maximum use.
Training of a human mind is not complete without education. It tells one how to think
and how to make decisions. The importance of education is that only through the

attainment of education, man is enabled to receive information from the external world
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to acquaint himself with past history and receive all necessary information regarding the
present(Katz, 1987). Knowledge of education is built upon a foundation that begins with
pre-school, where a lifetime of learning begins. It is vital to have a solid foundation of
learning because each year new applications are taught and learning is like building
blocks, you continually build on what you were initially given. If you miss a piece of

information along the way, you will never be able to reach the top.

GOOD CITIZENSHIP

Achieving a good education to further knowledge is not the only purpose of school.
Today’s schools really focus on teaching good citizenship and good character. | have
substituted for the past year and a half and | have to share an example of being a
witness of following through with this application. | recently substituted at an elementary
school that encourages children to be honest and that no good deed goes unnoticed. To
follow through with this concept, each morning during announcements the principle
recognizes children for picking up paper towels in the restroom or turning in money
found on the floor, even if it is just a penny. The children are so proud of themselves
when they are acknowledged and this has really become an epidemic throughout the

entire school.

SOCIAL SKILLS

At a very young age children are taught to share and to be considerate of other people’s
feelings. They are also taught a great deal about emotions, behavior, and the
consequences of their actions. Being able to interact socially and have healthy
relationships is a very important part of life. While in the classroom children are

constantly interacting with others and whether they are aware of it or not, they are



learning to co-exist in a very diverse world. This socialization helps children build critical
thinking skills and develop good communication skills. Schools also provide lots of
extracurricular activities that incorporate teamwork, good sportsmanship, and exercise
into participation. The elementary school ages are considered to be the fundamental
grades and stages of development. With this in mind, it is important that children are
taught positive behaviors and habits early in life. By teaching children positive behaviors
at a young age, kids are more able to understand and engage in long-term attitudes and
actions that will guide them towards future success. To encourage students, and to
teach all kids positive behaviors, elementary schools across the country have
implemented positive behavior programs to improve student awareness, knowledge,

and development(Wiggins, McTighe, 2008).

CONCLUSION

Even before they enter school, young children learn to walk, to talk, and to use their
hands to manipulate toys, food, and other objects. They use all of their senses to learn
about the sights, sounds, tastes, and smells in their environments. They learn how to
interact with their parents, siblings, friends, and other people important to their world.
When they enter school, children learn basic academic subjects such as reading,
writing, and mathematics. They also continue to learn a great deal outside the
classroom. They learn which behaviors are likely to be rewarded and which are likely to
be punished. They learn social skills for interacting with other children. After they finish
school, people must learn to adapt to the many major changes that affect their lives,
such as getting married, raising children, and finding and keeping a job. Because
learning continues throughout our lives and affects almost everything we do, the study
of learning is important in many different fields. Teachers need to understand the best

ways to educate children. Psychologists, social workers, criminologists, and other



human-service workers need to understand how certain experiences change people’s
behaviors. Employers, politicians, and advertisers make use of the principles of learning
to influence the behavior of workers, voters, and consumers. The purpose of school is
to provide a quality education so that all students have an equal opportunity to develop

their full potential(Wiggins, McTighe, 2008).

“The central job of schools is to maximize the capacity of each student.” ~Carol Ann

Tomlinson
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4.7: Are we really a nation at risk?

By Ed Farinholt

Learning Objectives

Identify specific risks outlined in the 1983 "Nation At Risk" document.
Relate various means that the Public Education system has used to deal with
the identified risks

m Name at least one method available to address the qualification risks faced by
U.S. Public education teachers

m Identify some choices for increasing teacher motivation from a list of options

Introduction

Having been in school during the Ronal Reagan presidency and coming from a
conservative political background these years were exciting to say the least. My friends
and family were excited to hear that Dr. William Bennett had been named Secretary of
Education and would be investigating the state of education systems in the United
States. This article examines several of the risks identified by the National Commission
on Excellence in Education headed by Dr. Bennett and assesses their relative merit

vis-a-vie the advancements made in the United States public education systems.

Identified Risks

In 1983 the National Commission on Excellence in Education enumerated the following
risks faced by the public education systems at that time in an "Open Letter to the
American Public" entitled "A Nation At Risk: The Imperative for Educational Reform."
(Gardner, 1983) The impetus for this commission, and ultimately this report (hereafter

referred to as NAR), was the precipitous decline of the competitive advantage the
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United States enjoyed in the realm of education compared to that of other countries.
(Segal, 2004) While students abroad have long sought advanced degrees from many of
the United States noted medical and legal engineering and technological degree
programs there has been a noted decrease in the number of Unites States-born

students in these schools.

The NAR attempted to grasp for an ultimate direction the United States needed to take
to insure the general increase in academic standards for both teachers and students.
The directives of this article will focus on the recommendations made toward the public
education system since they account for over eighty-seven percent of all United States
students. (Hanushek, 1997) While the report from the Commission covers a wide berth
of issues pertinent to the state of education, this article will deal with the risks identified
in dealing with teachers.
1. Teacher qualifications
2. Teacher preparation weighted toward methods, vice subject matter expertise
3. Salaries are not condusive to attract highly qualified and experienced
individuals to the field
4. Shortage of teachers qualified to teach such courses as mathematics, science,
languages, as well as courses for gifted and talented or special needs students

5. Compared to other countries, there are severe deficiencies in the relative
competency of both teachers and students in the areas of math and science

Considerations

All, regardless of race or class or economic status, are entitled to a fair chance and
to the tools for developing their individual powers of mind and spirit to the utmost.
This promise means that all children by virtue of their of their own efforts,

competently guided, can hope to attain the mature and informal judgement needed



to secure gainful employment, and to manage their own lives, thereby serving not

only their own interests but also the progress of society itself. (Gardner, 1983)

While many erstwhile pundits have severely criticized the Commissions findings on the
state of education, we will for purposes of this exercise address the ways these
identified risks have been addressed to date. In truth, many of these deficiencies have
been directly addressed in many of the High School programs throughout the country.
We must also remember that public school education monies are largely dependent on
local property tax dollars and heavy state and federal subsidies. It could be argued that
local business investment in local schools may have a direct impact on supply of

qualified graduates.

In practice high schools are designed to prepare students for both degree-oriented
academics or vocational careers. In terms of financials, “expenditure outside of
instructional staff salaries, going from one-fifth of total current expenditure in 1890 to
one-third in 1940 and to more than one-half in 1990. “ (Hanushek, p. 5). School budgets
must now cover everything from teachers but extended administrative personnel and
counselors with extended social and even psychological skills. During some of my own
experience during teacher observation | learned that public schools are now in a
situation that all applicants must be accepted and accommodated. In addition, the
introduction of technical resources such as computers and sophisticated measurement
technologies into the public school classrooms has further extended expenses. When
you add the fact that these computers require software, licenses and extensive support

resources the price tag for maintenance magnifies each passing year.

Many regard the subsequent reforms imposed upon the education system as "laid

down" and often missing the mark with regard to root problems faced by teachers.



Teachers must now be equipped to handle a wide array of potential issues in their
classrooms, especially with the onslaught of such conditions (properly or improperly
diagnosed) as Attention Deficit Hyperac DisorderAcute Hyperactivity Disorder and those
of students with English as a second language. While no one ever regarded the costs of
providing and maintaining a public education system was ever going to be inexpensive,
the jury is still out concerning the return on investment when the public schools attempt
to effectively teach under such circumstances. No doubt this is why such programs as
Standards of Learning (SOL) and demands for certification of all teachers has been

promoted at both the state and federal levels.

Assessments

The publication of the NAR has resulted in numerous studies and controversies
attempting to address some of the risks identified. Among those dealing with teacher
qualifications, references were made to increased expenditures for both staff and
non-staff resources. Schools today are equipped with technical devices such as cable
television networks, local area networks, and sophisticated computer software in order
to offer students access to the global world of educational opportunities. These in turn
require staff who are well versed in these technologies, their maintenance and current
uses of them in the global marketplace. The implications of this trend are staggering in
terms of the support structure that will be necessary to keep students on an equitable if

not a more advanced standing compared to students in other countries.

Teachers are obtaining advanced degrees and in many states must obtain certification
from state mandated programs in order to teach. While these have been requirements
for a number of years the breadth and extent to which these qualifications cover subject

areas pertinent to modern classrooms has significant bearing. Skills such as



assessment, familiarity with current technology and multimedia are bearing fruit in terms
of involving students and enhancing educator's means of communication and lesson

planning.

Tuition tax credits have resulted from the long and bitter battle for vouchers for parents
seeking some relief from the taxation burden when in fact they chose to send their
children to private schools. Whether for spiritual, advanced placement or special needs,

the public school system did not always offer students a suitable environment to excel.

Standards of Learning (SOL) requirements have applied to children in public schools to
gage their progress but unfortunately have caused the negative effect of pressure upon
teachers to instruct toward specific test goals rather than tailor classes according to the
more laudable intrinsic and formative form of pedagogy. The summative aspect of SOLs
provide only a benchmark but have treated the objective of learning as the proverbial
black box. (Black and William, 1998) Mr. Black and Mr. William contend the focus ought
to be on the process of education and the use of formative assessment to insure
students are on target with learning objectives and assisted as needed should they fall

behind.

Charter, private and home schools have increased in number during the last ten years
and bear witness to the increased participation of parents into the educational welfare of
their children. Studies have shown that Charter schools have both increased the
aptitude of both students who excel in public schools and minority students who would
not otherwise have means or access to the advanced technologies or skilled teachers
these institutions employ. (Hoxby, 2004) Home schooling have burgeoned and while
their effectiveness has largely been at the primary school level, the author's experience
is that the issues of limited socialization and technological opportunities faced by home

schooled children are more than compensated by innovative parents pooling their



collective resources to meet these needs. With this population of students growing

yearly it would behoove the public education systems to study their methods.

Another consideration maybe that the problems with education today lay squarely in the
laps of parents and guardian involvement in their children's learning. Given that the
composition of students throughout the United States has become multicultural, the fact
of cultural variances with regard to expectation of parents in regard to their children's
knowledge levels brings to bear a much broader element of adaptability by teachers
than even ten years ago. The rate of growth of Hispanic full-time teachers increased 2.7
percent to 5 percent between 1998 and 2003. (Weinberg, p. 10) Arguments have been

made for bi-lingual education and in many states such as California, Florida and Texas.

Arguments have been made for bi-lingual education and in many area of this country
such as Southern California and much of Texas and Florida this may in fact be a
necessity. Following an original supposition of this article one could forcefully contend
that if answers to educational reform should be indicative of the local community than in
fact what happened in the Salinas high school district provides an excellent example of
parental activism with regard to not just what their children ought to be taught but how it
should be taught. (Arriaza, p. 14) This argument as been argued at a more universal
level by Mr. Author Combs who notes that “educational reforms which do not have
whole-hearted support of those who must carry them out are a waste of time, effort and

taxpayer's money.” (Combs, p. 4)

Another risk which was not broached by NAR was that of morals. When | was in
elementary school | remember seeing videos about family planning produced by
Planned Parenthool and videos discouraging from drug use like the plague. As an adult,
| am offended that | only received part of the story with regard to these ethics while the

Christian point of view was not even considered. Today school teachers and



administrators cannot even provide an aspirin to a child without a release from the
parent or doctor. Yet this same student can receive counseling about such moral
decisions as birth control or abuse prevention with no consultation of the child's

guardian. (FCPS, 2008)

Conclusion

School reforms ought to be a continual process. Unless public schools are constantly
questioning their direction, their curriculum, and their motivations the changing world will
continue to force their obsolescence. So in answer to the title of this article, the author
proposes a resounding “YES.” Risks are a part of life as everyone can attest. In fact it is
the human condition to not only contend with but to face and conquer risks each day.
While the right to education by all is firmly upheld in these United States there are many
troubles introduced and even some ethical considerations which are inadvertently
compromised. The degree to which our nation's educational systems, whether public or
private, contend with the ever changing educational requirements will effect the
competitiveness and even the moral fortitude of today's students. The ability to
effectively teach our young the skills required to think, judge and choose properly, based
on sound learning principles, will ultimately decide the degree of success our future

leaders will have facing the challenges of the world.
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Can you imagine a school sponsored by NIKE or maybe Levi Straus? Would you be
apprehensive about sending your son or daughter to a school that promotes specific products?
What if that same school had the highest test scores in the state and the highest percentage of
graduates going on to college? The very idea that our children could be subjected to
commercial product endorsement as early as kindergarten may be of concern, but so too is the
idea that our children are failing to rise academically in the global arena (Zeiger, 2004) (KJ,

2008).

Learning Objectives

m understand the motivations behind for-profit and corporate sponsorship of
schools.

m know the concerns, advantages, and disadvantages of for-profit and corporate
sponsored schools.

m recognize a for-profit and corporate sponsored school.

Introduction

For-profit schools claim they can better manage the school system and are more
equipped to run the financial side of educating our youth. Those who agree with this
premise believe it is the combination of forces in business, competition and profit, which
will produce the exceptional education that people in the U.S. desire (Symonds, Palmer,

Lindorff, McCann, "For-Profit", 2000).

In today’s economic times, many people are concerned about the future. With the
collapse of mortgage companies, banks, and insurance giants; coupled with rising fuel
prices that make basic operating costs of schools difficult, many are struggling to obtain

funding for the public school system (KJ, 2008).
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This financial question has caused many public school systems to search for means of
change from a seemingly unlikely source: the corporate world. Whether it is handing
management of the schools over to a corporations, or merely seeking sponsored

products and supplies, schools are looking to the business world (Keen, 2006).

In a search for a solution to this growing problems of public education; states, cites, and
parents have considered many alternative answers, from school vouchers, charter
schools, magnet schools, etc. This search has yielded a myriad of possibilities that are
being attempted throughout the country today. Within these options is the alternative of
outsourcing public schools to varying degrees to private businesses that may open up a
wide array of educational choices. This alternative of corporate involvement was used
by the city of Philadelphia, when in 2002, they turned over management of forty-two of

their schools in an attempt to improve their school system (Steinberg, 2002).

A Cman *iy

Figure 4.8.14.8.1: Old classroom at Torf- and Siedlungsmuseum Wiesmoor (GFDL,

Simplicius, Wikimedia)

For-Profit Schools

A simple explanation of a for-profit school is any school that operates in terms of making money.
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Every decade seems to have its push for reform, and beginning in the early 1990s the idea of
privately run public schools come to the forefront. This outsource of management of public
schools to the private business sector are the educational management organizations (EMOs)
(Molnar, Miron, Urschel, 2008). These EMOs began in the early 1990s with the likes of the
Edison Schools. An EMO, as defined by Molner, Miron, and Urschel in their report on for-profit
schools, is, “an organization or firm that manages schools that receive public funds, including
district and charter public schools. A contract details the terms under which executive authority
to run one or more schools is given to an EMO in return for a commitment to produce

measurable outcomes within a given time frame” (2008, p. 3).

The premise behind these for-profit schools is varied. Some feel that these schools are better
able to respond to change and have the finances to provide it. Some also believe that the
for-profit schools offer an opportunity to increase competition in both teaching approach and
curriculum (Lips, 2000). Yet others believe that it is a natural expansion of the free market
system and a “competitive market is the most effective and efficient way to make schools

accountable and to determine the success or failure of a school” (Lips, 2000, p. 8).

In a typical EMO, the corporation is initially burdened by large start-up costs and entrenched
teacher’ unions, but they are also free of some regulations that allow greater latitude for

designing the school and its curriculum (Lips, 2000).

When considering for-profit schools, one has to also look at those operating in the college and
trade school market venues. These include the likes of DeVry, ITT, and University of Phoenix to
name but a few. These for-profit institutions have attempted to fill a niche for career training and
have been able, in the past to create considerable profit for their investors with a 460% stock

increase during the years of 2000-2003 (Brown, 2004).



For-Profit Schools

"Innovations Obstacles
New or varied curriculums designed to improve student performance Huge capital costs: Unlike public schools, must pay for their own buildings
Longer schoal days and school years Political opposition from the education Establishment
Most don't have teachers' unions, but offer merit pay and stock options Far fewer fiills, such as extracurricular activities
Less spending on administrative and central-office expenses Fewer programs for severely disabled/special-education students
More parental involvement More difficulty attracting experienced teachers

Huge startup costs mean most companies are losing money" (Symonds, Palmer,

Freedom from traditional school bureaucracy Lindorff, McCann, "Primer”, 2008)

Corporate Sponsorship of Schools

"Best Buy Corporate Campus" by relux. is licensed under CC BY-NC-SA 2.0.

Corporate sponsorship, on the other hand, takes many forms in the school system.
Corporations are involved in the full management of schools (EMOs), but also involve
themselves in many other lesser forms. These involvements are seen in schools selling naming
rights to locker rooms as in the case in Sheboygan, Wisconsin (Keen, 2006). In order to
increase their revenue and be able to better afford the costs of educating children, they

renamed their gym for the sum of $45,000 (Keen, 2006).

Other schools have followed suit and done similar things.
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m In Newburyport, Massachusetts the school collected from $5,000-$100,000 for the
renaming of several buildings (Keen, 2006).
m Aninsurance company paid $650,000 for the ability to name two athletic field

houses after their company (Keen, 2006).

Corporation sponsorship also takes the form of materials used in the classrooms, such as,
pamphlets and books that are funded by businesses. Businesses further sponsor school
activities by providing uniforms for sporting activities, backing the “Book-it” program, and the

program Channel One that is offered to schools ("Corporate-Sponsored"”, 1998).

In the case of the Channel One program, viewing participation of schools allots them the benefit

of free visual media players ("Corporate-Sponsored", 1998).

In some school lunchrooms, corporations aid schools by providing students the availability to
purchase Subway, Pizza Hut, or Arby’s for lunch at their own school ("Corporate-Sponsored",

1998).

Pros Cons
Increased revenue Commercialism
Longer school days and school years Students subjected to advertising campaigns
Larger budgets for school activities Objectivity clouded

Still maintain public school status

Results

Of the six largest for-profit organizations operating in 2000, none of them were making a

profit, (Symonds, Palmer, Lindorff, McCann, "The Business", 2000).

Harvard study found that between 2002 and 2006, Philadelphia EMOs had a 10-8
percentage point increase over the other public and district run schools operating in the

same area. (Garland, 2007)



Many for-profit schools remain unregulated and in the state of California, it is the
responsibility of the student to assure accreditation, until full disclosure laws become

enacted (Fensterwald, 2008).

A slight yearly increase in the number of EMOs, approximately 2 additional EMOs in
2007, and student enrollment, approximately 25,000 students, has been seen. (Molnar,

2008, p. 7-10)

Suggestions

The debate over the extent or even involvement of private corporations in the school
system stems from a concern over influence and goals. Since corporations are by
nature indebted to their stockholders, where do their loyalties lie when running a
school? This is the concern that motivated the National Council for the Social Studies
(NCSS, 1999) to advise a focus on these eight steps to maintain the integrity of

education where corporations are involved:

m * "Corporate involvement shall not require students to observe, listen to, or
read commercial advertising.

m - Selling or providing access to a captive audience in the classroom for
commercial purposes is exploitation and a violation of the public trust.

m ° Since school property and time are publicly funded, selling or providing free
access to advertising on school property involves ethical and legal issues
that must be addressed.

m ° Corporate involvement must support the goal and objectives of the schools.

Curriculum and instruction are within the purview of educators.



m * Programs of corporate involvement must be structured to meet an identified
education need, not a commercial motive, and must be evaluated for
educational effectiveness by the school district on an ongoing basis.

m * Schools and educators should hold sponsored and donated materials to
the same standards used for the selection and purchase of curriculum
materials.

m * Corporate involvement programs should not limit the discretion of schools
and teachers in the use of sponsored materials.

m * Sponsor recognition and corporate logos should be for identification rather

than commercial purposes."(NCSS, 1999)

Conclusion

We all want the ability to have and offer the best possible education for our youth and
ourselves. Though there may be debate as to how to achieve this, for-profit schools and
corporate sponsorship of schools is an option to attempt to achieve our full potential as

an educated country.
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End of Chapter Summary

This chapter explored various aspects and models of education, emphasizing their
impact, challenges, and benefits. Overall, the chapter provided a comprehensive
overview of the changing landscape of education, focusing on the various models and

approaches shaping the future of learning and teaching.

m It began by discussing educational reform in classrooms, highlighting the
integration of technology as a pivotal change. The evolution of public
education was examined through the lens of magnet and charter schools,
revealing their innovative approaches and challenges in achieving diversity
and academic excellence.

m The debate over school vouchers was analyzed, revealing the contention
surrounding their impact on educational quality and equality. The purpose of
schools was then explored, underscoring their role in intellectual

development, social skills, and citizenship formation. Additionally, the chapter
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delved into the Every Student Succeeds Act, scrutinizing its attempt to refine
and improve upon previous educational legislation.

Finally, the viability of for-profit schools and corporate sponsorships in
education was scrutinized. This segment highlighted the complex interplay
between educational objectives and commercial interests, examining both
the potential advantages of increased resources and innovation, and the

ethical concerns raised by profit-driven educational models.

End of Chapter Discussions/Exercises

1.

How do for-profit schools and corporate sponsorships in education impact
the quality and integrity of educational outcomes? Discuss the potential
benefits and drawbacks of integrating business models and commercial
interests into the educational system.

In what ways have educational reforms, such as the Every Student Succeeds
Act, addressed the challenges identified by the No Child Left Behind Act?
Evaluate the effectiveness of these reforms in improving educational
standards and equity across diverse student populations.

Consider the role of technology in educational reform. How has the
integration of technological advancements in classrooms transformed the
learning experience for students? Discuss the implications of this shift for
both teachers and students, especially in terms of accessibility and

engagement.




Chapter 5: Effective
Teaching

Chapter Learning Outcomes:

1.

Understand the complex interplay between innate qualities and formal
training in the development of effective teachers. Grasp the significance of
inherent traits, such as patience and empathy, in fostering natural teaching
ability, while recognizing the crucial role of structured education and
experience in refining and enhancing these skills.

Recognize and articulate the key distinctions between direct instruction and
discovery learning in educational settings. Be capable of explaining the
principles and teaching methods inherent to each approach, and engage in
informed discussions about the effectiveness and preferences of educators
and scholars regarding these two distinct styles of learning.

Acquire a comprehensive understanding of differentiated instruction and its
significance in addressing diverse student needs in the classroom. Learn to
identify the teacher's role in implementing differentiated instruction,
emphasizing the importance of adapting teaching methods to accommodate




individual learning styles, abilities, and interests, ensuring an inclusive and
effective educational environment for all students.

4. Understand and differentiate between Gardner's theory of multiple
intelligences and the concept of emotional intelligence. Gain the ability to
recognize Gardner's ten distinct types of intelligences and contrast them with
traditional views of intelligence, such as 1Q. Learn to identify personal learning
preferences, such as visual or kinesthetic, and understand how these
preferences relate to Gardner's intelligences.

5. Understand the concept of cooperative learning and its distinction from
traditional learning styles. Grasp how cooperative learning can be effectively
implemented in modern classrooms through methods like Jigsaw and Round
Robin. Recognize the benefits of cooperative learning, including enhanced
social skills and diverse perspectives, alongside potential challenges such as
social anxiety, and explore strategies to address these challenges.

6. Comprehend the impact of high teacher expectations on student
performance, acknowledging the Pygmalion effect and self-fulfilling prophecy
in educational settings. Understand how students' perception of a teacher's
expectations can influence their academic achievement, behavior, and
self-esteem. Recognize the need for high expectations across diverse student
groups, including those with cognitive disabilities, from different
socioeconomic backgrounds, ethnicities, and genders.

7. Recognize the importance of lifelong learning for teachers in adapting to the
rapidly evolving educational landscape. Understand that continuous personal
and professional development is crucial for teachers to stay current with new
knowledge, technologies, and pedagogical techniques.

Introduction:

Effective classroom environments in alignment with the California Standards for the
Teaching Profession (CSTP) and state-adopted Teaching Performance Expectations
(TPEs) prioritize student-centered learning, fostering a positive and inclusive
atmosphere. This involves creating a safe and respectful space where diverse student
backgrounds and perspectives are acknowledged and valued. Teachers should employ

research-based instructional strategies to engage and challenge learners, promoting



critical thinking and problem-solving skills. Furthermore, an effective classroom
environment involves clear communication, both in terms of expectations and feedback,
as well as ongoing assessment and adaptation of instructional methods to meet the
needs of individual students. Teachers are expected to demonstrate professional ethics,
commitment to student success, and continuous self-reflection to ensure continuous

growth and improvement.

5.1: Are teachers born or made?

By Brittany Bowman

"Teaching Assistant

Orientation (TAQ) 2012" by Vandy CFT is licensed under CC BY-NC 2.0.

Learning Objectives

1. Understand that some people are born with certain qualities that make them better
suited for the job.

2. Understand the benefits of proper training and experience.
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3. Understand that the teaching profession demands more than just training ensure

success.

Introduction

While good teachers are essential, great teaches are invaluable. We always
remember our greatest teachers. They are the ones that not only educated us,
but the ones that motivated and pushed us to our greatest potential. They
were driven by the passion of intellectual aspiration. They are the ones that
we looked up to as role models, giving us inspiration to one day repay their
dedication and teach our future students with as much passion as when they
taught us. They are the individuals we go back to visit to reaffirm how great
they once were and how great they still are. These are the teachers that we
are so fortunate to have had in our lives. But what makes up a great teacher?
Some say it is in the genetic make-up of individuals who are born with distinct,
innate qualities and characteristics that makes them better equipped for
working in the classroom. Others say that taking courses and reading through
textbooks makes a teacher better suited for the job. But who is to say that it
can not be somewhere in the middle. Taking into consideration the ideas
behind both sides, maybe the answer to the question 'are teachers born or

made?"' is simply both?



"It's easy to make a buck. It's a lot tougher to make a difference." -Tom

Brokaw (Brokaw 2009)

"Teaching Assistant Orientation (TAQ) 2011" by Vandy CFT is licensed under CC BY-NC 2.0.

It's in the Genes

Some believe that genetics and the structured DNA sequence that makes up
an individual plays a significant role in how that individual can excel within the
classroom as a teacher. A person's genetic sequence can enable them to

inherit certain characteristics and qualities that enables their nurturing and
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teaching side to emerge. These innate characteristics and personality traits
can not necessarily be taught, and by tapping into inner talents, the full

potential of the teacher can be discovered.

"By nature, some people possess a combination of personality characteristics
that are conducive to effective teaching" (Malikow, 2006 1). Having a caring,
patient, encouraging, and joyous personality really makes a 'born' teacher
stand out compared to a 'made’ teacher. These innate characteristics along
with many others can not be learned or acquired from reading a textbook or
by taking education courses; you either have them or you don't. For a teacher
from Framingham, Massachusetts, he had all these qualities and much more.
Everyone always remembered Charles Sposato as a natural-born teacher, he
went above and beyond expectations. Mr. Sposato was known to be full of
spirit and have high amounts of energy that he brought in the classroom to
ensure that his students would always be surrounded by a positive
environment (Spitz 2007). He even helped a student's family buy needed
clothing when money was scarce (Spitz 2007). All the little things really do
add up. Based on Mr. Sposato's actions, he was more than a teacher to his

students, and he didn't learn that by reading through any textbook.

"Teaching is the only major occupation of man for which we have not yet

developed tools that make an average person capable of competence and



performance. In teaching we rely on the "naturals," the ones who somehow

know how to teach." -Peter Drucker
(Drucker 2007)

Along with many other professions, teaching is primarily based on leadership
and communication (Vilhanova 2008). Teachers must have the ability to lead
and guide their classroom in a way that promotes controlled and free thinking.
It is very important for teachers to be able to communicate effectively, not only
to the students but to the parents as well. Communicating to the students is so
important to the learning process. If a teacher can not get his/her point across,
then it is very possible for the students to not understand the lesson being
taught. Communication must be present among, both the teacher and the
student. This is where the student can begin to gain trust from the teacher,
and vice versa, where the teacher can gain trust from the student (Vilhanova
2008). Gaining each other's trust is very valuable because they are able to

rely on each other.

All these aspects and characteristics can only be obtained if it is present in the
individuals genes. They can not be taught or learned and that is why, those
who possess these innate traits must use them productively or else they

would just go to waste.

It's in the Books
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To some individuals, an excellent education and a comprehensive training
creates the best foundation in the classroom setting and that natural talent
helps but it can't provide for the necessities that makes up an adequate and
positive teaching environment. Being good or great at something does not
always mean that there will always be passion. People who may not possess
a natural talent for teaching, but are determined to still become a teacher, may
have more passion that those born with the gift. These individuals would have
to work harder for their reward, which shows how driven and committed they

truly are.
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"...even the most brilliant scientists may not know how to communicate their

knowledge to children." -day Mathews (Mathews 2002)

The main point for teacher education and training programs is to inform
teachers about effective instruction methods that can be very beneficial to
improve and make the overall classroom experiences more desirable and
more successful (Malikow, 2006 2). Once the teacher training and education
is completed, the teachers become higher quality because it allowed teachers
to gain more practice and experience. In essence, teachers really do 'make

themselves' (Moore, 2004 6).

Teachers' work reflects on the students' work. Studies have shown that
teachers, with no means of education training or certification, have a negative
influence on students in the classroom. Teachers without this proper training,
have a higher percentage of students in their class that scored lower on
standardized tests (Mathews 2002). Other studies have revealed that the
individuals who received a five-year degree from a teacher education
program, tend to stay teaching longer that those who graduated with a
four-year degree; also, the individuals with four-year degrees stay teaching

longer than those with little or no training at all (Mathews 2002).

According to Education Secretary, Roderick P. Paige, and his teacher quality
report, he states that "we now have concrete evidence that smart teachers

with solid content knowledge have the greatest effect on student



achievement" (Mathews 2002). Well isn't that exactly what teachers strive to
accomplish? They want their students to be able to reach their greatest or
maximum potential and to get the most out of their education. There is an old
saying that parents want what is best for their children. Can't teachers want
what is best for their students? The answer is of course, and by spending
more time taking extra classes or going through additional educational
training, this really underlines how the average teacher can be 'made' into a

great teacher.

"Teaching" by nathanrussell is licensed

under CC BY 2.0.

It's Both

To the others who fall in the middle, including myself, we believe that great

teachers are a combination between the two. Having the qualities,
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characteristics, and drive in becoming a good teacher is one thing, but taking
classes to better educate yourself on how to better your students really takes
it over the edge into becoming a great teacher. Who is to say that teachers

who seem to be born with this raw, natural talent, couldn't benefit from some
type of educational training to reemphasize their strengths and build on their

weaknesses.

Teachers are a lot like athletes and artists. All three were born with talents,
and those talents will be refined because of the training and performance that
comes along with each career (Malikow 1). Even the people that were born
with all the traits that would make them an excellent teaching candidate, they
still might be missing something. If they do not have the desire, drive, or
passion to become a teacher, then these innate traits can be thrown out the
window. Proper training and experience will help give advise on different
techniques and methods that can be utilized. After teaching for quit some
time, the teacher will be able to throw out the methods and techniques that did
not work or fix the methods to better suit or accommodate the students.

Practice makes perfect!
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5.2: What are the differences between direct
instruction and discovery learning?

By: Megan Heath
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Learning Objectives

*be able to identify the differences between discovery and direct learning
and where each style stems from.

*be able to explain methods of teaching for both instruction types.
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*be able to discuss the debate of which learning style is most efficient, and

what educators and scholars think about each.

Mrs. Smith escorts the students, in her kindergarten classroom, outside to the
playground. She asks her students to take off their shoes; she wanted them to
feel the grass between their toes, to walk on the rocks and cement, and all the
things that had different textures. They spent a little time while outside, just
taking in the air and observing things around them. Then she asked them to
put their shoes back on and follow her in a line back into the building. On the
way back into the school, Mrs. Smith asked her students questions like, “What
do you see as we walk down the hall?” “What does it smell like?” “Do you hear
anything?” When all of the students returned to their desks, their teacher
continued asking questions for the students to brainstorm. She asked them
“What color was the fence?” “Did they see any people?” Then she asked her

students “what parts of your bodies did you use to get all of this information?”

Across the hall, another kindergarten teacher starts her class; she takes out a
folder full of worksheets and distributes them around the classroom; on each
worksheet are five square boxes, and in each square is a picture. One picture
was a hand, representing touch; a nose was in another box, representing
smell. The students study each box, trying to better understand what their
teacher was going to teach them today. The teacher takes out some markers
and begins to write and draw on the board; she explains to her students what

each of the five senses is, and she has them write the words in the correct



boxes as she writes them on the board. She explains in detail everything she
can possibly think of that her students would need to know about the five
senses, including what body parts each sense works with, what smells and
tastes one may discover, and even ways some people do not have all of their
senses. The teacher talks and explains as her students listen, draw and write

the things she puts on the board.

Both of these teachers have taught their students the same information today,
however, they each used a different method of teaching to do so. Teacher
one, who took her students on a field trip, was performing discovery learning
through exploration; whereas, the teacher across the hall was implementing

direct instruction.

What is Direct Instruction?

Direct Instruction can also be referred to as explicit teaching; it occurs when
educators teach using lectures, presentations and text books to demonstrate
a lesson to their students. This type of teaching is the most common way of
instruction, and includes direction by the teacher. To teach by direct
instruction, you must know what you want your outcome to be; teachers must
have a purpose and a specific reason for teaching the subject in order for it to

be structured and well planned out (Saskatoon).

What is Discovery Learning?



“Discovery learning is a type of learning where learners construct their own
knowledge by experimenting with a domain, and inferring rules from the
results of these experiments (Joolingen, 1999, p.385).” In other words, this
means that students actively learn through hands-on and interactive
experiences. In a discovery learning atmosphere, students are free to work
with little or no guidance in order to discover information (Mayer, 2004).
Discovery learning focuses on the beliefs of Jean Piaget, in which students
should be able to choose how they are going to learn, discover new
information, and do so without correction from an educator (Mayer, 2004;
Piaget,1970). Of course, teachers would still be present in a discovery
learning situation; they would monitor each student and ensure things ran

smoothly.

“Each time one prematurely teaches a child something he could have
discovered for himself, that child is kept from inventing it and consequently
from understanding it completely.”

(Piaget, 1970, p. 715)

Educator's Preference

Most educators in mathematics and science typically instruct using discovery

learning, as opposed to direct instruction, because they believe it is the best



way to achieve an understanding of the subject that will stick with the student,
because students learn best by doing (Klahr, 2004). “Over the years, however,
some researchers and educators have challenged the argument for hands-on
learning. They maintain that a more straightforward approach—known as
direct instruction—has the potential to help students learn science more
effectively" (Cavanagh, 2004, p. 12). Some educators also believe that using
discovery education for younger children works better than direct learning,
because it enables the young learners to be engaged and not bored with the

subjects they are learning (Klahr, 2004).

What Statistics Show

A study was conducted by the Department of Psychology at Carnegie Mellon
University, in which it was discovered that “many more children learn from
direct instruction than from discovery learning" (Klahr, 2004, p. 661). This
study was conducted on 112 third and fourth grade students and it measured
their ability to acquire and retain new information. Based on this information, it
is obvious that discovery learning requires some past knowledge of the
subject being “discovered” in order to obtain new information. Based on a
“half-century of advocacy associated with instruction using minimal guidance”
or discovery learning, there has never really been any scientific evidence that
proves discovery learning works better than direct instruction (Kirschner,

20086, p. 83).



What Method | Would Use in My
Classroom

Personally, | think the ideal classroom would be one that incorporated both
direct instruction and discovery learning. | think novice information could be
taught using direct instruction and then supplemented by discovery learning.
For example, students could be taught the basics by their teacher and then
allowed to work independently to discover more about that topic. | don’t
foresee a classroom being able to run smoothly when their focus is solely on
discovery education, because, in my opinion, at some point direct instruction
would have to occur. | believe that educators should make it a priority to
incorporate activities into their classroom that allows for students to discover
and explore; technology is so readily available, yet so infrequently used for
classrooms; something as simple as a WebQuest could allow direct instruction

and discovery learning to intermingle as one teaching method.

“If we teach today, as we taught yesterday, we rob our children of

tomorrow”- John Dewey
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m Define differentiated instruction and understand the use of this approach in the
classroom.

m l|dentify the teacher’s role in differentiated instruction.

Introduction

In a traditional classroom setting, the teachers talk while the students listen.
Nowadays, traditional settings have completely changed in the field of
education. The way the classroom are set-up, the teaching and learning style,
the accommodation of individual students and application of small group
instruction made the school and teaching challenging both for teachers and
students.In addition to these changes, differentiated instruction has been

emphasized.

The district and state and federal governments have established our
standards and have handed our curriculum down to us. These standards
make up goals established for all students. How we reach the goals may
require different paths. The core of differentiated instruction is flexibility in
content, process, and product based on students' strengths, needs and

learning styles. (Levy, 2008 cited in The Clearing House, 2008)

What is Differentiated Instruction?

At the most basic level, differentiating instruction means “shaking up” what
goes on in the classroom. Students have multiple options for taking in

information, making sense of ideas and expressing what they learn.



(Tomlinson, 2001) In other words, differentiated instructing is catering to

student’s needs and interests so they can acquire learning efficiently..

The State of Virginia encourages the school districts to apply differentiated
instruction in the classrooms. In 2004, the Superintendent of Public Instruction
conducted a Professional Development to all School Heads, member of
Virginia Association of Elementary School Principals, Assistant Principals and
Lead teachers to participate in the conference entitled “ Differentiated
Instruction: Meeting the Needs of All Children” the highlight for this conference

included the special needs students and at-risk students.

Why differentiate?

Individual students are different in many ways. The use of differentiated
instruction will gives the students the opportunity to meet their needs in an
intensive step that will expedite the learning skill of the individual student. We
as teachers give the support and the careful planning of the instruction to
make sure that the activities will be in the students’ instructional level and

interest.

Differentitate Why: addresses the teachers’ reason for modifying the leaning
experience. Teachers believe modification is important for many reasons.
Three key reasons include access to learning, motivation to learn and

efficiency of learning. Any or all of these three reasons for differentiating



instruction can be tied to students readiness, interest, and learning profile.

(Tomlinson, 1999)

In differentiated classroom, teachers begin at the level of the students, not the
front of a curriculum guide. They accept and build upon the premise that
learners differ in important ways. Thus, they also accept and act on the
premise that teachers must be ready to engage students in instruction though
different learning modalities, by appealing to differing interest and by using
varied rates of instruction along with varied degrees of complexity. In
differentiated classrooms, teachers ensure that a student competes agains
himself or herself as he or she grows and develops more than he or she

competes against other students. (Tomlinson, 1999)

Though differentiated instruction and activities, students take a greater
responsibility and ownership of their own learning, activities that are primarily
focused on students’ multiple intelligences, higher order thinking, and learning
styles. With this in mind, differentiated instruction is an effective tool to
implement in the classroom in order to meet students’ learning style and
strengthen multiple intelligences and encourage them to use high order

thinking. (Bailey and Williams-Black, p. 134)

How to Differentiate?

It has been a big question for teachers how to differentiate instruction in the

classroom. It is indeed a challenging task to put into use this approach. |



myself can relate to this for it took me five years to attain the effectiveness of
this approach and | am still learning until now. The preparation and designed

activities should target the individual needs of the students.

Being in an inclusion is a tough job, having four groups of students with
individual needs ranging from high, average, low level and special needs
students with IEP (Individualized Education Program) and 504 plans. It is a
team work of the teacher, special education teacher and the students in

carrying out the activities in the classroom.

Use formal and informal assessments in making decision with small group
instruction. Most schools are required certain formal assessments such as
TPRI(Texas Primary Reading Assessment, DIBLE(Dynamic Indicators of
Basic Early Literacy Skill, DRA( Developmental Reading Assessment) and/or

QRI(Qualitative Reading Inventory. (Diller, 2007)

These assessments are useful tools for teachers for figuring out how to start
with their small groups. Once the teacher determined the level of the
individual students she may begin applying the differentiated instruction in the
classroom. The teacher can design her own activities that are according to the
instructional level of the students. One great example is in reading. Using
leveled books that are color coded are useful in targeting the instructional
level of the students and work towards it to improve to the fullest. The idea of
using the flexible grouping of Debbie Diller is useful for teachers to

differentiate. As Diller stated, to create flexible group folders for thinking about



small groups as well as in whole group. Once the student show progress

he/she can be moved into different group. (Diller, 2007,p. 24)

Flexible groupings were defined by Radencich and McKay (1995) as”
grouping that is not static, where members of the group change frequently.
This emerged as a practice to address concerns. It acknowledges that all
grouping patterns- large groups, small groups, teams and individuals have
value because they all offer the reader slightly different experiences with
different outcomes. Students may work with a partner, in a small cooperative
or teacher-led group, or with the whole class. The basis for this may be

students’ interest or needs. ( Ford, 2005 cited in Radencich and McKay, 1995)

In planning flexible grouping teachers should consider the strengths and
weaknesses of each grouping approach and then put them together to allow
the teacher to best meet the needs of the classroom. The groups are formed
and dissolved as needs changes to allow for maximum flexibility, avoiding the
static nature of the grouping patterns of the past. ( Ford, 2005 cited in
Radencich and McKay, 1995)

Key Principles of a Differentiated Instruction

m The teacher is clear about what matters in subject matter.

m The teacher understands, appreciates, and builds upon student differences.



m Assessment and instruction are inseparable.

m The teacher adjusts content, process and product in response to student readiness,
interest, and learning profile.

m All students participate in respectful work.

m Students and teachers are collaborators in learning.

m Goals of a differentiated classroom are maximum growth and individual success.

m Flexibility is the hallmark of a differentiated classroom.( Tomlinson, 1999)

Teachers Role

Mixed-ability classrooms that offer differentiated instruction make good sense
for teachers, as well a student. For many teachers, offering differentiated

instruction first requires a paradigm shift. ( Tomlinson, 2001)

Teachers who become comfortable with differentiated classroom would
probably say their role differs in some significant ways from that of a traditional
teacher. When teacher differentiate instruction, they move away from being
themselves as keepers and dispensers of knowledge and move toward seeing

themselves as organizers of learning opportunities. (Tomlnison, 2001)

Teachers who differentiate instruction focus on their role as coach or
mentor(Tomlinson, 2001). We serve as a guide and facilitator for the students
in doing their responsibilities in completing their task. We organize the

activities for them to discover, explore and share acquired knowledge. ..



A teacher is a compass that activates the magnets of curiosity, knowledge,

and wisdom in the pupils. ~Ever Garrison

"ISC Language Teaching Workshop Spring 2012" by Jirka Matousek is licensed under CC BY 2.0.

Conclusion

When applying differentiated instruction time is required in order for it to work.
It is not an overnight activity to see the effectiveness of this approach. It takes

time and dedication to help the learners be successful.

For most teachers, the classroom is the place where we spend our career.
The classroom is the place where we give the better part of our lifetime trying

to make a difference. It is a curiosity of teaching that no two days are the
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alike. We must remember that we have every opportunity to transform
ourselves and our practice, just as we have every opportunity to stagnate,

remain much the same teacher we were when we began. ( Tomlinson, 1999)
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m recognize and define Gardner's ten intelligences
m distinguish traditional views of intelligence (e.g., IQ) from Multiple Intelligences and
Emotional Intelligence

m identify which kind of learning is best for them (e.g., visual, kinesthetic, etc.)
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What is intelligence?

The traditional view of intelligence has always been that people are born with
a fixed amount of intelligence in which that level does not change over a
lifetime (Hampton, 2008). Under the traditional view of intelligence,
intelligence consists of two abilities—logic and language. Short answer tests,
such as the Stanford-Binet Intelligence Test and the Scholastic Aptitude Test,

are common ways of measuring intelligence.

However, in the past twenty years or so, a more modern view of intelligence
has begun to replace existing traditional views. Extensive research has shown
that it is, indeed, possible to have more than one intelligence and that the
level of intelligence can change over a lifetime. This theory of intelligence is
called Multiple Intelligences as created by Howard Gardner, Ph.D., a

psychologist and professor of neuroscience from Harvard University.

According to Gardner, “Intelligence is the ability to respond successfully to
new situations and the capacity to learn from one’s past experiences”
(Hampton, 2008). Gardner believes that, “we all possess at least [seven]
unique intelligences through which we are able to learn and teach new
information” (Hampton, 2008). He believes that “we can all improve each of
the intelligences, though some people will improve more readily in one

intelligence area than the others” (Hampton, 2008).



Gardner does not believe in short-answer tests to measure intelligence
because “short answer tests do not measure disciplinary mastery or deep
understanding, rather they measure root memorization skills and only one’s
ability to do well on short-answer tests” (Hampton, 2008). Assessments that
value the process over the final answer, such as the Performance
Assessment in Math (PAM) and the Performance Assessment in Language
(PAL), are more accurate measures of intelligence in Gardner’s theory than

short-answer tests.

Introduction to Multiple Intelligences

In 1983 Howard Gardner proposed his theory of multiple intelligences in the

book Frames of the Mind: The Theory of Multiple Intelligences. In his book,

Gardner proposes that there are seven possible intelligences—Iinguistic
intelligence, logical-mathematical intelligence, musical intelligence,
bodily-kinesthetic intelligence, visual-spatial intelligence, interpersonal
intelligence, and intrapersonal intelligence. Gardner would go on to add three
more intelligences to his list—naturalist intelligence, spiritual intelligence, and

existential intelligence—in his later book Intelligence Reframed: Multiple

Intelligence for the 21st Century (1999).

According to the Educational Researcher, to arrive at Gardner’s first seven
intelligences Gardner and his colleagues examined literature on the

“‘development of cognitive capacities in normal individuals, the breakdown of



cognitive capacities under various kinds of organic pathology, and the
existence of abilities in ‘special populations,” such as prodigies, autistic
individuals, idiots savants, and learning disabled children” (Gardner & Hatch,

1989).

Gardner and his colleagues also examined literature on “forms of intellect that
exist in different species, forms of intellect valued in different cultures, the
evolution of cognition across the millennia, as well as two forms of
psychological evidence—the results of factor-analytic studies of human
cognitive capacities and the outcome of studies of transfer and generalization”

(Gardner & Hatch, 1989).

Intelligences that appeared repeatedly in Gardner’s research were added to a
provisional list, whilst intelligences only appearing once or twice were
discarded. Gardner claimed that, “as a species, human beings have evolved
over the millennia to carry out at least these seven forms of thinking” on his

provisional list (Gardner & Hatch, 1989).

Multiple Intelligences Defined

Linguistic intelligence is the ability to learn languages and use language to
express what is on one’s mind and to understand people. Those who have
high linguistic intelligence are well-developed in verbal skills and have
sensitivity to sounds, meanings and rhythms of words (Hampton, 2008).

These kinds of people enjoy reading various kinds of literature, playing word



games, making up poetry and stories, and getting into involved discussions

with other people (Hampton, 2008).

Examples of people with high linguistic ability include poets, writers, public

speakers, TV and radio newscasters, and journalists.

Logical-Mathematical intelligence is the ability to detect patterns, reason
deductively, and think logically. Those who are “math smart” have the capacity
to analyze problems logically, carry out mathematical operations, and
investigate scientifically (Smith, 2008). Those with high Logical-Mathematical
intelligence are highly capable of thinking conceptually and abstractly
(Hampton, 2008). This kind of intelligence is often associated with scientific

and mathematical thinking (Hampton, 2008).

Careers that “math smart” people tend to be employed in include computer
technicians and programmers, accountants, poll takers, medical

professionals, and math teachers (Smith, 2008).

Musical Intelligence is “the capacity to think in music, to be able to hear
patterns, recognize them, and manipulate them” (Hampton, 2008). Those who
are musically intelligent learn through sounds, rhythms, tones, beats, music
produced by other people or present in the environment,” according to
Gardner (Hampton, 2008). Musically intelligent people also have the ability to

perform, compose, and appreciate music and music patterns (Smith, 2008).



Jobs in which musical intelligence is a desired aptitude include advertising,
music studio directors and recorders, singers and songwriters, conductors,

and music teachers (Hampton, 2008).

Bodily-Kinesthetic intelligence is defined as “having the potential of using
one’s whole body or parts of the body to solve problems” (Smith, 2008). Those
with high kinesthetic intelligence communicate well through body language
and like to be taught through physical activity, hands-on learning, acting out,
and role playing (Lane, n.d.). These kinds of people have a keen sense of
body awareness and have the ability to use mental abilities to coordinate

bodily movements (Smith, 2008).

Gymnasts, physical therapists, mechanics, athletes, builders, dancers,

doctors, surgeons, nurses, and crafts persons tend to be highly kinesthetic.

Spatial intelligence “involves the potential to recognize and use patterns of
wide space and more confined areas,” according to Gardner (Smith, 2008). As
well as, “the ability to manipulate and mentally rotate objects,” adds Gardner
(Thompson, 1999). Graphic artists, architects, and mapmakers tend to be

highly spatially intelligent. These people are very aware of their environments.

Interpersonal intelligence is the capacity to understand the intentions,
motivations, and desires of other people (Smith, 2008). These kinds of people
are “people smart” and work well with others. Examples of people with high

interpersonal intelligence include educators, salespeople, and religious and



political leaders. Interpersonally intelligent people learn through personal

interactions.

“[People with high interpersonal intelligence] probably have a lot of friends,
show a great deal of empathy for other people, and exhibit a deep
understanding of other people’s viewpoints,” according to M/ Indentified

(Hampton, 2008).

‘Intrapersonal intelligence is the capacity to understand oneself, to
appreciate one’s feelings, fears and motivations,” according to Gardner. “It
involves have an effective working model of ourselves, and to be able to use
such information to regulate our lives” according to The Encyclopedia of
Informal Education (Smith, 2008). People who possess high intrapersonal
intelligence are “self smart.” These people know who they are, what they are
capable of doing, how to react to things, what to avoid, and what they

gravitate to (Hampton, 2008).

Psychologists, philosophers, social workers, and counselors are all examples

of “self smart” careers.

Naturalist intelligence is defined as the ability to recognize and categorize
plants, animals and other objects in nature (Hampton, 2008). Those with high
naturalist intelligence include gardeners, biologists, birdwatchers, florists,

horticulturists and more.



According to EdWeb, “People who are sensitive to changes in weather
patterns or are adept at distinguishing nuances between large numbers of
similar objects may be expressing naturalist intelligence abilities” (Carvin,
n.d.). Naturalist intelligence is the intelligence that presumably helped our
ancestors survive—*“to decide what to eat and what to run from” (Holmes,

2002).

Existential Intelligence is defined as the ability to be sensitive to, or having
the capacity for, conceptualizing or tackling deeper or larger questions about
human existence, such as what is the meaning of life? Why are we born? And
why do we die (Wilson, 2005)? Existential intelligence is often called the

“‘wondering smart” or the metaphysical intelligence.

The clearest definition of existential intelligence defined by Gardner is:
“‘individuals who exhibit the proclivity to pose and ponder questions about life,
death, and ultimate realities” (Wilson, 2005). However, Gardner has not fully
committed himself to this ninth intelligence despite his book Intelligence

Reframed: Multiple Intelligence for the 21st Century in which he first mentions

the possible existence of a ninth intelligence.

Spiritual Intelligence according to Dr. Cynthia Davis, clinical and corporate
psychologist and emotional intelligence business coach, “is the ultimate
intelligence in which we address and solve problems of meaning and value, in
which we can place our actions and our lives in a wider, richer, meaning-giving

context, and the intelligence with which we can assess that one course of



action or one life path is more meaningful than another” (Mindwise Pty Ltd,

2004) .

“Spiritual intelligence is the intelligence that which makes us whole, integral
and transformative,” according to Danah Zohar, author of Spiritual Capital:
Wealth We Can Live By (Spiritual Intelligence and Spirtual Health, 2008).
Spiritual intelligence is not necessarily religious nor is it dependent upon
religion as a foundation (Mindwise Pty Ltd, 2004). Characteristics of spiritual
intelligence include the capacity to face and use suffering, the capacity to face
and transcend pain, the capacity to be flexible, actively and spontaneously

adaptive, and high self-awareness (Mindwise Pty Ltd, 2004).

GARDNER'S THEORY OF MULTIPLE INTELLIGENCES

Linguistic Intelligence

“Word Smart”

Logical-Mathematical Intelligence

“‘Number/Reasoning smart”

Spatial Intelligence



“Picture Smart”

Bodily-Kinesthetic Intelligence

“Body Smart”

Musical Intelligence

“Music Smart”

Interpersonal Intelligence

“People Smart”

Intrapersonal Intelligence

“Self Smart”

Naturalist Intelligence

“Nature Smart”

Existential Intelligence

“Wondering Smart”



Spiritual Intelligence

“Spiritual Smart”

Conclusion to Multiple Intelligences

"The single most important contribution education can make to a child's
development is to help him towards a field where his talents best suit him,

where he will be satisfied and competent.”
-Howard Gardner

Since the publication of Gardner’s Frames of Mind: The Theory of Multiple
Intelligences, Gardner’s theory has been put into practice in schools all over
the world. Gardner’s theory teaches that teachers should not teach the same
material to the entire class rather individualize instruction by identifying

students’ strengths and weaknesses.

One way of identifying students’ strengths and weaknesses is to offer a
multiple intelligence assessment. Multiple Intelligence assessments typically
ask students/test takers to rank statements from 1-5 indicating how well that

statement describes them ("5" being the statement describes you exactly, and



"1" being the statement does not describe you at all). Statements might look
like the ones below from Dr. Terry Armstrong’s online assessment of strengths

(Armstrong, n.d.):

m | pride myself on having a large vocabulary.

m Using numbers and numerical symbols is easy for me.

m  Music is very important to me in my daily life.

m | always know where | am in relation to my home.

m | consider myself an athlete.

m | feel like people of all ages like me.

m | often look for weaknesses in myself that | see in others.

m The world of plants and animals is important to me.

Teachers can use assessments like Armstrong's to take an inventory of
learner’s skills so that they can tailor their teaching methods to their learner’s

strengths.



"Machine Learning & Artificial Intelligence" by mikemacmarketing is licensed under CC BY 2.0.

Introduction to Emotional Intelligence

Emotion can be any number of things. It can be anger, sadness, fear,
enjoyment, love, surprise, disgust, or shame (Goleman, 2005, p. 289). Author

of Emotional Intelligence, Daniel Goleman, suggests that emotion refers to a

“feeling and its distinctive thoughts, psychological and biological states, and
range of propensities to act” (Goleman, 2005, p. 289). But, the most

fascinating part about emotions is that they are universal. People from
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cultures around the world all recognize the same basic emotions, even
peoples presumably untainted by exposure to cinema or television (Goleman,

2005, p. 290).

There are two basic definitions of emotional intelligence. One is the
Mayer-Salovey definition and the other, the Goleman definition. There are
numerous other definitions of emotional intelligence floating about, especially
on the net. However, none are as academically or scientifically accepted as

Goleman's and Mayer and Salovey's.
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Emotional Intelligence Defined

Mayer-Salovey Definition
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The first two people to suggest that emotional intelligence is a true form of
intelligence were Jack Mayer and Peter Salovey. Mayer and Salovey are
leading researchers in the field of emotional intelligence. They first published
their findings in a 1990 seminal article where they defining emotional
intelligence as “the subset of social intelligence that involves the ability to
monitor one’s own and other’s feelings and emotions," as well as, "the ability
to discriminate among them and to use this information to guide one’s thinking
and actions” (Hein, 2007). Mayer and Salovey further described emotional
intelligence as, “a set of skills hypothesized to contribute to the accurate
appraisal and expression of emotion in oneself and in others, the effective
regulation of emotion in self and others, and the use of feelings to motivate,

plan, and achieve in one’s life” (Hein, 2007).

Along with their definition of emotional intelligence, Mayer and Salovey
proposed that there were four branches of emotional intelligence. Here is a
compiled list of details from Mayer and Salovey’s 1990 and 1997 articles on

the four branches of emotional intelligence:

1. Perception Appraisal and Expression of Emotion

m Ability to identify emotions in faces, music, and stories (1990)

m Ability to identify emotion in one’s physical states, feelings, and thoughts (1997)

m Ability to identify emotions in other people, designs, artwork, etc. through language,
sound, appearance, and behavior (1997)

m Ability to discriminate between accurate and inaccurate, or honest vs. dishonest

expressions of feeling (1997)



2. Emotional Facilitation of Thinking

m Ability to relate emotions to other mental sensations such as taste and color (1990)

m Ability to use emotion in reasoning and problem solving (1990)

m Emotions prioritize thinking by directing attention to important information (1997)

m  Emotions are sufficiently vivid and available that they can be generated as aids to
judgment and memory concerning feelings (1997)

m Emotional states differentially encourage specific problem-solving approaches such as

when happiness facilitates inductive reasoning and creativity (1997)

3. Understanding and Analyzing Emotions; Employing Emotional

Knowledge

m Ability to solve emotional problems such as knowing which emotions are similar, or
opposites, and what relations that convey (1990)

m Ability to label emotions and recognize relations among the words and the emotions
themselves, such as the relation between liking and loving (1997)

m Ability to interpret the meanings that emotions convey regarding relationships, such as
that sadness often accompanies a loss (1997)

m Ability to understand complex feelings: simultaneous feelings of love and hate or
blends such as awe as a combination of fear and surprise (1997)

m Ability to recognize likely transitions among emotions, such as the transition from anger

to satisfaction or from anger to shame (1997)

4. Reflective Regulation of Emotions to Promote Emotional and

Intellectual Growth

m Ability to understand the implications of social acts on emotions and the regulation of

emotion in self and others (1990)



m Ability to stay open to feelings, both those that are pleasant and those that are
unpleasant (1997)

m Ability to reflectively engage or detach from an emotion depending upon its judged
informativeness or utility (1997)

m Ability to reflectively monitor emotions in relation to oneself and others, such as
recognizing how clear, typical, influential or reasonable they are (1997)

m Ability to manage emotion in oneself and others by moderating negative emotions and
enhancing pleasant ones, without repressing or exaggerating information they may

convey (1997)

Goleman Defintion

Daniel Goleman, Ph.D., is another important figure in the field of emotional
intelligence. Goleman is the successful author of New York Times bestsellers,
Emotional Intelligence and Social Intelligence, as well as an internationally
known psychologist. Goleman is currently working as a science journalist and
frequently lectures to professional groups, business audiences, and on
college campuses (Bio, 2009). Goleman is one of the foremost experts in

emotional intelligence. In his book, Emotional Intelligence, Goleman defines

emotional intelligence as, “a set of skills, including control of one’s impulses,
self-motivation, empathy and social competence in interpersonal

relationships” (Goleman, 2005).

Goleman, like Mayer and Salovey, divided emotional intelligence into key
components; three that pertained to oneself and two that pertained to how one

relates to others (Gergen, 1999). Goleman's five key components of emotional



intelligence are: Emotional self-awareness, managing emotions, motivating
oneself, recognizing emotions in others, and handling relationships. Goleman,
for the most part, agrees with Mayer and Salovey. However, in recent years,

Goleman has favored a four component system as opposed to his original five

components in 1995.

hildren jumping outdoors." by Lighttruth is licensed under CC BY-NC 2.0.

Five Key Components (Goleman, 2005, p. 43-44):

1. Knowing one's emotions

m Self-awareness—recognizing a feeling as it happens—is the keystone of emotional
intelligence
m The ability to monitor feelings from moment to moment is crucial to psychological

insight and self-understanding


https://www.flickr.com/photos/58648496@N02/5380522396
https://www.flickr.com/photos/58648496@N02
https://creativecommons.org/licenses/by-nc/2.0/?ref=openverse

People who know their emotions have a surer sense of how they really feel about

personal decisions from whom to marry to what job to take

2. Managing emotions

Handling feelings so they are appropriate is an ability that builds on self-awareness
People who are poor in this ability are constantly battling feelings of distress, while

those who excel in it can bounce back far more quickly from life's setbacks and upsets

3. Motivating oneself

Marshalling emotions in the service of a goal is essential for paying attention, for
self-motivation and mastery, and for creativity
People who have this skill tend to be more highly productive and effective in whatever

they undertake

4. Recognizing emotions in others

Empathy is the fundamental people skill
People who are empathetic are more attuned to the subtle social signals that indicate
what others need or want; this makes them better at callings such as caring

professions, teaching, sales, and management

5. Handling relationships

Skill in managing emotions in others

These are the abilities that undergird popularity, leadership, and interpersonal
effectiveness

People who excel in these skills do well at anything that relies on interacting smoothly

with others

Conclusion to Emotional Intelligence



In 1998, Goleman developed a set of guidelines for The Consortium for

Research on Emotional Intelligence in Organizations that could be applied in
the workplace and in schools. This set of guidelines is divided into four parts:
preparation, training, transfer and maintenance, and evaluation. Each phase

is equally as important as the last.

Some of the first guidelines pertain to assessment. Teachers should assess
the class and individuals and inform them of their strengths and weaknesses.
In delivering the assessment the teacher should try to be accurate and clear.
They should also allow plenty of time for the student to digest and integrate
the information (Cherniss, 1998). The teacher should provide feedback in a
safe and supportive environment and avoid making excuses or downplaying

the seriousness of the deficiencies (Cherniss, 1998).

Other guidelines include: maximizing learner choice, encouraging people to
participate, linking learning goals to personal values, adjusting expectations,
and gauging readiness (Cherniss, 1998). Teachers should foster a positive
relationship between their students and themselves. They should make
change self-directed; tailoring a learning program that meets individual needs

and circumstances.

Teachers should also set clear goals and make the steps towards those goals
manageable, and not too overly ambitious (Cherniss, 1998). Teachers should

provide opportunities to practice the new behaviors they have learned. Then,



teachers should provide periodic feedback on the learners’ progress

(Cherniss, 1998).

Teachers should rely on experiential methods of learning, such as activities
that engage all the senses and that are dramatic and powerful, to aid learners
in developing social and emotional competencies (Cherniss, 1998).
Eventually, learners will develop a greater self-awareness. They should be
able to understand how their thoughts, feelings, and behavior affect

themselves and others at this point (Cherniss, 1998).

The Self Science Curriculum

from Self Science: The Subject is Me by Karen F. Stone (Goleman, 2005,

p. 305)

Main Components

Self-awareness:

obeserving yourself and recognizing your feelings; building a vocabulary for
feelings; knowing the relationship between thoughts, feelings, and

reactions

Personal Decision-making:



examining your actions and knowing their consequences; knowing if
thought or feeling is ruling a decision; applying these insights to issues

such a sex and dr